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ADMINISTRATIVE PROCEDURES 
 
Title: Growing Success - Assessment, Evaluation and Reporting of Student 

Achievement: Kindergarten to Grade 12 
 

Preamble: 
 
The Northwest Catholic District School Board is committed to improving student achievement 
through sound assessment and evaluation practices.  
 
Assessment results will be reported to students, parents, and other stakeholders so as to 
provide appropriate feedback on proficiency and progress in an accurate, relevant and 
accountable manner.  
 
It is the policy of the Northwest Catholic District School Board that assessment, evaluation and 
reporting is done in a faith-centered environment. Accordingly, administrators and teachers 
shall:  
 

 honour the dignity and uniqueness of all students; and  
 encourage a standard of excellence for each student’s learning.  

 

The purpose of the procedure is to provide school communities with a clear direction to be 
followed in assessing, evaluating and reporting student achievement.  

 
The Northwest Catholic District School Board is committed to the identification and removal of 
all discriminatory practices in its operation and to providing an anti-racist and ethno-cultural 
equity curriculum for all students. The Board’s objectives are to ensure that assessment 
instruments, and procedures are bias-free and designed to meet the needs of the individual 
students, and take into account the student’s previous education and personal experience. 
  

Procedure: 
 
Fundamental Principles  
 
To ensure that assessment, evaluation, and reporting are valid and reliable, and that they lead 
to the improvement of learning for all students. Teachers will use practices and procedures that:  

 

 are fair, transparent, and equitable for all students;  

 support all students, including those with special education needs, those who are 
learning the language of instruction (English or French), and those who are First 
Nation, Métis, or Inuit; 

 
Section 

 
Number 

H 17  A 
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 are carefully planned to relate to the curriculum expectations and learning goals 
and, as much as possible, to the interests, learning styles and preferences, needs, 
and experiences of all students;  

 are communicated clearly to students and parents at the beginning of the school 
year and at other appropriate points throughout the school year;  

 are ongoing, varied in nature, and administered over a period of time to provide 
multiple opportunities for students to demonstrate the full range of their learning;  

 provide ongoing descriptive feedback that is clear, specific, meaningful, and timely 
to support improved learning and achievement;  

 develop students’ self-assessment skills to enable them to assess their own 
learning, set specific goals, and plan next steps for their learning.  

 
Assessment and Evaluation in a Catholic Context  
 
The distinctive nature of Catholic Education requires that procedures integrate the Catholic 
Christian message into our educational practice. The Ontario Catholic School Graduate 
Expectations (OCSGE) represent a summary of these teachings and should be woven 
throughout the entire program delivery. The OCSGE articulate not only what we expect our 
students to know and do but also what we expect our students to be as they continue their life 
journeys as contributing members of society, and as followers of Jesus Christ.  
 
In this context, assessment and evaluation in our Catholic Schools means our practices 
recognize and affirm our Catholic Faith values by:  
 

 respecting the dignity and worth of all learners; 
 providing successful experiences for all students; 
 being ‘just’ and ‘compassionate’ in nature by providing varied opportunities for 

students to demonstrate their learning; 
 fostering life-long learners and recognizing the God-given capacity of each person 

to learn and grow throughout their lives; 
 reflecting the holistic nature of assessment that integrates the nature of learning 

and faith formation; 
 

Ontario Catholic School Graduation Expectations 
 
A graduate of a Catholic school in Ontario is expected to be:  
 

 A Discerning Believer Formed in the Catholic Faith Community  
 An Effective Communicator  
 A Reflective, Creative and Holistic Thinker  
 A Self-Directed, Responsible, Lifelong Learner  
 A Collaborative Contributor  
 A Caring Family Member  
 A Responsible Citizen  

 
Ministry of Education Statements on Assessment and Evaluation  
 
For Grades K to 12, all curriculum expectations must be accounted for in instruction and 
assessment, but evaluation focuses on students’ achievement of the overall expectations. A student’s 
achievement of the overall expectations is evaluated on the basis of his or her achievement of 
related specific expectations. 
 
In order to ensure that assessment and evaluation are valid and reliable, and they lead to the 
improvement of student learning, teachers must use assessment and evaluation strategies that:  
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 address both what students learn and how well they learn;  

 are based both on the categories of knowledge and skills and on the achievement level 
descriptions given in the achievement chart;  

 are varied in nature, administered over a period of time, and designed to provide 
opportunities for students to demonstrate the full range of their learning;  

 are appropriate for the learning activities used, the purposes of instruction, and the 
needs and experiences of the students;  

 are fair to all students;  

 accommodate the needs of exceptional students, consistent with strategies outlined in 
their Individual Education Plan;  

 accommodate the needs of students who are learning the language of instruction 
(English or French);  

 ensure that each student is given clear directions for improvement; 

 promote students’ ability to assess their own learning to set specific goals;  

 include the use of samples of students’ work that provide evidence of their achievement;  

 are communicated clearly to students and parents at the beginning of the school year 
and at other appropriate points throughout the year. Assessment involves assessment 
for learning, assessment of learning and as learning;  

 use evaluation to interpret and judge the quality of students’ work based on established 
criteria; 

 may allow students to be given multiple opportunities to demonstrate achievement of 
curriculum expectations; 

 where appropriate, allow accommodations to be provided.  

 
Learning Skills:  are as important to student achievement as the acquisition of curriculum 
expectations.  The learning skills and work habits described for Grades 1 to 12 align closely with 
the goals and areas of learning of the guidance and career education program (outlined in the 
policy document Choices Into Action, 1999. pp. 6–7) and build on effective practices currently in 

place in many Ontario schools and classrooms. The goals of the guidance and career education 
program are to enable students to: 
 

 understand the concepts related to lifelong learning, interpersonal relationships 
(including responsible citizenship), and career planning; 

 develop learning skills, social skills, a sense of social responsibility, and the ability to 
formulate and pursue educational and career goals;  

 apply this learning to their lives and work in the school and the community. 

  

When assessing Learning Skills, teachers must: 

 assess and evaluate separately from curriculum expectations (Growing Success, 2010 - 
pp. 10); 

 report in the appropriate section of the report card using; 
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 Excellent  
 Good  
 Satisfactory, and  
 Needs Improvement  

 
 
A Model of Curriculum Planning:  The “Design Down” Model 
 
Teachers plan with the desired goal of having students successfully achieve course/subject 
expectations.  Such a plan will allow teachers to ensure there are lessons/activities that address 
and will provide sufficient evidence of achievement in the four Achievement Chart categories.  
The following plan has been adapted from Understanding by Design (Wiggins/McTighe, 1998). 
 

  
Identify Desired Results: 
Overall Expectations 
While Overall and Specific expectations 
must be accounted for in instruction, 
evaluation focuses on achievement of 
the overall expectations.  Teachers use 
their professional judgement to 
determine which specific expectations 
should be used to evaluate achievement 
of the overall expectations, and which 
ones will be covered in instructions and 
assessment, but not necessarily 
evaluated. 
 

  
Determine Acceptable Evidence: 
Assessment and Evaluation Plan 
Information generated from assessment 
opportunities is meant to inform the 
teacher of instructional needs and assist 
students in addressing areas of 
concern.  Evaluations should take place 
after the students have had 
opportunities to internalize and apply 
content and skills.  Students may be 
given multiple assessment 
opportunities to demonstrate their 
achievement of the expectations. 

 

  
 
Plan: 
Learning Experiences & Instruction 
Instruction should be planned to allow 
for the acquisition of understanding and 
skills and it should be differentiated in 
order to address the various learning 
styles of students. 
 

 

 

IDENTIFY DESIRED RESULTS: 
Overall Expectations 

 

DETERMINE ACCEPTABLE EVIDENCE: 
Assessment and Evaluation Plan 

 

PLAN: 
Learning Experiences & Instruction 
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Curriculum Achievement Chart 
 
An Achievement Chart is found in every curriculum document.  The purpose of the achievement 
chart is to: 
 
 

 Provide a framework for the curriculum expectations for a subject. 
 

The Overall and Specific Expectations align with the categories of the Achievement Chart.  
Teachers use their professional judgment and may collaborate with their colleagues to 
determine the alignment of expectations with the categories of knowledge and skills. 

 
 Guide the development of assessment tasks and tools. 
 
Assessment tasks and tools are to be developed to provide opportunities for students to 
demonstrate their achievement of the expectations and to reflect the categories and criteria 
of the achievement chart. 

 
 Help teachers to plan instruction for learning. 
 
The Achievement Chart provides categories and criteria that teachers employ when 
designing instruction strategies.  It also provides teachers with the focus and terminology for 
effective evaluation of the expectations. 

 
 Provide the categories and criteria with which to assess and evaluate student 

learning. 
 
This provides teachers with a framework to assess and evaluate knowledge and skills for 
courses and subjects. 
 
 Assist teachers in providing meaningful descriptive feedback to students. 

 
By employing the categories of the Achievement Chart, teachers are able to identify the 
strengths and next steps for students. 

 

Please reference the section entitled “Performance Standards – The Achievement Chart  
(pp. 20-25) in the Growing Success document. 

 
ASSESSMENT FOR, AS AND OF LEARNING 

 
 
Assessment is the process of gathering information that accurately reflects how well a student is 
achieving the curriculum expectations in a subject or course.  The primary purpose of 
assessment is to improve student learning.  Assessment for the purpose of improving student 
learning is seen as both “assessment FOR learning” and “assessment AS learning”.  As part of 
assessment FOR learning, teachers provide students with descriptive feedback and coaching 
for improvement.  Teachers engage in assessment AS learning by helping all students develop 
their capacity to be independent, autonomous learners who are able to set individual goals, 
monitor their own progress, determine next steps, and reflect on their thinking and learning. 
 
As essential steps in assessment FOR learning and AS learning, teachers must: 
 
1. plan assessment concurrently and integrate it seamlessly with instructions; 
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2. share learning goals and success criteria with students at the outset of learning to ensure 

that students and teachers have a common and shared understanding of these goals and 
criteria as learning progresses; 

 
3. gather information about student learning before, during, and at or near the end of a period 

of instruction, using a variety of assessment strategies and tools; 
 
4. use assessment to inform instruction, guide next steps, and help students monitor their 

progress towards achieving their learning goals; 
 
5. analyze and interpret evidence of learning; 
 
6. give and receive specific and timely descriptive feedback about student learning; 
 
7. help students to develop skills of peer and self-assessment. 
 
The use of assessment to improve student learning and to help students become independent 
learners requires students and teachers to acknowledge and enact a fundamental shift in how 
they perceive their roles in the learning process.  Both students and teachers learn together in a 
collaborative relationship each playing an active role in setting learning goals, developing 
success criteria, giving and receiving feedback, monitoring progress, and adjusting learning 
strategies.  The teacher acts as a “lead learner”, providing support while gradually releasing 
more and more responsibility to the student, as the student develops the knowledge and skills 
needed to become an independent learner. 
 
Assessment OF learning is the process of interpreting and judging the quality of students’ work 
on the basis of established criteria, and assigning a value to represent it.  Assessment OF 
learning usually occurs at, or near the end of a unit or course to indicate the level of student 
achievement.  Assessment OF learning provide students with opportunities to synthesize their 
learning and demonstrate how well they have learned the essential skills, procedures and 
concepts presented during a given instructional period. 
 
The marks, scores and achievement levels that students receive on these assessments OF 
learning are used to generate report card grades.  Report card grades must not include data 
gathered from assessments FOR/AS learning since these assessments represent students’ 
early attempts that help teachers and students identify aspects of the curriculum requiring 
instruction and attention. 

 
As we have seen, curriculum overload is a challenge for both teachers and students.  For this 
reason, it must be emphasized that overall expectations are the focus when designing the 
assessment OF learning.  That said, some assessments OF learning will also address certain 
specific expectations. Specific expectations will be addressed within the assessments FOR/AS 
learning since these are the building blocks that scaffold students’ learning towards end-of-unit 
and end-of-term assessments. 
 
The set of assessment OF learning that will ultimately determine students’ report card grades 
must adequately sample the essential learning for that reporting period.  These assessments 
must also reflect the fact that not all students are able to demonstrate their learning through 
written assessments.  For both of these reasons, teachers need to ensure that they plan an 
appropriate balance of oral, performance and written assessment tasks within a given unit and 
over the duration of the term. 
 
The ultimate goal is to have all of our students be successful on all of the assessments OF 
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learning. Teachers must communicate to students, and to their parents, what the standards are 
for success on each assessment.  By setting clear learning goals, success criteria, and by co-
creating rubrics with students, students understand what they are expected to accomplish and 
learn in the unit of study. Using well-designed rubrics accompanied by exemplars, can provide a 
powerful teaching tool and a versatile assessment tool. 
 

ASSESSMENT FOR, AS, AND OF LEARNING 
 

Purpose of Classroom 
Assessment 

Nature of Assessment Use of Information 

Assessment for Learning 

“Assessment for learning is 
the process of seeking and 
interpreting evidence for 
use by learners and their 
teachers to decide where 
the learners are in their 
learning, where they need 
to go, and how best to get 
there.”   

 

Diagnostic assessment: 

 occurs before instruction 
begins so teachers can 
determine students’ 
readiness to learn new 
knowledge and skills, as 
well as obtain 
information about their 
interests and learning 
preferences. 

The information gathered: 

 is used by teachers and 
students to determine 
what students already 
know and can do with 
respect to the knowledge 
and skills identified in the 
overall and specific 
expectations, so 
teachers can plan 
instruction and 
assessment that are 
differentiated and 
personalized and work 
with students to set 
appropriate learning 
goals. 

 Formative assessment: 

 occurs frequently and in 
an ongoing manner 
during instruction, while 
students are still gaining 
knowledge and 
practicing skills. 

 

The information gathered: 

 is used by teachers to 
monitor students 
‘progress towards 
achieving the overall and 
specific expectations, so 
that teachers can 
provide timely and 
specific descriptive 
feedback to students, 
scaffold next steps, and 
differentiate instruction 
and assessment in 
response to student 
needs. 

Assessment as learning 

“Assessment as learning 
focuses on the explicit 
fostering of students’ 
capacity over time to be 
their own best assessors, 
but teachers need to start 
by presenting and modeling 
external, structured 
opportunities for students to 

Formative assessment: 

 occurs frequently and in 
an ongoing manner 
during instruction, with 
support, modeling, and 
guidance from the 
teacher. 

The information gathered: 

 is used by students to 
provide feedback to 
other students (peer 
assessment), monitor 
their own progress 
towards achieving their 
learning goals (self-
assessment), make 
adjustments in their 
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assess themselves.”   
 
 
 

learning approaches, 
reflect on their learning, 
and set individual goals 
for learning. 

 
Assessment of learning 

“Assessment of learning is 
the assessment that 
becomes public and results 
in statement or symbols 
about how well students are 
learning.  It often 
contributes to pivotal 
decisions that will affect 
students’ futures.”   
 

 
Summative assessment: 

 occurs at or near the 
end of a period of 
learning, and may be 
used to inform further 
instruction. 

 
The information gathered: 

 is used by the teacher to 
summarize learning at a 
given point in time.  This 
summary is used to 
make judgements about 
the quality of student 
learning on the basis of 
established criteria, to 
assign a value to 
represent that quality, 
and to support the 
communication of 
information about 
achievement to students 
themselves, parents, 
teachers, and others. 
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ASSESSMENT OF LEARNING – TOOLS AND STRATEGIES 
 
Assessment OF learning should include a variety of tools and strategies depending on the 
nature of the task.  These tools and strategies should be chosen purposefully depending on the 
amount and type of information required.  They can also be used as assessment FOR learning 
opportunities, provided that the end-product is feedback to guide student learning and 
instruction. 
 

Categories 

 
Tools and Strategies 

Paper and Pencil 
Tasks 

(WRITE) 

Performance 
Tasks 

(DO) 

Personal 
Communication 

Tasks 

(SAY) 

Knowledge/ 
Understanding 
 
Curriculum Document  Action 
Words: 
 
 
 
 
 
 
 
 
 

 quiz 

 tests: 

 multiple 
choice 

 true/false 

 matching 

 fill-in-the-
blanks 

 short answer 

 organizers 
(webs) 

 visuals (tables) 

 examinations 
 

 open-ended 
questions 

 essay 

 organizers 
(concept maps, 
webs, 
flowcharts) 

 visuals (tables, 
graphs, 
illustrations) 

 journals 

 in-class question 
and answer 

 in-class 
discussion 

 student-teacher 
conferencing 

 oral “test” or 
“examination” 

 
Thinking 
 
Curriculum Document  Action 
Words: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

 open-ended 
questions on 
tests, 
examinations 

 organizers 
(webs) 

 visuals (tables 
 
 

 

 essays 

 videotapes 

 articles 

 debates 

 editorials 

 stories 

 poems 

 dioramas 

 lab reports 

 plays 

 oral 
presentations 

 research papers 

 creation of 
products 

 

 

 in-class question 
and answer 

 in-class 
discussion 

 student-teacher 
conferencing 

 oral examination 
 

 
 

 Best choice for 
focusing on 
mastery basics of 
knowledge 

 

 Can determine 
student’s under-
standing of 
relationships 
between concepts 

 

 Allows for in-depth 
questioning 

 Encourages students 
to explain their 
reasoning 

 

ask define locate 

calculate defect list 

check differentiate organize 

classify distinguish prioritize 

compare estimate rate 

complete evaluate recognize 

compute generalize solve 

connect identify structure 

contrast interpret test write 

correct justify  

decide label  

 

analyses derive monitor 

appraise differentiate predict 

ask establish prioritize 

assess examine pursue 

challenge experiment question 

classify explore reason 

collect find reflect 

computer gather research 

conclude (evidence) retrieve 

conduct inquire review 

contrast inspect search 

decode investigate seek 

decide   

 

 Allows for 
assessing basic 
critical thinking 
skills, inquiry skills 

 Allows for written 
description of 
problem-solving 
solutions 

 
 Allows for teacher 

evaluation of 
complex critical, 
creative and inquiry 
skills 

 Allows for in-depth 
questioning 

 Encourages students 
to explain their 
reasoning 
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Categories 

 
Tools and Strategies 

Paper and Pencil 
Tasks 

(WRITE) 

Performance 
Tasks 

(DO) 

Personal 
Communication 

Tasks 

(SAY) 

 
Communication 
 
Curriculum Document  Action 
Words: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 open-ended 
questions on 
tests, 
examinations 

 essays 

 organizers 
(webs) 

 visuals (tables) 
 
 
 

 

 essays 

 videotapes 

 articles 

 debates 

 editorials 

 stories 

 poems 

 dioramas 

 research papers 

 plays 

 oral 
presentations 

 lab reports 
 

 

 in-class question 
and answer 

 in-class 
discussion 

 student-teacher 
conferencing 

 

 
Application 
 
Curriculum Document  Action 
Words: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 open-ended 
questions 
allowing for 
knowledge to be 
applied to a new 
situation/problem 

 
 

 

 essays 

 videotapes 

 articles 

 debates 

 editorials 

 stories 

 poems 

 research papers 

 models 

 design projects 

 plays 

 oral 
presentations 

 lab reports 

 creation of 
products 

 computer 
programs 

 

 

 interviews 

 student-teacher 
conferencing 

 

 
- Adapted from Richard J. Stiggins.  Student-Centered Classroom Assessment. (2nd ed.), 1997. 

 Allows for clarity of 
thought and 
expression in 
written form 

 

 Allows for 
expression of 
thoughts and 
communicating ideas 
verbally 

 

articulate engage justify 

challenge explain present 

clarify express propose 

compare give reflect 

decode reasons respond 

defend induce teach 

describe instruct write 

discuss interact  

 

adapt estimate prioritize 

adjust evaluate product 

apply exhibit represent 

combine help retrieve 

connect incorporate revise 

correct integrate show 

create invent support 

demonstrate make synthesize 

develop modify use 

devise participate utilize 

display perform  

 

 Preferred method 
for authentic or 
simulated real 
world performance 

 Not the preferred 
method to get at 
authentic and real 
world contexts 

 

 Many performance 
tasks allow for 
communication in 
all forms – written, 
oral and visual 
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LEARNING SKILLS AND WORK HABITS IN GRADES 1-12 

 
The development of learning skills and work habits is an integral part of a student’s learning.  
However, the evaluation of learning skills and work habits, apart from any that may be included 
as part of a curriculum expectation in a subject or course, should not be considered in the 
determination of a student’s grades. It is expected that teachers will work with students to help 
them develop the learning skills and work habits identified in the following table: 
 

Learning Skills and Work Habits Sample Behaviours 

Responsibility 
 

The student: 

 fulfils responsibilities and commitments within the learning environment; 

 completes and submits class work, homework, and assignments according to 
agreed-upon timelines; 

 takes responsibility for and manages own behaviour. 

Organization The student: 

 devises and follows a plan and process for completing work and tasks; 

 establishes priorities and manages time to complete tasks and achieve goals; 

 identifies, gathers, evaluates, and uses information, technology, and resources 
to complete tasks. 

Independent Work The student: 

 independently monitors, assesses, and revises plans to complete tasks and 
meet goals; 

 uses class time appropriately to complete tasks; 

 follows instructions with minimal supervision. 

Collaboration The student: 

 accepts various roles and an equitable share of work in a group; 

 responds positively to the ideas, opinions, values, and traditions of others; 

 builds healthy peer-to-peer relationships through personal and media-assisted 
interactions; 

 works with others to resolve conflicts and build consensus to achieve group 
goals; 

 shares information, resources, and expertise and promotes critical thinking to 
solve problems and make decisions. 

Initiative The student: 

 looks for and acts on new ideas and opportunities for learning; 

 demonstrates the capacity for innovation and a willingness to take risks; 

 demonstrates curiosity and interest in learning; 

 approaches new tasks with a positive attitude; 

 recognizes and advocates appropriately for the rights of self and others. 

Self-regulation The student: 

 sets own individual goals and monitors progress towards achieving them; 

 seeks clarification or assistance when needed; 

 assesses and reflects critically on own strengths, needs, and interests; 

 identifies learning opportunities, choices, and strategies to meet personal 
needs and achieve goals; 

 Perseveres and makes an effort when responding to challenges. 
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PEFORMANCE STANDARDS – THE ACHIEVEMENT CHART 
 
The Ontario Curriculum for grades K-12 comprises content standards and performance 
standards.  Assessment and evaluation will be based on both the content standards and the 
performance standards. 
 
The content standards are the curriculum expectations (overall and specific) identified for every 
subject and discipline.   
 
The performance standards are outlined in the achievement chart that appears in the 
elementary and secondary curriculum document for every subject or discipline. 
 
The Achievement Chart 
 
The achievement chart for each subject is a standard, province-wide guide and is to be used by 
all teachers as a framework within which to assess and evaluate student achievement in a 
particular subject. 
 
The achievement chart identifies four categories of knowledge and skills that are common to 
both the elementary and secondary panels and to all subject areas.  The categories, defined by 
clear criteria, represent four broad areas of knowledge and skills within in which the 
expectations for any subject can be organized. 
 
The categories of knowledge and skills are as follows: 
 

 Knowledge and Understanding:  Subject-specific content acquired in each grade/course 
(knowledge), and the comprehension of its meaning and significance (understanding). 

 Thinking:  The use of critical and creative thinking skills and/or processes. 

 Communication:  The conveying of meaning through various forms. 

 Application:  The use of knowledge and skills to make connections within and between 
various contexts. 

 
In all subjects and courses, students should be given numerous, balanced, and varied 
opportunities to demonstrate the full extent of their achievement of the curriculum expectations 
(content standards) across all four categories of the achievement chart. 
 
Criterion-referenced Assessment and Evaluation 
 
Assessment that focuses on whether a student’s performance meets a predetermined standard, 
level, or set of criteria rather than on the student’s performance measured in relation to the 
performance of other students. 
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EXAMPLE OF ACHIEVEMENT CHART  
 

Categories Level 4 Level 3 Level 2 Level 1 

 
Knowledge & 
Understanding 
Knowledge of 
content (e.g. forms 
of text, strategies 
associated with 
reading, writing, 
speaking, and 
listening, elements 
of style, 
terminology; 
conventions) 

 

 demonstrates 
thorough 
knowledge of 
content 

 

 demonstrates 
considerable 
knowledge of 
content 

 

 demonstrates 
some 
knowledge of 
content 

 

 demonstrates 
limited 
knowledge of 
content 

 
Thinking 
The use of critical 
and creative 
thinking skills 
and/or processes.  
Use of planning 
skills (e.g. 
generating ideas, 
gathering 
information, 
focusing research, 
organizing 
information) 

 

 uses planning 
skills with a 
high degree of 
effectiveness 

 

 uses planning 
skills with 
considerable 
effectiveness 

 

 uses planning 
skills with some 
effectiveness 

 

 uses planning 
skills with 
limited 
effectiveness 

 
Communication 
The conveying of 
meaning through 
various forms 
Expression and 
organization of  
ideas and 
information (e.g. 
clear expression 
logical 
organization) in 
oral, visual and 
written forms, 
including media 
forms 

 

 expresses and 
organizes 
ideas and 
information 
with a high 
degree of 
effectiveness 

 

 expresses and 
organizes 
ideas and 
information 
with 
considerable 
effectiveness 

 

 expresses and 
organizes 
ideas and 
information 
with some 
effectiveness 

 

 expresses and 
organizes 
ideas and 
information 
with limited 
effectiveness 

 
Application 
The use of 
knowledge and 
skills to make 
connections within 
and between 

 

 applies 
knowledge and 
skills in familiar 
contexts with a 
high degree of 
effectiveness 

 

 applies 
knowledge and 
skills in familiar 
contexts with 
considerable 
effectiveness 

 

 applies 
knowledge and 
skills  in 
familiar 
contexts with 
some 

 

 applies 
knowledge and 
skills in familiar 
contexts with 
limited 
effectiveness 
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various contexts effectiveness 

DETERMINING A REPORT CARD GRADE:  GRADES 1 – 12 
 
Teachers will weight all evidence of student achievement and will use their professional 
judgement to determine the student’s report card grade.  The report card grade must be 
supported by objective evidence developed through the process of assessment of learning.  The 
report card grade represents a student’s achievement of overall curriculum expectations as 
demonstrated to that point in time. 
 
Determining a report card grade should reflect the student’s most consistent level of 
achievement, with special consideration given to more recent evidence.  The principal will work 
with teachers to ensure common and equitable grading practices follow ministry policy and 
Board guidelines. 
  
GRADES 1 TO 6 
 
For Grades 1 to 6, student achievement of the overall curriculum expectations will be evaluated 
in accordance with the achievement charts in the provincial curriculum and will be reported 
using letter grades.  The following conversion chart shows how the four levels of achievement 
are aligned to letter grades. 

 

Achievement Level Letter Grade  Achievement Level Letter Grade 

  4+   A+    2+   C+ 

4 A  2 C 

  4–   A–    2–   C– 

  3+   B+    1+   D+ 

3 B  1 D 

  3–   B–    1–   D– 

 
Teachers may also use the codes “R” and “I”, as defined on the following pages, when 
evaluating and reporting student achievement in Grades 1 to 6. 
 
GRADES 7 TO 12 
 
For Grades 7 to 12, a student’s achievement of the overall curriculum expectations will be 
evaluated in accordance with the achievement charts in the provincial curriculum and will be 
reported using percentage marks.  It is expected that both mathematical calculations and 
professional judgement will inform the determination of percentage marks. 
 
The following conversion chart shows how the four levels of achievement are aligned to 
percentage marks: 
 

Achievement Level  Grade  Achievement Level  Grade 

  4+ 95 – 100    2+ 67 – 69 

4 87 – 94  2 63 – 66 

  4– 80 – 86    2– 60 – 62 

  3+ 77 – 79    1+ 57 – 59 

3 73 – 76  1 53 – 56 

  3– 70 – 72    1– 50 – 52 
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 For Grades 1 to 8, teachers will use the code “R”, as defined below, to indicate achievement 
below 50 per cent. 

 For Grades 1 to 10, teachers may use the code “I”, as defined on the following pages.   
 
THE MEANING AND USE OF “R” AND PERCENTAGE MARKS BELOW 50 PER CENT 
 
The code “R” represents achievement that falls below level 1 and is used in the evaluation and 
reporting of student achievement in Grades 1 to 8.  For achievement below level 1 in Grades 9 
to 12, percentage marks below 50 per cent are assigned.  Both “R” and marks below 50 per 
cent signal that additional learning is required before the student begins to achieve success in 
meeting the subject/grade or course expectations. “R” and percentage marks below 50 per cent 
indicate the need for the development of strategies to address the student’s specific learning 
needs in order to support his or her success in learning.  Discussions with the principal and 
parent/guardian will occur prior to completion of this process. (In Grades 1 to 8, students with an 
Individual Education Plan [IEP] who require modified or alternative expectations and beginning 
English language learners with modified expectations would rarely receive an “R”.). 
 
THE MEANING AND USE OF “I” 
 
For Grades 1 to 10, the code “I” may be used in a mark book and/or on a student’s report card, 
including the final report card, to indicate that insufficient evidence is available to determine a 
letter grade or percentage mark.  For the report card, teachers will use their professional 
judgement (supported by evidence) to determine when the use of “I” is appropriate and in the 
best interests of the student.  For example, teachers may find it appropriate to use “I” when 
evidence of a student’s achievement is insufficient because the student has enrolled in the 
school very recently or because there were issues or extenuating circumstances beyond the 
student’s control, such as protracted illness, that affected his or her attendance and/or ability to 
provide sufficient evidence of achievement of the overall expectations. 
 
In Grades 9 and 10, a student who receives an “I” on the final report card to indicate insufficient 
evidence will not receive a credit for the course.  However, there may be instances where 
students in grades 9 and 10 who receive an “I” on their final report card may be considered for 
credit recovery.  These are cases where, in the professional judgement of the teacher, evidence 
of achievement is available for at least a few overall expectations, on the basis of which it is 
possible to identify the remaining expectations that must be addressed and to design a credit 
recovery program.  
 
Discussions with the principal and parent/guardian will occur prior to the completion of this 
process. 
 
Students’ Responsibility With Respect to Evidence for Evaluation 
 
It must be made clear to students that they are responsible for providing evidence of their 
learning within established timelines, and that there are consequences for cheating, plagiarizing, 
not completing work, and submitting work late. 
 

ELEMENTARY PANEL 
 
Weighting of the Achievement Chart Categories 
 
Over the course/unit, students should be provided with the opportunity to demonstrate their 
understanding and skills, across the four Achievement Chart categories.  Not all categories 
need to be addressed in each assessment or evaluation.  Students will have multiple 
opportunities to demonstrate growth in their achievement of overall expectations over the 
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course/term/unit. 
 
Evaluation 
 

 Reports on students’ achievement of overall expectations. 
 

 Criteria should be clearly communicated to students prior to learning activities.  Students 
should be made aware of the evaluation process prior to beginning an assignment. 
 

 Involves the use of appropriate tasks (project, tests, portfolios) and tools (rubrics, checklists, 
anecdotal reports) that provide students with opportunities to demonstrate their achievement 
of the expectations. 

 

 Requires sufficient evidence of students’ achievement within the four categories of the 
achievement chart.  The amount of evidence varies, depending on the grade and the 
curriculum.  Sufficient evidence of student achievement is needed to determine grades and 
to demonstrate to the teacher, parents/guardians and students the level of achievement of 
the curriculum expectations at the time of reporting. 

 

 Should reflect the cultural diversity and Catholic faith of our school communities and be free 
of bias. 

 
Group Work 
 
Group work is an effective learning strategy that provides students with opportunities to share 
their insights and consolidate their learning.  An overall group mark is not to be assigned since it 
would not reflect individual contributions.  Students should participate in group activities, but 
must be held individually accountable for evaluation purposes. 
 
Homework 
 
The purpose of homework is to give students opportunities to complete work begun in class and 
to apply the skills and knowledge taught.  When checking if the homework has been completed, 
teachers are evaluating a learning skill and this should not be included in students’ mark or 
grade. Assignments for evaluation must not include ongoing homework that students do in order 
to consolidate their knowledge and skills or to prepare for the next class. Homework tasks 
designed to help students practice and consolidate new learning can provide assessment 
information to both teachers and students to adjust instruction and focus learning. Homework 
completion can be assessed in the Learning Skills portion of the report card. 
 
Late and Missed Assignments (See Appendix 1) 
 
Students are responsible for providing evidence of their learning.  Schools and teaching staff will 
make clear to both students and parents that there are consequences for not completing work 
or submitting work late. 
 
Late Assignments – Grades 7-8 
 
Late assignments may occur for a number of legitimate reasons including extenuating 
circumstances, such as illness, accident, family issues, and/or parental intervention.  In these 
cases, teachers are to apply their professional judgement when reflecting the Board’s Catholic 
context in addressing this issue with students.  Teachers must ensure that mark deduction will 
not result in a percentage mark that misrepresents the student’s actual achievement. Late 
penalties may be waived when legitimate extenuating circumstances occur. 
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The teacher should establish a completed assignment due date in consultation with students to 
ensure that the timelines are achievable.  A due date should be set to allow students to 
complete their assignments in a timely fashion.  Teachers are encouraged to establish a two-
day window of opportunity for students to complete and submit an assignment.  If a student 
does not submit work by the due date, a maximum of 10% will be deducted from the assignment 
value.  Teachers should employ the model of deducting 5% each day (excluding weekends).  A 
closure date (the day immediately after the window of opportunity) will be established at which 
point assignments will not be accepted. 
 
In order to encourage completing assignments by a due date, a culture of responsibility is 
encouraged.  Students should be made aware of the need for proper planning and scheduling of 
commitments and schoolwork.  Since this is a learning skill, teachers should assist students in 
the planning and execution of assignments to ensure they are completed by the assigned due 
date. 
 
Missed Assignments 
 
Students are expected to complete all work and submit all assignments.  If an assignment that 
is to be evaluated is not submitted, teachers should determine the reason for non-submission, 
which may require contacting the parent/guardian to inform them of the missed assignment.  If 
there are extenuating circumstances, teachers may use their professional judgement such as 
providing additional time or an alternative assignment or possibly omitting the requirement. 
 
Grades 1 to 6 
 
In Grades 1 to 6, late and missed assignments will be noted on the report card as part of the 
evaluation of the student’s development of the learning skills and work habits.  When 
appropriate, a student’s tendency to be late in submitting, or to fail to submit, other assignments 
(including homework) may also be noted on the report card as part of the evaluation of the 
student’s development of the learning skills and work habits. 
 
Grades 7 & 8 
 
(a)    Grading Incomplete/Missed Assignments 
 

Teachers will use a placeholder of 0 for missed assignments.  Teachers will review 
student data and consider the following: 

 

 Have students demonstrated the expectations on the missed assignment(s) through 
other subsequent assignments/tasks or in another context deemed appropriate by the 
teacher? 

 What is the student’s most consistent level of achievement on the completed 
assignments with particular emphasis on the more recent achievements? 

 Are there extenuating circumstances to be considered? 
 

If, in the teachers’ professional judgement, students have demonstrated achievement of 
the missed expectations through subsequent assignments or in another context, teachers 
will determine that sufficient evidence has been provided by students, to make a valid 
evaluation of students’ achievement.  The teacher will determine the students’ level of 
achievement based on the weight of this evidence. 
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Absences 
 
If students have an excused absence when an assignment is due, students should be given the 
opportunity to submit the assignment on their return to class.  If students are absent without 
cause, teachers may provide an alternative assignment or follow the guidelines for missed 
assignments. 
 
Students Entering Mid Term/Mid Unit 
 
Students entering or leaving a school in mid term are eligible to receive an official report card if 
they have been in attendance in a school for more than six weeks.  The student’s grade will be 
based upon demonstrated achievement through the evaluations scheduled within that time 
period. 
 
Plagiarism 
 
Plagiarism is defined as presenting someone else’s words or ideas as one’s own.  It can take 
the form of: 
 

 Submitting an assignment that was completed by another and claiming it as one’s own; 
 

 Incorporating large segments of someone else’s work and only using connecting sentences 
without reference to the source; 

 

 Copying sections from the Internet without referencing the source; 
 

 Direct copying of another person’s re-write of an assignment as in the case of a 
parent/guardian, tutor or ghostwriter. 

 
Schools will implement a strategy to inform all students regarding the meaning of “plagiarism” 
and possible consequences. 
 
If teachers suspect that an assignment has been plagiarized, they should speak to the students 
to determine the source of the work.  If the students have knowingly produced a plagiarized 
assignment, teachers will not evaluate the work and may assign a grade of zero and/or may 
assign a substitute assignment.  This issue would result in similar consequences to missed 
assignments. 
 
A progressive discipline approach should be employed when assigning consequences for 
plagiarism.  At least the following four factors must be considered: 
 
1) the grade level of the student; 
2) the maturity of the student; 
3) the number and frequency of the incidents; and 
4) the individual circumstances of the student. 
 
Discussions with the principal and parent/guardian will occur prior to the completion of this 
process. 
 
Accommodations and Modifications 
 
(a) Accommodations 
 
 Accommodations do not alter the provincial curriculum expectations for the grade/course. 
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Accommodations are the ‘unique teaching and assessment strategies, human supports, 
and/or individual equipment required to enable a student to learn and to demonstrate 
learning’.  Teachers are encouraged to share successful accommodations strategies for 
specific students with other teachers who will be teaching these students in the following 
year/semester. 

 
(b) Modifications 
 

Modifications are changes made to the grade-level expectations for a subject or course 
in order to meet a student’s learning needs.  

 
These changes may involve developing expectations that reflect knowledge and skills 
required in the curriculum for a different grade level and/or increasing or decreasing the 
number and/or complexity of the regular grade level curriculum expectations. 

 
Role of an Individual Education Plan (IEP) 
 
Students identified as exceptional by an Identification Placement and Review Committee must 
have an IEP.  Other students may have an IEP based on their strengths, needs and ability to 
access curriculum. 
 
An IEP is a written plan describing the special education program and/or services required by a 
particular student.  It identifies learning expectations that are modified from or alternative to the 
expectations given in the curriculum policy document for the appropriate grade and subject or 
course, and/or any accommodations and special education services needed to assist the 
student in achieving his or her learning expectations. 
 
The IEPs of students who have no modified or alternative expectations will focus only on 
accommodations and services.  The IEP is not a daily lesson plan itemizing every detail of the 
student’s education. 
 
Students whose subject or course expectations are modified must have their evaluation based 
on their attainment of the modified expectations listed on their IEP. 
Reporting Procedures for Students Receiving Only Accommodations 
 

 Do not check off the IEP box. 

 Grades should be based on the student’s achievement of the grade-appropriate 
curriculum expectations and the descriptions of achievement levels provided in the 
curriculum policy documents. 

 Report card comments should report on student’s progress in achieving grade-level 
curriculum expectations. 

 
Reporting Procedures for Students Receiving Program Modifications 
 

 Check off the IEP box. 

 The statement from the Provincial Report Card Guide must be inserted:  “The 
grade/mark for strand/subject is based on achievement of the expectations in the IEP 
which vary from grade-level expectations.” 

 The grade should reflect the level of the student’s achievement of the modified learning 
expectations. 
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If students with an IEP have attained a mark below 50% on modified expectations, the 
expectations listed on the IEP must be reviewed and/or revised as necessary. 
 
Reporting Guidelines for ESL/ELD Program Support 
(Formerly ESL/ESD) 
 
Where necessary and possible, interpreters should be used when communicating with parents 
to ensure that all reporting information is understood. 
 

 The ESL, ESD or ELD box on the report card should be checked off for any student 
receiving ESL/ELD program support (i.e. from ESL/ELD teacher and/or classroom teacher).  
This support includes modifications of curriculum expectations and/or provision of 
accommodations.  An IEP is not required for ESL/ELD program adaptations (modifications 
and/or accommodations). 

 

 If the curriculum expectations have been modified, the student’s mark or grade reflects 
the student’s level of achievement in the modified program.  In such cases, the following 
statement must be included in the comments section: 

o “The (grade/mark) for (strand/subject) is based on achievement of the 
expectations in the (ESL/ELD) program, which vary from the Grade ___ 
expectations.” 

 

 In some cases, it may be appropriate to avoid giving a mark in a particular subject, or even 
in all subjects, on the report card.  For example, it may not be possible to provide a fair 
evaluation of performance for students who have arrived very recently.  Teachers should 
use the space on the report card to make clear that insufficient evidence of achievement is 
available at that time and to write anecdotal comments about the student’s progress.  An 
explanation must be included in the “comments” section such as: 

o “As ... has just arrived and is beginning to learn English, an evaluation mark for 
(strand/subject) will not be provided for this term.” 

 
More information regarding ESL/ELD students, programs and evaluation/reporting for teachers 
is available in the following Ministry documents:   

 English as a Second Language and English Literacy Development, A Resource Guide, 
grades 1-8 (2001) 

 Many Roots, Many Voices – Supporting English language learners in every classroom, A 
Practical guide for Ontario educators, (2005) 

 Supporting English Language Learners: A practical guide for Ontario educators Grades 
1 to 8, (2008) 

 English Language Learners / ESL and ELD Programs and Services: Policies and 
Procedures for Ontario Elementary and Secondary Schools, Kindergarten to Grade 12, 
(2007) 

 
(a) Grading 
 

When determining a student’s grade, teachers should review the summative evaluations 
and look for the most consistent level of achievement with particular attention to the 
more recent evidence of achievement for a unit of study, strand or term. 

  
More recent evidence is often most relevant to skill development and may not apply to 
the acquisition of discrete facts and information.  It should be used when examining 
growth over time.  More recent evidence should be used when earlier conceptual 
learning is used in higher order thinking skills.  Greater student insights might be 
expected towards the end of the unit/course rather than at the beginning.
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Elementary Conversion Chart 
 

LEVEL SUMMARY DESCRIPTION 
PERCENTAGE 

GRADE RANGE 

PERCENTAGE AND 

RELEVANT TABLE 

 

 

 

4 

 

 

A very high to 

outstanding level of 

achievement.  

Achievement is above the 

provincial standard but 

at grade level. 

 

 

 

 

 

80 to 100% 

 

 

 

3 

 

A high level of 

achievement.  

Achievement is at the 

provincial standard. 

 

 

 

70 to 79% 

 

 

 

2 

 

A moderate level of 

achievement.  

Achievement is below, 

but approaching, the 

provincial standard. 

 

 

 

60 to69% 

 

 

 

1 

 

A passable level of 

achievement.  

Achievement is below the 

provincial standard. 

 

 

 

50 – 59% 

 

 

Below 

50% 

 

Insufficient achievement 

of curriculum 

expectations. 

 

 

Below 50% 

 

 
Use of “R” on an elementary report card: 
The ‘R’ would only be used after consulting with the principal.  Use of the ‘R’ requires the 
development of a specific plan of action to provide remediation. 
 
Use of a blank space on a report card: 
In cases where there is insufficient evidence of achievement, an appropriate explanatory 
comment is recorded in lieu of a grade.  
 
Grading for Reporting Purposes – Primary/Junior Division 
 
The teacher will assign a letter grade to correspond to the range of performance within the 
determined level of achievement (see conversion chart). In cases where due to extenuating 
circumstances, such as extended absences or late admissions, there is insufficient or no 
evidence of achievement, an appropriate explanatory comment is recorded in lieu of a grade. 
 

Gr. 1-

8 

Gr. 1-

6 

Gr. 7-

8 

 

4+ 

 

 A+ 

 

95-100 

 4  A 87-94 

 4-  A- 80-86 

     

 

 3+  B+ 77-79 

 3  B 73-76 

 3 -  B- 70-72 

 

 2+  C+ 67-69 

 2  C 63-66 

 2 -  C- 60-62 

 

 1+  D+ 57-59 

 1  D 53-56 

 1 -  D- 50-52 

 

 R 45 

 R 40 

 R 35 
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Grading for Reporting Purposes – Grades 7 and 8 
 
Teachers will assign a percentage grade to correspond to the range of performance within the 
determined level of achievement, for a unit of study, strand or term. 

If students demonstrate achievement below the criteria for Level I, F for Grades 7 and 8, 
teachers will use the code “R”, as defined below on this page, to indicate achievement below 50 
per cent (see page 14.). 

In cases where due to extenuating circumstances, such as extended absences or late 
admissions, there is insufficient or no evidence of achievement, an appropriate explanatory 
comment is recorded in lieu of a grade.  

If students demonstrate achievement below the criteria for Level I, a percentage grade of 
between 35 – 45% will be assigned as an indication that the students are not meeting learning 
expectations.  In rare cases, teachers may assign a 20% term mark to indicate that little or no 
evidence of achievement has been provided by the students and that a valid evaluation of 
students’ achievement is not possible.  In most cases, this would apply to non-attending 
students. 

If students with an IEP have attained a mark below 50% on modified expectations, the 
expectations listed on the IEP must be reviewed and revised as necessary. 

If students with an IEP have attained a mark below 50%, despite their efforts, on modified 
expectations, the expectations listed on the IEP must be revised. 

 
Determining Grades (Grades 1-8) 
 
In order to determine/calculate the grade/letter, teachers should consider the following three-
steps: 
 
(a) Review relevant assessment and evaluation information. 
 Teachers determine a representative sample of students’ work to use as evidence of 

achievement, and consider the significance of more recent evidence.  It is important to 
distinguish between what is assessed and what is used to determine a student’s grade. 

(b) Apply levels of achievement to student performance. 
Teachers use the achievement chart in curriculum policy documents to judge the 
assessment information gathered and to evaluate a student’s performance of the 
expectations. 

 
 
 
 
 
 
 
 
 
 
 
 
 
(c) Assign a grade that corresponds with that level of achievement. 
 
 Letter or percentage grades on the report card reflect the levels of achievement. 
 

 

Look at the body of evidence 

Understand the meanings of levels 1-4 

Find the most consistent level of performance 

Give special consideration to more recent information 
where appropriate 

Apply professional judgement to assign the achievement 
level 
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ASSESSMENT & EVALUATION GLOSSARY 
 
Accommodations 
 
Accommodation is used to refer to the “unique teaching and assessment strategies, human 
supports, and/or individual equipment required to enable a student to learn and to demonstrate 
learning.  Accommodations do not alter the provincial curriculum expectations for the grade.” 
 
Accountability 
 
The ability to communicate on an ongoing basis and be responsible to students, parents/ 
guardians and the public about the progress of student learning and achievement. 
 
Achievement 
 
The learning and skills that students are able to demonstrate. 
 
Achievement Chart 
 
A standard, province-wide guide to be used by teachers to make judgments about student work 
based on clear performance standards. 
 
Achievement Levels 
 
Brief descriptions of four different degrees of student achievement of the provincial curriculum 
expectations for any given subject/discipline. Level 3 is the “provincial standard”. Parents of 
students achieving at level 3 in a particular grade or course can be confident that their children 
will be prepared for work in the next grade or the next course. Level 1 identifies achievement 
that falls much below the provincial standard. Level 2 identifies achievement that approaches 
the standard. Level 4 identifies achievement that surpasses the standard. 
 
Adaptation 
 
A process of aligning/adjusting curriculum to meet student learning (through differentiated 
instruction, accommodations, modifications). 
 
Anchor Papers 
 
Samples of student responses for each of the achievement levels that represent the 
performance described by a scoring guide associated with EQAO, grades 3 and 6, 9, 10. 
 
Anecdotal Record 
A recorded observation focused on student learning.  It assists teachers in the ongoing 
assessment and evaluation of the learning process and learning skills. 
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Assessment 
 
The process of gathering and recording information about students’ knowledge and skills as well 
as providing students with descriptive feedback to guide their improvement.  Information should 
be gathered from a variety of sources over time.  Assessments include: 
 

 Diagnostic Assessment 
 Assessment for learning to be conducted prior to or during instruction to determine 

students’ knowledge and skills, so that teachers can program appropriately  
(e.g., KWL chart [what I know, what I want to know, what I learned], quiz, class 
discussion, DRA [Developmental Reading Assessment], CASI [Comprehension, 
Attitudes, Strategies and Interests]). 

 

 Formative Assessment 
 Ongoing assessment for learning during a unit or course, which provides timely 

descriptive feedback in an effort to enhance and improve learning and instruction 
(e.g., observation, checklist, anecdotal records, conference, practice test). 

   Assessment as learning is used by students to provide feedback to other students 
about their work and to be able to monitor their own progress towards achieving their 
learning goals. 

 

 Summative 
 A summative assessment occurs at the end of a learning module or specific time 

period. Its purpose is to provide information needed to make professional 
judgements about student understandings. 

 
Authentic Learning 
 
Learning that is derived from the kinds of experiences students have that are relevant and 
meaningful to their lives. 
 
Bias 
 
An inaccurate and limited view of the world, a given situation, or individuals or groups.  A bias 
against or towards members of a particular cultural, racial, religious, or linguistic group can be 
expressed through speech, nonverbal behaviour, and written and other materials. 
 
Categories of Knowledge and Skills 
 
The categories represent four broad areas of knowledge and skills within which the subject 
expectations for any given course are organized. 
 

 Knowledge/Understanding:  Subject-specific content acquired in each grade 
(knowledge), and the comprehension of its meaning and significance 
(understanding). 

 Thinking:  The use of critical and creative thinking and inquiry skills and/or 
processes. 

 Communication:  The conveying of meaning through various forms (e.g., art, oral, 
written). 

 Application:  The student’s use of knowledge and skills to make connections 
within and between various contexts. 
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Criterion-Referenced Evaluation 
 
Describes a student’s accomplishment of curriculum expectations in relation to the achievement 
chart. 
 
Culminating Performance Task/Activity (CPT) 
 
Synthesizing task(s)/activity(ies), conducted at or near the end of a unit or course of study, 
intended to evaluate the overall expectations of a unit or course. 
 
Curriculum Expectations 
 

The knowledge and skills that students are expected to develop and to demonstrate in their 
class work, on tests, and in various other activities on which their achievement is assessed and 
evaluated. Overall expectations describe in general terms the knowledge and skills that 
students are expected to demonstrate by the end of each grade/course. Specific expectations 
describe the expected knowledge and skills in greater detail. 
 
Design Down Planning:  Begin with the End in Mind 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Differentiated Instruction 
 
An inclusive approach to the planning and the delivery of curriculum that responds to the needs 
of individual students or groups of students, by shaping the content, process, product and 
learning environment to enhance student success (e.g., different learning styles, cognitive 
abilities, second language, exceptionalities). 
 
Evaluation/Summative 
 
The process of interpreting and judging the quality of student work on the basis of established 
criteria and assigning a value/grade/achievement level to represent that quality. 
 
Exemplars 
 
Samples of student work that demonstrate a particular level of achievement based on a set of 
established criteria. 
 
 

Identify desired results: 

Overall Expectations 

 
This is “Planning with the end in mind”. 

 The teacher first reviews the overall 

expectations; 

 Determines the assessment strategies 

and evaluation tools that will enable 

students to demonstrate their learning; 

 Lastly plans the instructional strategies 

and learning experiences that will 

enable students to achieve success. 

Determine acceptable evidence: 

Assessment and Evaluation Plan 

Plan: 

Learning Experience and Instruction 
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Grade 
 
A number or letter given at the end of a reporting period as a statement of student learning. 
 
Gradual Release of Responsibility 
 
 A high-yield instructional strategy that involves scaffolding instruction and providing appropriate 
amounts of support to students based on their needs. For example, the teacher first models a 
new strategy, then explicitly teaches and works with students. After that, the teacher coaches 
students as they attempt to complete tasks on their own. Finally, students work independently, 
with feedback from the teacher. 
 
Homework 
 
Work that students do at home to practice skills, consolidate knowledge and skills, and/or 
prepare for the next class. 
 
Individual Education Plan (IEP) 
 
A written plan based on a thorough assessment of the student’s strengths and needs.  It may 
include: 

 a record of particular accommodations needed to help the student achieve his/her learning 
expectations, 

 a record of particular modifications of learning expectations that are changed from the 
expectations for age appropriate grade/course level, 

 identification of learning expectations that are increased/decreased in number and/or 
complexity from the expectations at the age appropriate grade/course level. 

 
Learning Goals 
 
Brief statements that describe for a student what he or she should know and be able to do by 
the end of a period of instruction (e.g., a lesson, series of lessons, or subtask). The goals 
represent subsets or clusters of knowledge and skills that the student must master to 
successfully achieve the overall curriculum expectations 
 
Mark 
 
A number or letter given on a single student evaluation. 
 
Median 
 
The middle score, after all the scores have been ranked. The median is the score at which 
50 per cent of students scored higher and 50 per cent scored lower. 
 
Metacognition (refers to self-knowledge) 
 
The process of thinking about one’s own thought processes.  Metacognitive skills include the 
ability to monitor/assess one’s own learning (e.g., think aloud, self assessments, reflections). 
 
Modification 
 
Modifications are changes made in the age-appropriate grade level expectations for a subject or 
course in order to meet a student’s learning needs.  These changes may involve developing 
expectations that reflect knowledge and skills required in the curriculum for a different grade 
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level and/or increasing or decreasing the number and/or complexity of the regular grade level 
curriculum expectations. 
 
Peer Assessment 
 
A reflective, non-evaluative practice based on established criteria in which students make 
observations about their peers’ performance (e.g., checklist, interview). 
 
Performance Task 
 
An authentic, meaningful task performed during a unit of study that requires a student to create 
a response (e.g., journal, letter), product (e.g., poster, brochure), and/or performance (e.g., role 
play) in order to demonstrate knowledge and skills so that a teacher can assess and/or evaluate 
the student’s learning. 
 
Plagiarism 
 
The use or close imitation of the language and thoughts of another without attribution, in order 
to represent them as one’s own original work. 
 
Remediation 
 
The provision of additional instructional assistance to students who are having difficulty attaining 
an established level of proficiency (e.g., academic, learning skills). 
 
Reporting 
 
The process of communicating the results of assessment and evaluation to students and 
parents/guardians. 
 
Rubric 
 
A scoring scale that provides a set of criteria for achievement and the descriptions of levels of 
achievement, used to assess and evaluate students’ work and to guide students to desired 
performance levels. 
 
School Improvement Plan 
 
A “road map” that sets out the changes a school needs to make to improve the level of student 
achievement, and how and when these changes will be made. 
 
Student-led Conference 
 
A student-parent conference that engages the student in direct communication with the parents 
through the use of portfolios illustrating the student’s achievement and learning. Students take 
the lead in walking their parents through a selection of accomplishments and demonstrations of 
their work. Student-led conferences bring students to the centre of classroom assessment. 
 
Student Self-assessment 
 
The process by which a student, with the ongoing support of the teacher, learns to recognize, 
describe, and apply success criteria related to particular learning goals and then use the 
information to monitor his or her own progress towards achieving the learning goals, make 
adjustments in learning approaches, and set individual goals for learning. 
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Success Criteria  
 
Standards or specific descriptions of successful attainment of learning goals developed by 
teachers on the basis of criteria in the achievement chart, and discussed and agreed upon in 
collaboration with students that are used to determine to what degree a learning goal has been 
achieved. Criteria describe what success “looks like”, and allow the teacher and student to 
gather information about the quality of student learning. 
 
Teacher Moderation 
 
A process for ensuring that the assessment of student learning and the results of assessment 
and evaluation are comparable across classes and/or schools. In teacher moderation, teachers 
examine student work together to share beliefs and practices, enhance their understanding, 
compare their interpretations of student results, and confirm their thoughts about a student’s 
level of achievement. Teachers might also look at the assignment that was given and analyze 
its effectiveness in relation to the learning achieved by the students. 
 
The Kindergarten Communication of Learning: Initial Observations 
 
The Communication of Learning (Initial Observations) will be issued at the end of the first 
reporting period, between October 20 and November 20. 
 
Initial Observations are intended to provide parents with an overview of initial observations of 
their child’s learning, and early evidence of growth in learning in relation to the overall 
expectations in The Kindergarten Program (2016). This information will provide parents with 
information about appropriate next steps to further their child’s learning. 
 
Educators will use the Ministry template to communicate information about the child’s learning 
into three categories: Key Learning, Growth in Learning, and Next Steps in Learning. Religious 
and Family Life Education will also be reported on in these initial observations. 
 
The Kindergarten Communication of Learning 
 
The Communication of Learning will be issued at two points in the school year: 
 

 at the end of the second reporting period, between January 20 and February 20, 
reflecting the child’s growth in learning since September; and 

 at the end of the third reporting period, towards the end of June, reflecting the child’s 
growth in learning since January/February. 

 
The Kindergarten Communication of Learning is intended to provide parents with descriptions, 
written in plain language and including anecdotal comments, about their child’s strengths and 
growth in relation to the overall expectations within each frame of The Kindergarten Program. 
Educators will discuss next steps in the child’s learning with the parents to inform them of their 
plans for supporting the child’s new learning at school and to assist them in supporting their 
child’s learning at home.   
 
It is important to the child’s development to engage parents in the child’s learning early in the 
school year and to support them throughout the year in helping their child with next steps in 
learning.   
 
It is expected that teachers and early childhood educators will collaborate in observing, 
monitoring, and assessing the development of the children in Kindergarten and in 
communicating with families, and that the teacher will ensure that the appropriate Kindergarten 
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Communication of Learning templates are fully and properly completed and processed. 
 
In the Kindergarten Communication of Learning reporting periods (2nd and 3rd term), 
Religious and Family Life Education and the child’s learning and growth in relation to the overall 
expectations in each of the four frames, will be reported on. 
 
The four frames are as follows: 
 

 belonging and contributing; 
 self-regulation and well-being; 
 demonstrating literacy and mathematics behaviours; 
 problem solving and innovating. 

 
 See Ministry reporting templates on pages 17-29 of the Growing Success – The 

Kindergarten Addendum 
 
 
Considerations When Writing the Communication of Learning 
 
When writing anecdotal comments:  
 

 educators should focus on what children have learned, describe significant strengths, 

recognize children’s growth, and identify possible next steps for learning; 

 educators should use language parents will understand; 

 in Kindergarten, it is very appropriate to use examples of learning from pedagogical 

documentation to provide evidence of the child’s learning in a play environment (these 

rich examples can be the starting point for discussion with parents about the child’s 

learning as it relates to the Kindergarten program expectations); 

 communicate learning using an asset lens. 

Comments should focus on or refer to:  
 

 strength and growth in learning that the child has demonstrated in relation to the overall 

expectations; 

 specific evidence of learning gathered from conversations, observations and 

demonstrations of learning. 

As you communicate and reflect on a student’s learning consider these questions:  
 

 How is the learning evident? 

 How is a progression or growth in learning evident? 

 How is the language asset-oriented? 

 How is the audience (e.g., children, families) considered?  

 How are we communicating with a focus on learning? 

 How does the comment specifically describe and name growth in learning over time – 

e.g., since September?  Does it describe the most significant learning for the child at this 

time? What makes you think this?  

 How does the comment reflect the child’s learning rather than the activity the child was 

engaged in?  
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 How does the comment include specifics (i.e., exact words of the child) that indicate a 

real sense of knowing that child and their learning? 

 How is there a connection to the overall expectations without simply restating the overall 

expectation? 

 How will the comment be meaningful to the families and invite their 

perspectives/knowledge about their child? 

 What kind of language is used to describe growth in learning? 

 How does the learning described in the comment reflect an asset-based view of the 

child’s learning and development? 

 

 
Cross Reference to  
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Appendix 1 

 
 
When it is appropriate to do so, a number of strategies may be used to help prevent and/or 
address late and missed assignments.  They include: 
 

 asking the student to clarify the reason for not completing the assignment; 

 helping students develop better time-management skills; 

 collaborating with other staff to prepare a part- or full-year calendar of major assignment 
dates for every class; 

 planning for major assignments to be completed in stages, so that students are less likely to 
be faced with an all-or-nothing situation at the last minute; 

 maintaining ongoing communication with students and/or parents about due dates and late 
assignments, and scheduling conferences with parents if the problem persists; 

 referring the student to the Student Success Lead; 

 taking into consideration legitimate reasons for missed deadlines; 

 setting up a student contract; 

 using counseling or peer tutoring to try to deal positively with problems; 

 holding teacher-student conferences; 

 reviewing the need for extra support for English language learners; 

 reviewing whether students require special education services; 

 requiring the student to work with a school team to complete the assignment; 

 for First Nation, Metis, and Inuit students, involving Aboriginal counselors and members of 
the extended family; 

 understanding and taking into account the cultures, histories, and contexts of First Nation, 
Metis, and Inuit students and parents and their previous experiences with the school 
system; 

 providing alternative assignments or tests/exams where, in the teacher’s professional 
judgements, it is reasonable and appropriate to do so; 

 deducting marks for late assignments. 
 

 
 


