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INTRODUCTORY STATEMENT TO THE ANNUAL REVIEW PROCESS 
 

The Northwest Catholic District School Board shall endeavour to provide comprehensive 
special education programs and services appropriate to the needs of its students. We 
believe our plan has been designed to reflect and comply with the Canadian Charter of 
Rights and Freedoms, the Ontario Human Rights Code, the Education Act and 
regulations made under the Act. 
 
The development of such programs and services shall be guided by the principles 
outlined below: 
 
1. To provide an education for exceptional children that will meet their unique 

needs while maintaining, where possible, the regular classroom situation; 
 
2. To ensure that the programs and services provided for exceptional children are 

not purchased at the expense of the Board's commitment to general education, 
but through the full utilization of funds made available for special education in 
provincial grant regulations; 

 
3. To integrate exceptional pupils into the regular classroom when such a 

placement meets the pupils' needs and is in accordance with parental wishes; 
 
4. To utilize community and provincial services to the best advantage of its 

students; 
 
5. To provide consultation and communication with the public it serves; and 
 
6. To ensure that the individual elements of special education are developed in 

conformity with the overall aims of education in Ontario and this Board. 
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THE BOARD’S CONSULTATION PROCESS 
 

 
The Northwest Catholic District School Board’s Special Education Plan describes the 
range of programs and services it provides in accordance with legislation and Ministry 
policy on Special Education.   
 
The Action Plan on page 12 outlines the consultation process used to revise the Special 
Education Plan.  All stakeholders were involved in the determination of the range of 
Special Education programs and services offered by The Northwest Catholic District 
School Board.  Consideration has been given to the feedback provided by parents, 
members of school councils, the Special Education Advisory Committee, school staff, 
principals and senior administration. 

 
In addition to the Action Plan, which outlines the process, it should be noted that draft 
pieces of the plan were taken to stakeholders for input in sections. A checklist that 
outlined the standards set by the Ministry of Education accompanied each section as 
well as an evaluation sheet to record their comments.  Most evaluation sheets returned 
noted that the sections met with the Ministry standards.   

 
During the course of the year, SEAC members have been kept abreast of all changes and 
pertinent issues in Special Education.  The Director of Education, and/or the 
Superintendent of Education and the Special Education Coordinator provide ongoing 
resource to SEAC members keeping the committee abreast of shifts and changes in 
Special Education. The SEAC Committee did not submit any Majority nor Minority 
Reports concerning the Special Education Plan. 

 
Principals keep each of their respective communities, staff, parents, and School Council 
members aware of matters pertaining to Special Education.  Each school principal acts 
as an ambassador within the community being served. 

 
The Plan for the Provision of Special Education Programs and Services has been revised 
in accordance with Regulation 306 of the Education Act and the 2017 Special Education 
in Ontario K-12 Policy & Resource Guide (Draft).  

 
Regulation 306 requires all school boards to: 

 have a Special Education plan; 

 review their plans annually and submit amendments to The Ministry for review; 

 prepare and approve a report every two years on the provision of Special 
Education programs and services; 

 amend their plan in accordance with the Ministry’s direction. 
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ACTION PLAN 
 
 

Outcomes: 
 

1. To review the Northwest Catholic District School Board’s Plan for the 
Provision of Special Education Programs and Services. 

 
2. To maintain an ongoing dialogue with all stakeholders during the review of 

the plan to ensure that the needs of all concerned are considered. 
 

3. To incorporate into the plan, the necessary changes for compliance with 
Regulation 306 and Special Education in Ontario K-12 Policy & Resource 
Guide (Draft). 

 
 
Stakeholders: 
 

 Director of Education 

 Superintendent of Education 

 Special Education Coordinator 

 Principals 

 Special Education Resource Teachers 

 Classroom Teachers 

 Special Education Advisory Committee 

 Catholic School/Parent Councils 
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ACTION PLAN 

Ongoing discussion and consultation will occur with the Director of Education and/or 
Superintendent of Education. 

 
Step 

 
DESCRIPTION 

 

 
ACTION REQUIRED 

 
TIMELINE 

1. Standards for School Boards’ Special 
Education Plan and Standards for the 
Development of Individual Education 
Plans are reviewed and amended 
according to the Ministry review report. 

Distribution of document sections for review to: 
 Director of Education 
 Superintendent of Education 
 Special Education Coordinator  
 Principals 
 SEAC Chair 
 School Council Chairs 
 Special Education Resource Teachers and Classroom 

Teachers  

September  -
May 

2022-23 

2. In-service of the Plan for the Provision of 
Special Education Program and Services 

Special Education Coordinator conducts in-service for: 
 Director 
 Superintendent of Education 
 SEAC 
 Principals 
 Special Education Resource Teachers 

. 

October - May 
2022-23 

 

3. Compliance to Standards Documents. 
Ministry Schedule re: Implementation of 
Standards. 

 Continued review to ensure the plan meets with 
Ministry requirements 

 In-service for Principals and Special Education 
Resource Teachers 

 P.D. sessions for all school staff on IEP document and 
program 

 SEAC update and continue review of plan 
 

October - May 
2022-23 

4. Incorporation of changes into Plan for 
Special Education Programs and Services 

 All Principals to meet with Special Education staff to 
review plan against the new standards and forward 
feedback to Special Ed Coordinator. 

 All Principals call for feedback from Parent/ School 
Councils. 

 Regular monthly update at SEAC meetings. 
 

January -  
March 
2023 

5. Continue the review of the Plan for the 
Provision of Special Education Programs 
and Services to ensure that all criteria 
have been met and all stakeholders have 
had a chance to provide input. 

Special Education Coordinator will: 
 Collate all feedback received. 
 Incorporate all changes for compliance. 
 Update plan. 
 

May  - June 
2023 

6. Presentation of revised Special Education 
Plan to Special Education Advisory 
Committee. 
 

Agenda item for the May 2023 meeting. 
Presentation to be made by the Special Education Coordinator. 

May 2023 

7. Presentation of the draft Special 
Education Plan to the Board for approval. 
 

Agenda item for Board meeting. Presentation to be made by the 
Superintendent of Education and/or Special Education 
Coordinator. 

June 2023 

8. Posting of the Northwest Catholic District 
School Board's Plan for the Provision of 
Special Education Programs and Services 
on NCDSB website. 

Copy of the Plan to be posted on Board website. 

July 2023 

9. Distribution of copies or updated pages 
of the Plan based on Ministry Approval 

 Director  
 Superintendent of Education 
 Chairman of the Board & Trustees 
 Vice Chair of the Board 
 Special Education Coordinator 
 SEAC Members 
 Principals 
 School/Parent Council Chairs 
 Special Education Resource Teachers 
 

Summer/Fall 
2023 
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GENERAL MODEL FOR SPECIAL EDUCATION 
 
The Northwest Catholic District School Board acknowledges that every child is entitled 
to receive the best education possible commensurate with his or her ability to learn. 
 
(This Moment of Promise)  Ontario Conference of Catholic Bishops February, 1989) 
 
… Catholic education must prepare students to live in this culture and to embrace all that is 
good in it … 

 
… We all need to be members of a community that encourages each person in the difficult task 
of living according to faith values … 

 
Those involved in Catholic education have an awesome privilege and responsibility.  They are 
called not only to create an authentic faith community in the school but also to bring that 
community into communion with the parish and the wider church community. 

 
A Catholic school must be a place where all knowledge and relationships are 
transformed by questions of meaning, by the quest for meaning.  We must “grasp firmly 
the challenge of providing the kind of education whose curriculum will be inspired more 
by reflection than by technique, more by search for wisdom than by the accumulation of 
information” (Pope John Paul 11, 1984) 
 
The Board shall endeavour to provide special education programs and services 
appropriate to the needs of students identified as exceptional via the Identification, 
Placement and Review Process within its jurisdiction. The following principles will apply 
to such provisions:  
 
1.    Attention will be focused on the capabilities of the student rather than on their 

exceptionality. 
 

2. Education will be provided: 
 
a) as close to the student’s home as feasible; 
b) as close to the regular classroom environment as feasible; 
c) in cooperation with local boards, community agencies and provincial 

services; and 
d) in consultation and in communication with stakeholders. 
 

3. Programs and services for exceptional children will be implemented through full 
utilization of funds provided for Special Education through the Ministry funding 
allocations. 
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We believe that programs and services provided by the Northwest Catholic 
District School Board are in compliance with the Canadian Charter of Rights and 
Freedoms, the Ontario Human Rights Code, the Education Act and regulations 
made under the Act. 

 
The goal of Special Education is to provide appropriate resources and support to 
all students so that as many exceptional pupils as possible remain in regular 
classes.  All teachers share the responsibility for meeting the needs of 
exceptional children.  The Special Education Resource Teachers deal with a wide 
range of exceptionalities and administer educational assessments and develop 
programming for the exceptional student in conjunction with the classroom 
teachers. 
 
Special programs may be provided by the following systems of service.  The 
service utilized will be contingent upon the needs of the pupil as recommended 
by Identification, Placement and Review Committee’s or Case Conferences: 
 
a) Regular Classroom: This program is designed for those students whose 

needs can be provided for through an accommodated, modified and/or 
alternative program.  The classroom teacher, in consultation with the 
Special Education Resource Teacher, develops such programming. The 
regular classroom teacher presents the program. 

 
b) Classroom Support: The student’s achievement levels and skill needs 

are determined by individual academic assessment.  Through a case 
conference, the Principal, Special Education Resource Teacher, classroom 
teacher and, the parent(s)/guardian(s) decide whether the needs of the 
pupil are remedial in nature or potentially exceptional.  In the latter case, 
a School Identification, Placement and Review Committee will determine 
the existence, or not, of an exceptionality and identify appropriate pupil 
placement.  Remedial instruction is the responsibility of the regular 
classroom teacher.  However, the Special Education Resource Teacher 
may play a consultative role in program development. 

 
c) Resource Withdrawal: This program is designed for those exceptional 

students whose needs can be provided for through instructional services 
offered on a part-time withdrawal basis by qualified Special Education 
personnel within the school setting. 
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The Northwest Catholic District School Board follows 
The Reynold’s Cascade Model of Service Delivery 

 

 

 

      As shown in the figure below: 
 

                   SPECIAL PROVINCIAL 

                    SCHOOLS 

 

  RESIDENTIAL PROGRAMS 

 

  SPECIAL SCHOOLS 

 

  CONGREGATED SPECIAL 

CLASS 

  with or without integration 

 

  REGULAR CLASS 

with withdrawal support services 

 

  REGULAR CLASS 

  with in-class resource support 

 

  REGULAR CLASS 

  with monitoring or support to 

  the teacher 

  REGULAR CLASS 

  with no supplementary program 

 

more  
restrictive 

less  
restrictive 

decreasing 
incidence 

increasing 
incidence 
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Roles & Responsibilities 

The Ministry of Education has defined the roles and responsibilities in elementary and 
secondary education in several key areas:  

 legislative and policy framework  

 funding  

 school system management  

 programs and curriculum  

It is important that all involved in Special Education understand their roles and 
responsibilities, which are outlined below.  
 

The Ministry of Education:  

 defines, through the Education Act, regulations, and policy/program 
memoranda, the legal obligations of school boards regarding the provision of 
Special Education programs and services, and prescribes the categories and 
definitions of exceptionality;  

 ensures that school boards provide appropriate Special Education programs and 
services for their exceptional pupils;  

 establishes the funding for Special Education through the structure of the 
funding model. The model consists of the Foundation Grant, the Special 
Education Grant, and other special purpose grants;  

 requires school boards to report on their expenditures for Special Education;  

 sets province-wide standards for curriculum and reporting of achievement;  

 requires school boards to maintain Special Education plans, review them 
annually, and submit amendments to the Ministry;  

 requires school boards to establish Special Education Advisory Committees 
(SEACs); 

 establishes Special Education Tribunals to hear disputes between parents and 
school boards regarding the identification and placement of exceptional pupils;  

 establishes a provincial Advisory Council on Special Education to advise the 
Minister of Education on matters related to Special Education programs and 
services;  

 operates Provincial and Demonstration Schools for students who are deaf, blind, 
or deaf-blind, or who have severe learning disabilities.  

The District School Board or School Authority:  

 establishes school board policy and practices that comply with the Education Act, 
regulations, and policy/program memoranda;  
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 monitors school compliance with the Education Act, regulations, and policy/program 
memoranda;  

 requires staff to comply with the Education Act, regulations, and policy/program 
memoranda;  

 provides appropriately qualified staff to provide programs and services for the 
exceptional pupils of the board;  

 obtains the appropriate funding and reports on the expenditures for Special 
Education; 

 develops and maintains a Special Education plan that is amended from time to time 
to meet the current needs of the exceptional pupils of the board;  

 reviews the plan annually and submits amendments to the Minister of Education;  

 provides statistical reports to the Ministry as required and as requested;  

 prepares a parent guide to provide parents with information about Special 
Education programs, services, and procedures;  

 establishes one or more IPRCs to identify exceptional pupils and determine 
appropriate placements for them;  

 establishes a Special Education Advisory Committee;  

 provides professional development to staff on Special Education.  

 

The Special Education Advisory Committee:  

 makes recommendations to the board with respect to any matter affecting the 
establishment, development, and delivery of Special Education programs and 
services for exceptional pupils of the board;  

 participates in the board’s annual review of its Special Education plan;  

 participates in the board’s annual budget process as it relates to Special Education;  

 reviews the financial statements of the board as they relate to Special Education;  

 provides information to parents, as requested.  

 

The School Principal:  

 carries out duties as outlined in the Education Act, regulations, and policy/ program 
memoranda, and through board policies;  

 communicates Ministry of Education and school board expectations to staff;  

 ensures that appropriately qualified staff are assigned to teach Special Education 
classes;  

 communicates board policies and procedures about Special Education to staff, 
students, and parents;  

 ensures that the identification and placement of exceptional pupils, through an IPRC, 
is done according to the procedures outlined in the Education Act, regulations, and 
board policies;  
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 consults with parents and with school board staff to determine the most appropriate 
program for exceptional pupils;  

 ensures the development, implementation, and review of a student’s Individual 
Education Plan (IEP), including a transition plan, according to provincial 
requirements;  

 ensures that parents are consulted in the development of their child’s IEP and that 
they are provided with a copy of the IEP;  

 ensures the delivery of the program as set out in the IEP;  

 ensures that appropriate assessments are requested if necessary and that parental 
consent is obtained.  

The Teacher:  

 carries out duties as outlined in the Education Act, regulations, and policy/ 
program memoranda;  

 follows board policies and procedures regarding Special Education;  

 maintains up-to-date knowledge of Special Education practices;  

 where appropriate, works with Special Education staff and parents to develop 
the IEP for an exceptional pupil;  

 provides the program for the exceptional pupil in the regular class, as outlined in 
the IEP;  

 communicates the student’s progress to parents;  

 works with other school board staff to review and update the student’s IEP.  

 

The Special Education Teacher, in addition to the responsibilities listed above under 
“the teacher”:  

 holds qualifications, in accordance with Regulation 298, to teach Special Education;  

 monitors the student’s progress with reference to the IEP and modifies the program 
as necessary;  

 assists in providing educational assessments for exceptional pupils.  

 

The Parent/Guardian:  

 becomes familiar with and informed about board policies and procedures in areas 
that affect the child;  

 participates in IPRCs, parent-teacher conferences, and other relevant school 
activities;  

 participates in the development of the IEP;  

 becomes acquainted with the school staff working with the student;  

http://192.75.156.68/DBLaws/Regs/English/900298_e.htm
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 supports the student at home;  

 works with the school Principal and teachers to solve problems;  

 is responsible for the student’s attendance at school.  

 

The Student:  

 complies with the requirements as outlined in the Education Act, regulations, and 
policy/program memoranda;  

 complies with board policies and procedures;  

 participates in IPRCs, parent-teacher conferences, and other activities, as 
appropriate. 
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EARLY IDENTIFICATION/PREVENTION PROCEDURES 
 

Guiding Principles 
 

The early identification of students serves to establish a clear understanding of any 
visual, hearing or other medical conditions that may affect learning.  The process may 
also identify students who might encounter speech and language, academic, cognitive, 
motor, behaviour or social challenges.  This identification process allows for earlier in-
depth assessments enabling school teams to plan and program for the students 
maximizing their strengths and implementing intervention strategies to meet any 
special needs that arise from the time students enter the school system. 
 

The Northwest Catholic District School Board has in place, ongoing procedures to 
identify each child’s level of development, learning abilities and needs. “These 
procedures are part of a continuous assessment and program planning process which 
should be initiated when the child is first enrolled in school or no later than the 
beginning of a program of study immediately following Kindergarten and should 
continue throughout a child’s life.” (Policy/Program Memorandum No.11).  The Board 
strives towards ensuring that educational programs are designed to accommodate 
student needs and to facilitate each child’s growth and development.  
 
 

The Role of the Teacher in the Early Identification Process: 
 

 to provide a comfortable environment to facilitate child- parent/guardian- 
teacher interactions; 

 to discuss with parents/guardians the policy and procedures for school entry; 

 to schedule school visits for the first week of September; 

 to keep observational records and profiles for each child in the classroom; 

 to conference on a regular basis with parents/guardians on the child’s progress; 

 to voice concerns to parents/guardians about a child’s progress and suggest 
possible solutions to address concerns; 

 to refer parents/guardians to appropriate agencies for further assessments or 
interventions; 

 to provide a warm, caring, nurturing learning environment for students; 

 to identify a student’s strengths and needs; 

 to observe a student’s academic achievement/behaviour and plan and 
implement programs appropriate to the student’s needs; 

 to evaluate the effectiveness of their presented teaching techniques; 

 to continually evaluate the child’s progress in order to provide an environment 
and program that will effectively meet the child’s needs and level of 
development;  
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 to notify the Principal when it is suspected that a child may require special 
assistance; 

 to report to parents through phone calls, interviews and conferences, informal 
reports and report cards. 

 

The Role of the Parent/Guardian in the Early Identification Process 
 

 to provide information to the school regarding the child’s strengths, weaknesses, 
talents and medical needs; 

 to show interest in their child’s education;  

 to inform the teacher of any concerns with their child’s education; 

 to ensure that the child is referred to appropriate agencies for further 
assessments or intervention when the school expresses concerns regarding the 
student’s development; 

 to share information about their child that may be relevant to discussions 
relating to educational interventions for the child; 

 to ensure that the child attends school on a regular basis; 

 to inform the classroom teacher of any change in the medical condition of their 
child.  

 

Policies and Procedures 
 

For students who may be in need of Special Education programs and services, the Board 
has established policies and procedures on screening, assessment, referral, 
identification and program planning. Assessments may be conducted by an in-school 
team or by professional resource staff. In some cases, learning problems may be 
identified that might result in the student being referred to an IPRC. 
 
 

Procedures for Informing Parents 
 

When a child is having difficulty or is being considered for a Special Education program 
or services, parents/guardians are notified through phone calls, notes to 
parents/guardians, formal invitations to discuss student concerns and through informal 
meetings within the school setting. The Student Referral Protocol outlines the step-by-
step process required to address parent/guardian and teacher concerns regarding 
student needs.  
 

When parents/guardians and education professionals decide that a student is not going 
to be referred to an IPRC but will benefit from programming and services from Special 
Education, a Special Education Program Consent Form H-SE-13 is signed by the 
parents/guardians and Principal. (Forms - Appendix A) 
 

As parents/guardians are partners in the early identification and ongoing process, they 
are kept well informed of their child’s needs.  To formalize the procedure when a child is 
being considered for an IPRC, parents are sent form H-SE-12, Notification of 
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Identification, Placement and Review Committee Meeting, inviting the 
parents/guardians to attend the IPRC. (Forms - Appendix A) The Parent’s Guide to 
Special Education will also be sent to the parents/guardians at this time.  (Appendix B)  
 
 
Informal Approaches to Solving Problems Prior to an IPRC 
 
The following steps generally precede an IPRC meeting if it is perceived by either the 
parents/guardians or the teacher that a student is experiencing a problem: 

 informal and formal assessments/screenings by the classroom teacher; 

 teacher/parent discussions; 

 classroom modifications and remedial assistance in the classroom provided by 
the teacher with support from the Special Education Resource Teacher; 

 resource withdrawal by the Special Education Resource Teacher for remedial 
assistance; 

 formal assessments by the Special Education Resource Teacher; 

 referrals for further assessment from other agencies such as Firefly; 

 a parent/guardian may, at their own expense, obtain further assessments from 
independent agencies; 

 parent/classroom teacher/Special Education Resource Teacher conferences. 
 
 
Assessment Tools for Early Identification 
 

 How Does Learning Happen for Your Child? Early Years Transition Planning 

 Rosner Test of Auditory Analysis Skill 

 Peabody Picture Vocabulary Test 

 DTLA-P Test of Language Aptitude Primary 

 Yopp-Singer, Test of Phonemic Segmentation 

 Early Development Inventory 

 Assessments used for all students, please see section on Assessments, page 38 

 Woodcock Johnson IV Achievement Battery 
 

Early Intervention 
 
The Northwest Catholic District School Board works closely with representatives from 
the communities it serves as well as personnel from coterminous boards in the 
promotion of early identification of students.   
 
The First Steps documents are available to supplement programming and help link 
assessment with teaching and learning. The Developmental Reading Assessment that 
accompanies the First Steps program is also part of the early identification process.  
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All Full Day Kindergarten (FDK) students are screened by the Board’s Speech-Language 
Pathologist or the Speech Language Pathologist from Riverside Health Care for 
articulation and language concerns.   
 
The Northwest Catholic District School Board works closely with the representatives 
from the Healthy Babies Healthy Children’s initiative (HBHC). As part of our Kindergarten 
registration process, we make available to parents the Healthy Babies, Healthy Children 
“Preschool Screening Booklet”.  
 
The Northwest Catholic District School Board works with Northwords Pre-School Speech 
and Language services to assist with the transition of students with speech and language 
difficulties into the school system.  
 
Included is a copy of the Transitions to School Document that we use as part of our plan.  
(Appendix D)  
 
Northwest Catholic District School Board is involved in the many Ministry initiatives to 
support the struggling learner.  Some of the programs include Full Day Kindergarten 
(FDK), Early Primary Collaborative Inquiry (EPCI), Early Literacy/Math, and Summer 
Literacy Learning Projects. 
 
Parent/Guardian Involvement 
 

Parents/guardians are encouraged to be involved in all aspects of their children's 
education.  To assist them in this endeavour, communication between home and school 
is stressed and supported.  Within the “Parent Guide to Special Education”, a list of 
organizations has been compiled to assist and support parents of children with special 
needs. (Appendix C) 
 
The Principal, classroom teacher, parent, as well as Special Education resource 
personnel, will take all steps necessary to rule out any medical difficulties that may be 
affecting the child's overall progress.  In addition, program modifications and strategies 
to accommodate the needs of the child will be made to enhance learning. 
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THE IDENTIFICATION, PLACEMENT, AND REVIEW COMMITTEE (IPRC) PROCESS AND 
APPEALS 

 

The Northwest Catholic District School Board supports the following IPRC format.  This 
format is also outlined in the Parent Guide to Special Education. (Appendix C)  
 

What is an IPRC?  
 

Regulation 181/98 requires that all school boards set up an Identification, 
Placement and Review Committee (IPRC). An IPRC is composed of at least three 
persons, one of whom must be a principal or supervisory officer of the board.  
 
1. Principal 

 2. Special Education Resource Teacher 

3. Classroom Teacher 

Parents are invited and encouraged to attend the IPRC meetings. 

 

What is the role of the IPRC?  
 

The IPRC will:  

 decide whether or not a child should be identified as exceptional;  
 identify the areas of the child’s exceptionality, according to the categories and 

definitions of exceptionalities provided by the Ministry of Education;  
 decide an appropriate placement for the child; and  
 review the identification and placement at least once in each school year.  

Who is identified as an exceptional pupil?  
 

The Education Act defines an exceptional pupil as “a pupil whose behavioural, 
communicational, intellectual, physical or multiple exceptionalities are such that 
he or she is considered to need placement in a special education program....” 
Students are identified according to the categories and definitions of 
exceptionalities provided by the Ministry of Education.   

 
How is an IPRC meeting requested?  
 

The Principal of the school:  

 must request an IPRC meeting for a child, upon receiving written request 
from parents/guardians;  

 may, with written notice to parents/guardians, refer a child to an IPRC 
when the Principal and the child’s teacher or teachers believe that the 

http://192.75.156.68/DBLaws/Regs/English/980181_e.htm
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child may benefit from a Special Education program. (Form H-SE-12, 
Appendix A) 

 Within 15 days of receiving parents’/guardians’ written request, or giving 
parents/guardians notice, the Principal must provide parents/guardians 
with a copy of the guide and a written statement of approximately when 
the IPRC will meet. 

May parents attend the IPRC meeting?  
 

Regulation 181/98 entitles parents/guardians and pupils 16 years of age or older:  

 to be present at and participate in all committee discussions about the 
child; and  

 to be present when the committee’s identification and placement 
decision is made.  

Who else may attend an IPRC meeting?  

 the Principal of the child’s school;  

 other resource people such as the child’s teacher, Special Education staff, 
board support staff, or the representative of an agency, who may provide 
further information or clarification;  

 a representative for the parents/guardians - that is, a person who may 
support or speak on behalf of parents/guardians or the child; and  

 an interpreter, if one is required.  (Parents/guardians may request the 
services of an interpreter through the Principal of the child’s school.)  

 
Who may request that they attend?  
 

Either parents/guardians or the principal of the child’s school may make a request 
for the attendance of others at the IPRC meeting.  
 

What information will parents/guardians receive about the IPRC meeting?  
 

At least 10 days in advance of the meeting, the chair of the IPRC will provide with 
written notification of the meeting and an invitation to attend as an important 
partner in considering the child’s placement. (Form H-SE-12, Appendix A) This 
letter will notify parents/guardians of the date, time, and place of the meeting, 
and it will ask parents/guardians to indicate whether they will attend.  
 

Before the IPRC meeting occurs, parents/guardians will receive a written copy of 
any information about their child that the chair of the IPRC has received. This 
may include the results of assessments or a summary of information. 

 
What if parents are unable to make the scheduled meeting? 
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If the parents/guardians are unable to make the scheduled meeting, they may:  

 contact the school Principal to arrange an alternative date or time; or  
 let the school Principal know they will not be attending.  As soon as possible 

after the meeting, the Principal will forward to the parents/guardians, for their 
consideration and signature, the IPRC’s written statement of decision noting the 
decision of identification and placement and any recommendations regarding 
Special Education programs and services. 

What happens at an IPRC meeting? 

 The chair introduces everyone and explains the purpose of the meeting.  
 The IPRC will review all available information about the child. The 

members will:  

- consider an educational assessment of the child;  
- consider, subject to the provisions of the Health Care Consent Act, 

1996, a health or psychological assessment of the child conducted by 
a qualified practitioner, if they feel that such an assessment is 
required to make a correct identification or placement decision;  

- interview the child, with parents/guardians consent if the child is less 
than 16 years of age, if they feel it would be useful to do so; and  

- consider any information that parents/guardians submit about their 
child or that the child submits if he or she is 16 years of age or older.  

 The committee may discuss any proposal that has been made about a 
Special Education program or Special Education services for the child. 
Committee members will discuss any such proposal at parents/guardians 
request, or at the request of the child if 16 years of age or older.  

 Parents/guardians are encouraged to ask questions and join in the 
discussion.  

 Following the discussion, after all the information has been presented 
and considered, the committee will make its decision.  

What will the IPRC consider in making its placement decision?  
 

Before the IPRC can consider placing the child in a Special Education class, it 
must consider whether placement in a regular class with appropriate special 
education services will:  

 meet the child’s needs; and  
 be consistent with parents’/guardians’ preferences.  

http://192.75.156.68/DBLaws/Statutes/English/96h02_e.htm
http://192.75.156.68/DBLaws/Statutes/English/96h02_e.htm
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If, after considering all of the information presented to it, the IPRC is satisfied 
that placement in a regular class will meet the child’s needs and that such a 
decision is consistent with parents/guardians preferences, the committee will 
decide in favour of placement in a regular class with appropriate Special 
Education services. 
 
If the committee decides that the child should be placed in a Special Education 
class, it must state the reasons for that decision in its written statement of 
decision. 

 
 
 
What will the IPRC’s written statement of decision include? 
  

The IPRC’s written statement of decision will state:  

 whether the IPRC has identified the child as exceptional;  
 where the IPRC has identified the child as exceptional,  

- the categories and definitions of any exceptionalities identified, as 
they are defined by the Ministry of Education;  

- the IPRC’s description of the child’s strengths and needs;  
- the IPRC’s placement decision; and  
- the IPRC’s recommendations regarding a Special Education 

program and Special Education services; (Forms H-SE-14, H-SE-18, 
Appendix A) 

 where the IPRC has decided that the child should be placed in a Special 
Education class, the reasons for that decision.  

What happens after the IPRC has made its decision?  
 

 If parents/guardians agree with the IPRC decision, they will be asked to 
indicate, by signing their name that they agree with the identification and 
placement decisions made by the IPRC. The statement of decision may be 
signed at the IPRC meeting or taken home and returned by the designate 
date.  (Form H-SE-14, Appendix A) 

 If the IPRC has identified the child as an exceptional pupil and 
parents/guardians agree with the IPRC identification and placement 
decisions, the board will promptly notify the principal of the school, at 
which the special education program is to be provided, of the need to 
develop an Individual Education Plan (IEP) for the child.  
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Once a child has been placed in a special education program, can the placement be 
reviewed?  

 A review IPRC meeting will be held within the school year, unless the 
principal of the school at which the special education program is being 
provided receives written notice from parents/guardians dispensing with 
the annual review.  

 Parents/guardians may request a review IPRC meeting any time after 
their child has been in a special education program for 3 months.  

What does a review IPRC consider and decide? 

 The review IPRC considers the same type of information that was 
originally considered, as well as any new information.  

 With parents/guardians written permission, the IPRC conducting the 
review will consider the progress the child has made in relation to the 
IEP.  

 The IPRC will review the placement and identification decisions and 
decide whether they should be continued or whether a different decision 
should now be made.  

What can parents do if they disagree with the IPRC decision?  

 If parents/guardians do not agree with either the identification or 
placement decision made by the IPRC, they may:  

- within 15 days of receipt of the decision, request that the IPRC 
hold a second meeting to discuss their concerns; or  

- within 30 days of receipt of the decision, file a notice of appeal 
with the: 

Director of Education 
555 Flinders Avenue 
Fort Frances, ON   P9A 3L2 
 

 If parents/guardians do not agree with the decision after the second meeting, 
they may file a notice of appeal within 15 days of the receipt of the decision.  
If parents/guardians do not consent to the IPRC decision and they do not appeal it, the 
Board will instruct the Principal to implement the IPRC decision. 

 
How do I appeal an IPRC decision?  
 

If parents/guardians disagree with the IPRC’s identification of their child as 
exceptional or with the placement decision of the IPRC, they may, within 30 days 
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of receipt of the original decision or within 15 days of receipt of the decision 
from the second meeting described above, give written notification of their 
intention to appeal the decision to the: 
 

   Director of Education 
   555 Flinders Avenue 
   Fort Frances, ON   P9A 3L2 

 

The notice of appeal must: 

 indicate the decision with which parents/guardians disagree; and  
 include a statement that sets out parents/guardians reasons for 

disagreeing.  

What happens in the appeal process?  
 

The appeal process involves the following steps:  

 The Board will establish a Special Education appeal board to hear 
parents’/guardians’ appeal. The appeal board will be composed of three 
persons who have no prior knowledge of the matter under appeal, one of 
whom is to be selected by parents/guardians. 

 The chair of the appeal board will arrange a meeting to take place at a 
convenient time and place, but no later than 30 days after they have 
been selected (unless parents/guardians and the Board provide written 
consent to a later date).  

 The appeal board will receive the material reviewed by the IPRC and may 
interview any persons who may be able to contribute information about 
the matter under appeal.  

 The parents/guardians and the child, if they are 16 years old or over, are 
entitled to be present at, and to participate in, all discussions.  

 The appeal board must make its recommendation within 3 days of the 
meeting’s ending. It may:  

- agree with the IPRC and recommend that the decision be 
implemented; or  

- disagree with the IPRC and make a recommendation to the board 
about the child’s identification or placement, or both.  

 The appeal board will report its recommendations in writing, to 
parents/guardians and to the school board, providing the reasons for its 
recommendations.  

 Within 30 days of receiving the appeal board’s written statement, the 
school board will decide what action it will take with respect to the 
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recommendations (boards are not required to follow the appeal board 
recommendation).  

 The parents/guardians may accept the decision of the school board or 
they may appeal to a Special Education Tribunal. The parents/guardians 
may request a hearing by writing to the secretary of the Special 
Education Tribunal. Information about making an application to the 
tribunal will be included with the appeal board’s decision. 
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Number of Referrals, Reviews and Appeals 

The Northwest Catholic District School Board had 28 new student IPRC referrals 
and has completed annual reviews for 26 IPRC students. Case conferences are 
also conducted on behalf of the students as part of the ongoing communication 
between home and school. 
 

The Northwest Catholic District School Board did not conduct any IPRC appeals in 
the 2021-2022 school year.  

 

 
Parent Guide to Special Education 
 
 The Parent Guide to Special Education is located in Appendix B. 
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EDUCATIONAL AND OTHER ASSESSMENTS 
 
Parental/Guardian Consent 
 
Educational assessments are conducted routinely as part of the Special Education 
mandate. 
(Form H-SE-26, Appendix A) Parental/guardian consent is solicited for these assessments 
as part of the ongoing communication between home and school. It is crucial to keep 
parents/guardians aware of and informed about all aspects of their child’s learning.  
Psychological assessments are conducted with parental consent through Firefly and 
contracted services with a Regional Psychologist. 
  
Protection of Private Information 
 
The Ontario Student Record (OSR) contains all information pertinent to a particular 
student.  The student’s OSR file is stored at the school where the student is registered.  
Only the individuals identified in the Ministry of Education’s OSR Guidelines have access 
to the OSR information. All information in the student’s OSR is protected under the 
Municipal Freedom of Information and Protection of Privacy Act.  
 
Assessment Communication to Parents/Guardians 
 
Assessment information and results are communicated to parents/guardians at IPRC 
meetings or at case conferences through oral and written reports. 
 
Protocol for Sharing Information with Staff and Outside Agencies 
 
Prior to sharing information with outside agencies, parent/guardian consent is obtained. 
(Forms H-SE-05, Appendix A) Once the parents/guardians have signed the consent 
forms, the requested information is provided to the agency through mail delivery, 
personal pickup, or through a case conference. 
 
Sharing of information with staff only occurs if the teacher delivers programming to the 
student and the information will be of assistance in meeting the needs of the student.  
Information is provided through conferencing with the Principal, Special Education 
Resource Teacher, classroom teacher and parents/guardians.  
  
Additional Information 
 
Assessment requires a clear purpose and is an ongoing process of observing and 
recording student performance. To promote consistent educational assessment 
practices, the Northwest Catholic District School Board has allocated budget dollars for 
the purchase of assessment tools in each of the schools.  Special Education Resourcee 
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Teachers meet regularly via face-to-face meetings or by videoconference to share best 
practices in assessment. 
 
 
 
Classroom teachers use their observation skills along with a variety of diagnostic and 
formative and summative assessment tools and practices to assess students and 
programs. 
 
Special Education Resource Teachers also use a variety of assessment tools and support 
staff in the use of varied assessment strategies such as: 
 

 paper and pencil assessments (test, quiz) 

 performance based tools 

 personal communication (conferences, interview) 

 oral presentations 

 self assessment (journal, portfolio, rubrics) 
 
Staff have received training on the Curriculum Planner and are encouraged to make use 
of the wealth of information included within it. (The Assessment Companion, The 
Special Education Companion, The Teaching/Learning Strategies, The Glossary.) 
 
 
Average Waiting Period for Assessments 
 

On average, the waiting time for assessments to be conducted at the school level is two 
months.  Firefly has a 6 to 18 month waiting period.  While waiting for assessments to 
be conducted, Special Education Resource Teachers provide consultative support to the 
classroom teacher, remedial support to the student, implement strategies outlined in 
the section titled “Informal Approaches to Solving Problems Prior to IPRC’s” and 
prioritize the student list of referrals.  A recommendation is made to parents/guardians 
to take their child for vision and hearing checks to rule out a medical concern. 
 
Assessment Tools/ Qualification of Staff/ Legislation 
 

The following is a list of assessment tools available within the Board, qualified staff 
conducting the assessment and/or providing a diagnosis and the legislation that applies: 
 

ASSESSMENT TOOL QUALIFIED STAFF LEGISLATION 

Kaufman Brief and 
Comprehensive Forms 

Special Education Resource 
Teacher 

Governed by ED. Act 

DAB The Diagnostic 
Achievement Battery  

Special Education Resource 
Teacher 

Governed by ED. Act 

Schonell Spelling Test Special Education Resource Governed by ED. Act 
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Teacher/Classroom Teacher  

Slosson Oral Reading Test 
 

Special Education Resource 
Teacher 

Governed by ED. Act 

Gates MacGinitie Reading 
Test 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Key Math 
 

Special Education Resource 
Teacher 

Governed by ED. Act 

Peabody Picture 
Vocabulary Test 
 

Special Education Resource 
Teacher/ Speech and 
Language Pathologist 

Governed by ED. Act 
Regulated by Health 
Professions Act-1993 

Test of Written Language 
 

Special Education Resource 
Teacher 

Governed by ED. Act 

The Detroit Tests of 
Learning Abilities 

Special Education Resource 
Teacher 

Governed by ED. Act 

WRAT – Wide Range 
Achievement Test 

Special Education Resource 
Teacher 

Governed by ED. Act 

Brigance 
 

Special Education Resource 
Teacher 

Governed by ED. Act 

TORC Test of Reading 
Comprehension 

Special Education Resource 
Teacher 

Governed by ED. Act 

TOMAL Test of Memory 
and Learning 

Special Education Resource 
Teacher/ Speech and 
Language Pathologist 

Governed by ED. Act 
Regulated by Health 
Professions Act-1993 

Dolch Basic Sight 
Vocabulary 

Special Education Resource 
Teacher/Classroom Teacher  

Governed by ED. Act 
 

Sight Words Checklists 
 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 
 

Math Survey Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Fine Motor Dysfunction 
Therapeutic Strategies in 
the Classroom 

Special Education Resource 
Teacher/ Occupational 
Therapist 

Governed by ED. Act 
Regulated Health Care 
Consent Act-1996 

Silvaroli Graded Word List 
 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Silvaroli Reading Word List Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Auditory Blending Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Phonetic Analysis Test 
 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Structural Analysis Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Arithmetic Skill Check Special Education Resource Governed by ED. Act 
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 Teacher 

Windsor Screening Kit 
Kindergarten Early 
Identification Assessments  

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

TONI 2 Test of Non Verbal 
Intelligence 
 

Special Education Resource 
Teacher/ Speech and 
Language Pathologist 

Governed by ED. Act 
Regulated by Health 
Professions Act-1993 

ADHD Test for Attention 
Deficit 

Special Education Resource 
Teacher/ Speech and 
Language Pathologist 

Governed by ED. Act 
Regulated by Health 
Professions Act-1993 

DST Diagnostic Screening 
Test for Spelling 

Special Education Resource 
Teacher 

Governed by ED. Act 

DST Diagnostic Screening 
Test for Mathematics 

Special Education Resource 
Teacher 

Governed by ED. Act 

DST Diagnostic Screening 
Test for Reading 

Special Education Resource 
Teacher 

Governed by ED. Act 

DST Diagnostic Screening 
Test for Achievement 

Special Education Resource 
Teacher 

Governed by ED. Act 

DST Diagnostic Screening 
Test for Language 

Special Education Resource 
Teacher 

Governed by ED. Act 

Carrow Auditory/Visual 
Abilities 

Special Education Resource 
Teacher 

Governed by ED. Act 
 

Language Processing Kit & 
Test 

Special Education Resource 
Teacher/ Speech and 
Language Pathologist 

Governed by ED. Act 
Regulated by Health 
Professions Act-1993 

DTLA-4 Detroit Tests of 
Learning Aptitude 

Special Education Resource 
Teacher 

Governed by ED. Act 

DTLA-2 Detroit Tests of 
Learning Aptitude 

Special Education Resource 
Teacher 

Governed by ED. Act 

TOLD Test of Language 
Development Primary 

Special Education Resource 
Teacher/ Speech and 
Language Pathologist 

Governed by ED. Act 
Regulated Health 
Professions Act-1993 

TOLD Test of Language 
Development Intermediate 

Special Education Resource 
Teacher/ Speech and 
Language Pathologist 

Governed by ED. Act 
Regulated Health 
Professions Act-1993 

DTLA-P Detroit Tests of 
Language Aptitude Primary 

Special Education Resource 
Teacher/ Speech and 
Language Pathologist 

Governed by ED. Act 
Regulated Health 
Professions Act-1993 

Individual Pupil Monitoring 
System Reading 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 
 

HELP Test A Test of 
Language Competence 
Elementary 

Special Education Resource 
Teacher/ Speech and 
Language Pathologist 

Governed by ED. Act 
Regulated Health 
Professions Act-1993 
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McCall Crabs Standard Test 
Lessons in Reading Books A 
to F 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Yopp -Singer Test of 
Phonemic Segmentation 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Rosner Test of Auditory 
Analysis Skill 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Teacher’s School Readiness 
Inventory (TSRI) 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Early Development 
Inventory (EDI) 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

Woodcock Johnson #3 
Achievement Battery 

Special Education Resource 
Teacher 

Governed by ED. Act 

CCAT Canadian Cognitive 
Abilities Test 

Special Education Resource 
Teacher 

Governed by ED. Act 

NewGAP Reading 
Comprehension 
Assessment 

Special Education Resource 
Teacher 

Governed by ED. Act 

WIAT Wechsler Individual 
Achievement Test 

Special Education Resource 
Teacher 

Governed by ED. Act 

MBA Mini-Battery of 
Achievement 

Special Education Resource 
Teacher 

Governed by ED. Act 

TONI Test of Non-Verbal 
Intelligence 

Special Education Resource 
Teacher 

Governed by ED. Act 

TTFC The Token Test for 
Children 

Special Education Resource 
Teacher 

Governed by ED. Act 

TACL Test for Auditory 
Comprehension 

Special Education Resource 
Teacher 

Governed by ED. Act 

Printing Performance 
School Readiness Test 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

SCPT Swanson Cognitive 
Processing Test 

Special Education Resource 
Teacher 

Governed by ED. Act 

DTLA Detroit Test of 
Learning Aptitude 

Special Education Resource 
Teacher 

Governed by ED. Act 

TVPS-R Test of Visual 
Perceptual Skills 

Special Education Resource 
Teacher 

Governed by ED. Act 

Test of Kindergarten/First 
Grade Readiness Skills 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

K-SEALS Kaufman Survey of 
Educational Academic and 
Language Skills 

Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

PIAT-R Peabody Individual 
Achievement Test 

Special Education Resource 
Teacher 

Governed by ED. Act 
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PRT Phonics Based Reading 
Test 

Special Education Resource 
Teacher 

Governed by ED. Act 

Reading Fluency Indicator Special Education Resource 
Teacher/Classroom Teacher 

Governed by ED. Act 

OWLS Oral & Written 
Language Scales  

Special Education Resource 
Teacher 

Governed by ED. Act 

 

 The Northwest Catholic District School Board does not employ psychologists.  
Students requiring psychological assessments or services are referred to either 
the Regional Teacher Diagnostician or Psychometrist.  Students who require 
counselling services are referred to the School Counsellor (if available) or Firefly 
(Physical, Emotional, Developmental and Community Services). 

 

 All teachers must hold qualifications in accordance with Regulation #298 and be 
a registered member of good standing with the Ontario College of Teachers. All 
formal standardized assessments are administered by Special Education 
Resource Teachers who have successfully completed a minimum of Part One 
Special Education Specialists and have the qualifications recorded on their 
Ontario Teacher Record Card. Some assessments do not require special 
qualifications and may be administered by the classroom teacher.  

 

  Speech and Language Pathologists must have a Masters Degree in Speech-
Language Pathology or equivalent and be members of good standing with the 
College of Audiologists and Speech and Language Pathologists of Ontario.  

 

 The teacher of the Visually Impaired must hold teaching qualifications in 
accordance with Regulation #298, be a registered member of good standing with 
the Ontario College of Teachers, have successfully completed a minimum of Part 
One Teacher of the Blind and have the qualifications recorded on their Ontario 
Teacher Record Card. 
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TYPES OF ASSESSMENT 
 
 
FORMATIVE 
 

Assessment is ongoing throughout the learning process and serves to monitor student 
performance and progress and provide feedback in an effort to enhance and improve 
learning. 

 
 
SUMMATIVE 
 

Assessment occurs at the conclusion of an activity, unit, program or school year and 
focuses on student achievement and program effectiveness. 

 
 
DIAGNOSTIC 
 

Assessment is done as required to identify student strengths and learning needs in order 
to plan, modify, adjust or provide alternative program opportunities. 

 

 
ASSESSMENT PROCEDURES 

 
 

ASSESSMENT 

 
The ongoing process of gathering evidence 
of student achievement and progress using 
a variety of strategies. 
 
 

Purpose: 
 
To improve student learning by: 
 
 
 identifying student strengths and 

leaning needs 
 monitoring student progress and 

performance 
 providing ongoing feedback  
 monitoring program effectiveness 
 providing data for evaluation and 

reporting and instructional decisions 
 

 

EVALUATION 

 
The placing of “value”, the making of a 
judgment or decision about student 
performance based on the interpretation 
of the data collected through assessment. 
 

Purpose: 
 
To summarize student progress at a given 
point in time in order to: 
 
 identify student placement on 

continuum of learning 
 make decisions based on student 

achievement 
 record student performance for 

achievement files 
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SPECIALIZED HEALTH SUPPORT SERVICES 
Specialized 
Health Support 
Services 

Agency or 
Position of person 
who performs the 
service 

Eligibility 
criteria to 
receive 
the 
service 

Position of 
person 
determining 
eligibility of 
service/level 
of support 

Criteria for 
determining 
when the 
service is no 
longer 
required 

Procedures 
for resolving 
eligibility and 
level of 
support 
disputes 

Occupational 
Therapy 

Firefly, Board staff Mandate of 
Firefly 

Case Manager for 
External Services 

As determined by 
external agency 
mandate through 
therapist 
assessment 

Parents contact 
external agency 
Case manager 
and follow 
procedures, case 
conference with 
board staff 

Physiotherapy Firefly, Board staff Mandate of 
Firefly 

Case Manager for 
External Services 

Determined by 
external agency 
mandate through 
Therapist 
assessment 

Parents contact 
external agency 
Case Manager 
and follow 
procedures, case 
conference with 
Board staff 

Nutrition Board staff Service to 
all students 

Board Staff When targets are 
met 

N/A 

Speech/Language 
Therapy 

Riverside Health Care 
Services, Board 
Speech/Language 
Pathologist 

Referral 
screens, 
IPRC 

Board 
Speech/Language 
Pathologist, Case 
Manager for 
external agencies 

Determined by 
agency mandate 
through therapist 
assessment 

Parents contact 
external agency 
Case Manager 
and follow 
procedures, case 
conference with 
board staff 

Speech correction 
and remediation 

Riverside Health Care 
Services, Board 
Speech/Language 
Pathologist and Speech 
Assistant 

Referral 
screens, 
IPRC 

Board 
Speech/Language 
Pathologist 

Determined by  
agency mandate 
through therapist 
assessment 

Parents contact 
external agency 
Case Manager 
and follow 
procedures, case 
conference with 
board staff 

Administration of 
prescribed 
medications 

Board staff, 
Parents/guardians 

Doctor’s 
note 

Doctor Change in 
prescription, 
Doctor’s note, 
medication 
finished 

Parents contact 
doctor 
 
 
 

Catheterization Board staff, 
Parents/guardians 

Doctor’s 
note 

Doctor Written notice 
from doctor, as 
directed by 
external agency 
mandate 

Parents contact 
doctor 

Suctioning Firefly Doctor’s 
note 

Doctor, Case 
Manager for 
external agencies 

Written notice 
from doctor, as 
directed by 
external agency 
mandate 

Parents contact 
external agency 
Case Manager 
and follow 
procedures, case 
conference with 
board staff 

Lifting and 
positioning 

Board staff Direction of 
OT/PT 

Case Manager for 
external agencies 

Written notice as 
directed by 
external mandate 

School case 
conference 

Assistance with 
mobility 

Board staff Direction of 
OT/PT 

Case manager for 
external agencies 

Written notice as 
directed by 
external agency 
mandate 
 
 

School case 
conference 
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Feeding Board staff IPRC Board staff, 
parents/guardians 

When target is 
met, in 
consultation with 
parents/guardians 

School case 
conference 

Toileting Board staff IPRC Board staff, 
parents/guardians 

When target is 
met, consultation 
with 
parents/guardians 

School case 
conference 

 

 
School Health Support as per PPM #81 
 
The Board adheres to PPM #81 with regards to school support services in school settings. 
Support is provided based on the eligibility criteria for students to receive the service. 
 
Meetings are ongoing between school board personnel and health and social service agencies in 
an attempt to streamline services to the Board, and to best serve the needs of all students. 
 
Additional Services Provided 
 
Some examples of additional services provided are: 
 

 Dental screenings 

 Vision screenings 

 Immunization programs 

 Crisis Response Teams 

 Safe Schools Initiative 

 Parent Volunteers 

 Community Partnerships (Firefly/HBHC/LDAO) 

 Child Community Resources 

 Canadian Parents for French Association 

 Parent/School Councils 

 Home and School Associations 
 
As part of the Christian Living Curriculum, children are exposed to a variety of esteem-building 
activities.  Students are taught to recognize and address the needs of others.  
 
In some TNCDSB schools, children are trained as peer mediators to help in conflicts that might 
arise on the playground. 
 
The Northwest Catholic District School Board does not employ a school nurse.  When the need 
arises, students are provided with First Aid by school staff.  If the student’s injuries require 
medical intervention, parents/guardians or emergency contacts are contacted and the 
parents/guardians, school staff or ambulance will transport the child to the hospital.  The 
Northwest Health Unit or Riverside Health Services provide other nursing situations such as 
immunizations. 
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CATEGORIES OF EXCEPTIONALITIES AND DEFINITIONS 

1. Category:  Behaviour  

A learning disorder characterized by specific behaviour problems over such a 
period of time, and to such a marked degree, and of such a nature, as to 
adversely affect educational performance, and that may be accompanied by one 
or more of the following:  

 an inability to build or to maintain interpersonal relationships; 

  excessive fears or anxieties;  

  a tendency to compulsive reaction; 

  an inability to learn that cannot be traced to intellectual, sensory, or other 
health factors or any combination thereof. 

2. Category: Communication  

(A) Autism  
A severe learning disorder that is characterized by:  

a) disturbances in:  

 rate of educational development;  
 ability to relate to the environment;  
 mobility;  
 perception, speech, and language;  

 

b) lack of the representational symbolic behaviour that precedes 
language.  

 

(B) Deaf and Hard-of-Hearing  
 

An impairment characterized by deficits in language and speech 
development because of a diminished or non-existent auditory response 
to sound.  

 

(C) Language Impairment  
 

A learning disorder characterized by impairment in comprehension 
and/or the use of verbal communication or the written or other symbol 
system of communication, which may be associated with neurological, 
psychological, physical, or sensory factors, and which may:  

 

a) involve one or more of the form, content, and function of language in 
communication; and  

b) include one or more of the following:  
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- language delay;  
- dysfluency;  
- voice and articulation development, which may or may not be 

organically or functionally based.  
 

(D) Speech Impairment  
 

A disorder in language formulation that may be associated with 
neurological, psychological, physical, or sensory factors; that involves 
perceptual motor aspects of transmitting oral messages; and that may be 
characterized by impairment in articulation, rhythm, and stress.  

 
(E) Learning Disability  

One of a number of neurodevelopmental disorders that persistently and 
significantly has an impact on the ability to learn and use academic and 
other skills and that: 

 affects the ability to perceive or process verbal or non-verbal information 
in an effective and accurate manner in students who have assessed 
intellectual abilities that are at least in the average range; 

 results in (a) academic underachievement that is inconsistent with the 
intellectual abilities of the student (which are at least in the average 
range), and/or (b) academic achievement that can be maintained by the 
student only with extremely high levels of effort and/or with additional 
support; 

 results in difficulties in the development and use of skills in one or more 
of the following areas: reading, writing, mathematics, and work habits 
and learning skills; 

 may typically be associated with difficulties in one or more cognitive 
processes, such as phonological processing; memory and attention; 
processing speed; perceptual-motor processing; visual-spatial processing; 
executive functions (e.g., self-regulation of behaviour and emotions, 
planning, organizing of thoughts and activities, prioritizing, decision 
making); 

 may be associated with difficulties in social interaction (e.g., difficulty in 
understanding social norms or the point of view of others); with various 
other conditions or disorders, diagnosed or undiagnosed; or with other 
exceptionalities; 

 is not the result of a lack of acuity in hearing and/or vision that has not 
been corrected; intellectual disabilities; socio-economic factors; cultural 
differences; lack of proficiency in the language of instruction; lack of 
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motivation or effort; gaps in school attendance or inadequate 
opportunity to benefit from instruction. 

 

3. Category: Intellectual  

(A) Giftedness  
An unusually advanced degree of general intellectual ability that requires 
differentiated learning experiences of a depth and breadth beyond those 
normally provided in the regular school program to satisfy the level of 
educational potential indicated.  

 

(B) Mild Intellectual Disability  
A learning disorder characterized by:  

 

a) an ability to profit educationally within a regular class with the aid of 
considerable curriculum modification and supportive service; 

b) an inability to profit educationally within a regular class because of 
slow intellectual development;  

c) a potential for academic learning, independent social adjustment, and 
economic self-support.  

 

(C) Developmental Disability  
A severe learning disorder characterized by:  

 
a) an inability to profit from a special education program for 

students with mild intellectual disabilities because of slow 
intellectual development;  

b) an ability to profit from a special education program that is 
designed to accommodate slow intellectual development;  

c) a limited potential for academic learning, independent social 
adjustment, and economic self- support.  

 

4. Category:  Physical 
 

(A) Physical Disability 
A condition of such severe physical limitation or deficiency as to require 
special assistance in learning situations to provide the opportunity for 
educational achievement equivalent to that of pupils without 
exceptionalities who are of the same age or developmental level.  

 

(B) Blind and Low Vision 
A condition of partial or total impairment of sight or vision that even with 
correction affects educational performance adversely. 
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5. Category: Multiple  
 

Multiple Exceptionalities  
A combination of learning or other disorders, impairments, or physical 
disabilities, that is of such nature as to require, for educational achievement, the 
services of one or more teachers holding qualifications in special education and 
the provision of support services appropriate for such disorders, impairments, or 
disabilities.  

 
   
Applying Categories for IPRC 
 
In The Northwest Catholic District School Board, students are usually identified 
according to their primary exceptionality or need.  Occasionally a student meets the 
criteria for several exceptionalities.  In such cases, the IPRC Committee may identify 
more than one of the exceptionalities.  The ways by which the IPRC applies the 
categories and definitions in making decisions on identification and placements is as 
follows: 
 
 
Behaviour Exceptionality 
 
The Identification, Placement and Review Committee require the following information 
when considering a student as behaviour exceptionality: 

 An assessment conducted by a Psychologist, Social Worker, Psychiatrist or other 
qualified practitioner. The assessment would indicate an emotional problem 
which shows inappropriate behaviours which are viewed as deviance from the 
social norm based on their disruptive influence on other people; 

 An educational assessment; 

 Suspension letters; 

 Teacher/Principal anecdotal reports indicating social/emotional responses of 
severity in terms of frequency, intensity and duration that the student’s 
educational performance and/or the learning of other students is adversely 
affected; 

 Community agency reports may be considered.  
 
 
 
Communication Exceptionalities 
 
Pervasive Developmental Disorder/ Autism 
 
The Identification, Placement and Review Committee require the following information 
when considering a student for communication exceptionality due to autism: 
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 A formal diagnosis of a Pervasive Developmental Disorder (PDD)/Autism 
Spectrum Disorder by a member of the College of Psychologists or the College of 
Physicians; 

 Professional assessment reports (multidiscipline assessments, speech/language 
assessments, educational assessments, psychological assessments) that indicate 
communication, social, and behaviour difficulties will negatively impact school 
performance; 

 Community agency reports may be considered. 
 
Deaf and Hard of Hearing 
 

The Identification, Placement and Review Committee require the following information 
when considering a student with communication exceptionality due to loss of hearing; 

 An audiology assessment which indicates that the student’s hearing loss;  

 An educational assessment; 

 Health history from a qualified medical practitioner, a speech/language 
assessment and a psychological assessment may be considered. 

 

Language Impairment 
 

The Identification, Placement and Review Committee require the following information 
when considering a student with communication exceptionality due to language 
impairment: 

 A language assessment conducted by a qualified Speech Language Pathologist.  
The assessment will indicate that the student has a significant delay in receptive 
and/or expressive language development in the presence of average or better 
nonverbal intellectual abilities; 

 An educational assessment; 

 Occupational/Physiotherapy and reports may be considered; 

 Health history provided by a qualified medical practitioner may be considered. 
 

Speech Impairment 
 

The Identification, Placement and Review Committee require the following information 
when considering a student with communication exceptionality due to speech 
impairment: 

 A speech and language assessment conducted by a qualified Speech Language 
Pathologist; 

 An educational assessment; 

 Health history provided by a qualified medical practitioner may be considered. 
 

Learning Disability 
 

The Identification, Placement and Review Committee require the following information 
when considering a student with communication exceptionality due to a learning 
disability: 
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 An intellectual assessment or psycho-educational assessment indicating that the 
student has average or above average intellectual potential as determined by a 
recognized intelligence test administered by a psychologist, or psychological 
associate. A qualified teacher diagnostician from Integrated Services Northwest 
(ISN) may conduct a psycho-educational assessment but a qualified psychologist 
or psychological associate must sign off the report. 

 A statement that indicates the process deficit or disorder that appears to affect 
the student’s ability to learn; 

 An indication of a discrepancy between expected and actual academic 
achievement; 

 A health assessment to rule out other impinging health factors (hearing, vision, 
physical, or neurological) from a qualified medical professional; 

 An educational assessment; 

 A speech/language assessment may be considered. 
 
 
Intellectual Exceptionalities 
 
Giftedness 
 
The Identification, Placement and Review Committee require the following information 
when considering a student with an intellectual exceptionality due to giftedness: 

 An intellectual assessment with a full scale score measurement in the very 
superior range (at 98% or above) on a measure of general intellectual abilities; 

 An educational assessment. 
 
Mild Intellectual Disability 
 
The Identification, Placement and Review Committee require the following information 
when considering a student with an intellectual exceptionality:  

 An intellectual assessment administered by a member of the College of 
Physicians and Surgeons or a member of the College of Psychologists that 
indicates full scale intellectual potential within the deficient range; 

 An assessment report indicating the student’s adaptive functioning is within the 
deficient range; 

 An educational assessment indicating that academic achievement is at or below 
the first percentile; 

 A speech/language assessment and health history provided by a qualified 
medical practitioner may be considered. 

 
Developmental Disability 
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The Identification, Placement and Review Committee require the following information 
when considering a student with an intellectual exceptionality due to a developmental 
disability: 

 An intellectual assessment which indicates a full scale intellectual potential in the 
mentally deficient range and an assessment of social delays or deficits as 
determined by a psychologist; or a formal diagnosis by a member of College of 
Physicians and Surgeons of a medical condition associated with intellectual 
disability; 

 An adaptive functioning assessment indicating severe low functioning as outlined 
in DSM-V Manual; 

 An educational assessment indicating that academic achievement is at or below 
the first percentile; 

 A social history report and developmental report provided by a Child 
Development Worker may be considered. 

 
 
Physical Exceptionalities 
 
Physical/Orthopedic 
The Identification, Placement and Review Committee require the following information 
when considering a student with a physical exceptionality: 

 A diagnosis by a certified physician stating the nature of the student’s physical 
handicap and the necessity for programming; 

 A report from a qualified Occupational Therapist or Physiotherapist may be 
considered. 

 
Bind and Low Vision 
 
The Identification, Placement and Review Committee require the following information 
when considering a student with physical exceptionality due to blindness or low vision:  
 

 A formal diagnosis and visual assessment by a member of the College of 
Optometrists. 

 
Multiple Exceptionalities  
 
The Identification, Placement and Review Committee require the following information 
when considering a student for multiple exceptionality: 

 A combination of the required data that has been listed in the above 
exceptionality areas. 
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SPECIAL EDUCATION PLACEMENTS PROVIDED BY THE BOARD 
 
 
Regular Classroom is the First Option 
 
In order to provide adequate programs for students, teachers share responsibility for 
the needs of exceptional children.  The goal of Special Education support services is to 
provide appropriate resources and support to all teachers, so that as many exceptional 
students as possible may remain in regular classes.  It is recognized that in accordance 
with Policy/Program Memorandum No. 81, integration of exceptional pupils into local 
classrooms should be the norm in Ontario whenever possible, when such a placement 
meets this pupil’s needs and when it is made in accordance with the wishes of the 
parents/guardians. 
 
 
Integration Strategies 
 
Special Programs may be provided by the following system of service.  The service 
utilized will be contingent on the needs of the pupil as recommended by the 
Identification, Placement, and Review Committee with the placement of the student in a 
regular classroom considered as the first option. Placement decisions are also consistent 
with parents/guardians preference.  
The Northwest Catholic District School Board supports the inclusion model of service 
delivery where students are integrated into the classroom as fully as possible. The 
model followed is: 

 The student will be placed into a regular classroom program with no 
supplementary program; 

 The student will be placed into a regular classroom program with student 
monitoring or Resource support to the teacher; 

 The student will be placed into a regular classroom program with in-class 
support.  In-class support may include provision of assessments, programs, 
accommodated, modified or alternative curriculum, equipment, materials, 
and/or support or resource personnel (e.g., Special Education Resource Teacher, 
Educational Assistant); 

 The student will be placed into a regular classroom with withdrawal support 
service.  Withdrawal support would include similar kinds of support in a less 
restrictive environment but with more individualized instruction, to support 
learning and personal needs (e.g., resource room, speech and language services, 
counselling, occupational and physiotherapy services). 
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Maximum Class Size for Special Education Classes 
 
The Northwest Catholic District School Board does not have self-contained classrooms.  
Therefore, we are not able to report on the maximum class size for such classes. 
Students with high needs are placed in a regular classroom with an individual timetable 
to meet the student’s needs.  Regular classroom sizes board wide reflect Ministry policy.   
 

The Northwest Catholic District School Board does not have a secondary level school. 
 
Change of Placement 
 
An IPRC is held to determine the need to change a student’s placement and is 
contingent upon the student’s level of need, availability of personnel, internal 
assessments, external agency reports and evaluations and parental/guardian 
preference.  Within the Northwest Catholic District School Board, the placement will 
continue to be the regular classroom but the level and delivery of resource service will 
vary.  
 
 
Placement Alternatives Communicated to Parents 
 
When the needs of a student cannot be met within the Board’s range of placements, 
parents/guardians are invited to a case conference to determine the options available. 
When a placement option is chosen and varies from the Board’s range of placements, 
an IPRC meeting is held to change the student’s placement. The following criteria are 
considered when determining the need to change a student’s placement: 

 Student’s progress or lack of progress with respect to an appropriate Individual 
Education Plan based on the student’s strengths and needs; 

 The student’s need for more or less intensive intervention and support; 

 Parental preference; 

 Staff recommendations; 

 Community caregiver’s recommendations; 

 Student’s age, grade and present placement. 
 

The options for alternate placements available to the Northwest Catholic District School 
Board are the purchase of service from another board, demonstration schools and 
provincial schools.  Should the student’s needs not be met through a range of 
placements offered by the Board due to sudden long-term illness, a home instruction 
program may be offered until the student’s health improves enabling the student to 
return to school. 
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SEAC Involvement in Determining the Range of Placements 
 
The Board’s SEAC committee, through the consultation process, is provided the 
opportunity to provide advice on determining the range of placements offered by the 
Board. 
 
 
Types of Placements 
 
The types of placements available in The Northwest Catholic District School Board are:  

 
a) Regular Classroom: This program is designed for those students 

whose needs can be provided for through an accommodated, 
modified and/or alternative program.  The classroom teacher, in 
consultation with the Special Education Resource Teacher, 
develops the programming. The regular classroom teacher 
presents the program. 

 
b) Classroom Support: The student’s achievement levels and skill 

needs are determined by individual academic assessment.  
Through a case conference, the Principal, Special Education 
Resource Teacher, classroom teacher and the parent/guardian 
decide whether the needs of the pupil are remedial in nature or 
potentially exceptional.  In the latter case a School Identification, 
Placement and Review Committee will determine the existence, 
or not, of an exceptionality and identify appropriate pupil 
placement.  Remedial instruction is the responsibility of the 
regular classroom teacher.  However, the Special Education 
Resource Teacher may play a consultative role in program 
development. 

 
 

c) Resource Withdrawal: This program is designed for those 
exceptional students whose needs can be provided for through 
instructional services offered on a part-time withdrawal basis by 
qualified Special Education personnel within the school setting. 

 
d) Purchase of Service from Coterminous Board:  When the needs 

of the student require intensive programming delivered by 
specialized personnel and when the program is not offered by The 
Northwest Catholic District School Board, the IPRC process may 
determine that the most appropriate placement for the student is 
in a program that is delivered by another board.  In these 
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situations, the purchase of services from a coterminous board in 
the student’s community may be considered. 

 
Home Instruction Service 
Pupils who, for medical reasons, are unable to participate in classroom activities and are 
confined to their homes or a medical treatment institution, may receive home 
instruction. 
 
Approval by the Director of Education or designate is on an individual basis, with written 
support statements from a physician and recommendation by the school Principal.  
Home instruction may be considered when an absence of more than twenty consecutive 
school days is anticipated. 
 
A request in writing for home instruction must be submitted to the school Principal.  The 
Principal in consultation with the classroom teacher and the special education teacher 
will formulate an educational plan and will notify the Director of Education. The 
Principal, the home instruction teacher and the classroom teacher will carry out 
evaluation and review of the pupil’s progress on an ongoing basis. 
 

 

Placement According to Category of Exceptionality 
 

 
Category of 

Exceptionality 

 
Range of Placement 

 
Criteria for 
Admission 

 
Criteria for Determining 

Level of Support 

 
Criteria for 

Determining Level of 
Intensive Support 

 

Behaviour -Regular classroom with 
monitoring or support to 
the teacher  
-Regular classroom with 
in-class resource support  
-Regular classroom with 
withdrawal support 
services.  

 IPRC - needs of student as 
determined by IPRC 
- Counselling services 
    in place 
- behaviours affecting 
   learning 
- fears/anxiety 
 

-Counselling services 
    in place 
- safety of self and 
   others 
-academic concerns 
-security risk 
-anger management 
 

Communication -Regular classroom with 
monitoring or support to 
the teacher  
-Regular classroom with 
in-class resource support  
-Regular classroom with 
withdrawal support 
services. 

 IPRC - needs of student as 
   determined by IPRC 
-difficulties with   
  speech/language and 
processing difficulties 
-attention difficulties 
-difficulties with social 
relationships 

-moderate to severe 
hearing loss 
-formal diagnosis as 
LD/Autism 
-difficulty with self 
control 
 

Intellectual -Regular classroom with 
monitoring or support to 
the teacher  
-Regular classroom with 
in-class resource support  

 IPRC - needs of student as 
   determined by IPRC  
-receptive/expressive 
difficulties 
- potential for learning 

- formal diagnosis of 
developmental delay 
-requires basic living 
skills 
-requires social skills 
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-Regular classroom with 
withdrawal support 
services. 

and able to meet some 
curriculum expectations 

-security risk 

Physical -Regular classroom with 
monitoring or support to 
the teacher  
-Regular classroom with 
in-class resource support  
-Regular classroom with 
withdrawal support 
services. 

 IPRC -needs of student as 
   determined by IPRC 
- level of disability 
- able to access 
curriculum and 
participate academically 
and socially in regular 
programs with minimal 
accommodations 

- formal diagnosis 
- therapy needed as 
defined by OT/PT 
-assistance with 
mobility/positioning 
- safety issues 
 

Multiple -Regular classroom with 
monitoring or support to 
the teacher  
-Regular classroom with 
in-class resource support  
-Regular classroom with 
withdrawal support 
services. 
 

 IPRC -needs of student as 
determined by IPRC 
-needs modest 
accommodations in each 
exceptionality to fully 
benefit from academic 
programs 
 

- formal diagnosis of 
medical condition 
-requires personal 
care for health and 
safety 
-intervention from a 
range of 
professionals 

 

The Northwest Catholic School Board does not provide self-contained Special 
Education classrooms. 



62 
 

 

 

 

 

INDIVIDUAL 
EDUCATION 

PLANS 



63 
 

 
INDIVIDUAL EDUCATION PLAN 

 
What is an IEP? 
 
An IEP is a written plan describing the special education program(s) and/or service(s) 
required by a particular student based on a thorough assessment of the student’s 
strengths and needs – that is, the strengths and needs that affect the student’s ability to 
learn and demonstrate learning.  It is a record of the particular accommodations needed 
to help the student achieve his or her learning expectations, given the student’s 
identified learning strengths and needs.  The IEP is a working document that identifies 
learning expectations that are modified from the expectations for age-appropriate 
grade level in a particular subject or course, as outlined in the Ministry of education’s 
curriculum policy documents.  The IEP is a working document that identifies alternative 
expectations, if required, in program areas not represented in the Ontario curriculum. It 
is a record of the specific knowledge and skills to be assessed and evaluated for the 
purpose of reporting student achievement of modified and or alternate expectations. 
The IEP is an accountability tool for the student, the student’s parents, and everyone 
who has responsibilities under the plan for helping the student meet the stated goals 
and learning expectations as the student progresses through the Ontario curriculum. 
(Special Education in Ontario, Kindergarten to Grade 12, 2017, page E6)  An IEP is not a 
daily lesson plan or a description of everything that will be taught to the student. 
 
 
 
Implementation Plan for the Ministry Standards for IEPs for 2022-23 
  

 In-service for Principals for the requirements in the IEP and the responsibility of 
the Principal to ensure implementation and monitoring of IEPs; 

 September to June, ongoing in-service for classroom teachers and SERTs 
regarding the development requirements for IEPs and monitoring of IEPs; 

 September to June on-going in-service/support for staff in the use of the SNAP 
IEP Program; 
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The IEP Development Process 

 
Although the Principal is ultimately responsible for ensuring compliance with all of the 
requirements described in the IEP document and implementation of student’s IEPs, they  
may assign the Special Education Resource Teacher the responsibility for co-ordinating 
the development, implementation, and monitoring of the student’s Individual Education 

Plan. 
 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.Gather Information 

 

 Review the student’s records 

                  (including the previous IEP) 

 Consult with the student, parents, 

school staff and other professionals 

 Observe the student 

 Review the student’s current work 

 Conduct further assessments, if 

necessary 

 Consolidate and record information  

 

2. Set the Direction 

 

 Establish a collaborative approach 

(including the student and 

parents) 

 Establish roles and 

responsibilities 

3.  Develop the IEP 

 Identify and record the student’s 

strengths and needs 

 Identify goals and expectations 

(develop a learning profile) 

 Determine strategies and resources 

 Develop a transition plan for 

students 14 years of age and older 

 Establish a monitoring cycle 

 

4.  Implement the Plan 

 Share the IEP with the student, parents, 

school staff, and other professionals 
(providing a copy to parents and to the 

student, if 16 or older) 

 Put the IEP into practice 

 Continuously evaluate the student’s 

progress 

 Adjust goals, expectations, and 

strategies as necessary 

 

5.   Review and Update the IEP 

 

 Review the IEP on an on-going basis and 

revise as needed (at least once per 

reporting period) 

 Review and update the IEP at year-end 

and when the student transfers to another 

school 

 Store the IEP in the Ontario Student 

Record 
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In accordance with Regulation 181/98, Identification and Placement of Exceptional 
Pupils, the principal must ensure that an Individual Education Plan is developed for each 
student who has been identified as exceptional by an IPRC within 30 school days of a 
student being placed in a Special Education program.  A copy of the IEP must be given to 
the parent/guardian of the pupil and to a student who is 16 years of age or older.  
Parents/guardians are provided with a copy of the Individual Education Plans-Parent 
Guide (Appendix B) when the IEP is being developed and/or before IPRC reviews. 
 

IEP Dispute Resolution Process 
 

Where parents/guardians and board staff (Principal, classroom teacher(s), special 
education resource teacher, and other professionals employed by the board) disagree 
on significant aspects of the IEP, case conferences are held to try to resolve the issues.   
 

Should the issues not be resolved, subsequent case conferences may be held to include 
the school team, parents/guardians and external professionals who provide service to 
the student within the school setting (e.g. Occupational Therapists, Physiotherapists, 
CCAC health providers, etc).  
 

Board personnel, (Special Education Coordinator, Superintendent of Education, or the 
Director of Education) may be asked, by the Principal or parents, to evaluate the IEP 
issues that remain unresolved. 
 

If it is not possible to arrive at a decision which satisfies the interests of the 
parents/guardians and the interests of the school personnel, the Principal shall make 
the final determination in accordance with the Special Education in Ontario 
Kindergarten to Grade 12 Policy and Resource Guide 2017 (Page E63) The final decision 
on the IEP issues will be communicated to the parents/guardians. Parents/guardians will 
be asked to sign the IEP Consultation Form.  Parents/guardians who remain in 
disagreement with the decision of the dispute resolution are invited to record their 
concerns on the IEP Consultation Form.  
 
 

IEP Review 
 
The Northwest Catholic District School Board participated in the Ministry’s 2011-2012 
Internal IEP Review Session.  The results of the Ministry’s collaborative review indicated 
that overall the Board is compliant with Ministry standards, but there are some areas to 
improve. The overall feedback for presentation of the IEP was positive.  
 
Board’s Response to IEP Review 
 
Steps taken to address the results of the IEP review: 
 

 To address the IEP areas for improvement the Special Education Coordinator 
provided training to all Special Education Resource Teachers during the monthly 
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Professional Learning Community meetings, in addition to an internal review 
with the SERTs at the end of year SERT meeting.  

 New classroom teachers attend in-service sessions in September on how to write 
an IEP incorporating the recommendations of the Ministry’s review into the 
SNAP IEP program.  

 Teachers meet with SERTs throughout the month of September individually and 
in small group trainings to consolidate knowledge and prepare Term 1 IEPs. 

  On going in-service on writing effective IEPs is conducted for classroom teachers 
and Special Education Resource Teachers throughout the school year. 

 
 
 
IEP FORM 
 
The Northwest Catholic District School Board uses the SNAP IEP template.  A blank form 
of the IEP template has been included. (Appendix H) 
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Provincial Schools and Provincial Demonstration Schools: 

(Standards Document Appendix E) 

 are operated by the Ministry of Education;  

 provide education for students who are deaf or blind, or who have severe learning 
disabilities;  

 provide an alternative education option;  

 serve as regional resource centres for students who are deaf, blind, or deaf-blind;  

 provide preschool home visiting services for students who are deaf or deaf-blind;  

 develop and provide learning materials and media for students who are deaf, blind, 
or deaf-blind; 

 provide school board teachers with resource services;  

 play a valuable role in teacher training.  

 

W. Ross Macdonald School: School for the Blind and Deaf-Blind: 
  
W. Ross Macdonald School is located in Brantford and provides education for students 
who are blind, visually impaired, or deaf-blind. The school provides:  

 a provincial resource centre for the visually impaired and deaf-blind;  

 support to local school boards through consultation and the provision of special 
learning materials, 

 such as Braille materials, audiotapes, and large-print textbooks;  

 professional services and guidance to ministries of education on an inter-provincial, 
cooperative basis.  

 
Programs are tailored to the needs of the individual student and:  
 

 are designed to help these students learn to live independently in a non- sheltered 
environment;  

 are delivered by specially trained teachers;  

 follow the Ontario curriculum developed for all students in the province;  

 offer a full range of courses at the secondary level;  

 offer courses in special subject areas such as music, broad-based technology, family 
studies, physical education, and mobility training;  

 are individualized, to offer a comprehensive “life skills” program;  

 provide through home visiting for parents and families of preschool deaf-blind 
children to assist in preparing these children for future education.  
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Provincial Schools for the Deaf: 
 
The following Provincial Schools offer services for deaf and hard-of-hearing students:  
 

 Sir James Whitney School for the Deaf in Belleville (serving eastern Ontario)  

 Ernest C. Drury School for the Deaf in Milton (serving central and northern Ontario)  

 Robarts School for the Deaf in London (serving western Ontario)  

 Centre Jules-Léger in Ottawa (serving francophone students and families throughout  
            Ontario)  

 
(For contact information, see below.)  
 
Admittance to a Provincial School is determined by the Provincial Schools Admission 
Committee in accordance with the requirements set out in Regulation 296.  
 
These schools provide elementary and secondary school programs for deaf students 
from preschool level to high school graduation. The curriculum follows the Ontario 
curriculum and parallels courses and programs provided in school boards. Each student 
has his or her special needs met as set out in his or her Individual Education Plan (IEP). 
Schools for the deaf:  
 

 provide rich and supportive bilingual/bicultural educational environments which 
facilitate students’ language acquisition, learning, and social development through 
American Sign Language (ASL) and English;  

 operate primarily as day schools;  

 provide residential facilities five days per week for those students who do not live 
within reasonable commuting distance from the school.  

 
School boards provide transportation to Provincial Schools for students. Each school has 
a Resource Services Department that provides:  
 

 consultation and educational advice to parents of deaf and hard-of-hearing children 
and school board personnel;  

 information brochures;  

 a wide variety of workshops for parents, school boards, and other agencies;  

 an extensive home-visiting program delivered to parents of deaf and hard-of-hearing 
preschool children by teachers trained in preschool and deaf education. 
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Provincial School Contacts  

Teachers may obtain additional information from the Resource Services departments of 
the Provincial Schools and the groups listed below.  

Provincial Schools Branch, 
Ministry of Education 
 
Provincial Schools Branch  
255 Ontario Street South 
Milton, ON  L9T 2M5 
Tel.:  (905) 878-2851 
Fax:   (905) 878-5405 
 

 School for the Deaf, Blind, 
And Deaf-Blind 

 
Centre Jules-Leger 
281 rue Lanark 
Ottawa, ON 
Tel.:  (613) 761-9300 
Fax:   (613) 761-9301 

Schools for the Deaf 

 
The Ernest C. Drury School for the Deaf 
255 Ontario Street South 
Milton, ON  L9T 2M5 
Tel.:  (905) 878-2851 
Fax:   (905) 878-1354 

 

 Provincial Demonstration Schools 

 
The Ministry of Education provides the services of 
four provincial Demonstration Schools for Ontario  

Children with severe learning disabilities. 
These schools are the following: 

 

The Robarts School for the Deaf 
1090 Highbury Avenue 
London, ON  N5Y 4V9 
Tel.:   (519) 453-4400 
Fax:   (519)  453-7943 

 Amethyst School 
1090 Highbury Avenue 
London, ON  N5Y 4V9 
Tel.:  (519) 453-4408 
Fax:   (519) 453 2160 
 

The Sir James Whitney School for the 
Deaf 
350 Dundas Street West 
Belleville, ON  K8P 1B2 
Tel.:  (613) 967-2823 
Fax:   (613) 967-2857 
 

 Centre Jules-Leger 
281 rue Lanark 
Ottawa, ON  K1Z 6R8 
Tel.:  (613) 761-9300 
Fax:   (613) 761-9301 
TTY:  (613) 761-9302 and 761-9304 

School for the Blind and Deaf-Blind 

 
W. Ross Macdonald School 
350 Brant Avenue 
Brantford, ON  N3T 3J9 
Tel.:  (519) 759-0730 
Fax:   (519) 759-4741 

 Sagonaska School 
350 Dundas Street West 
Belleville, ON  K8P 1B2 
Tel.:  (613) 967-2830 
Fax:   (613) 967-2428 

  Trillium School 
347 Ontario Street South 
Milton, ON  L9T 3X9 
Tel.:  (905) 878-8428 
Fax:   (905) 878-7540 
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Each Provincial Demonstration School has an enrolment of forty students. The language 
of instruction at the Amethyst, Sagonaska, and Trillium schools is English; at Centre 
Jules-Léger, instruction is in French.  

Application for admission to a provincial Demonstration School is made on behalf of 
students by the school board, with parental/guardian consent. The Provincial 
Committee on Learning Disabilities (PCLD) determines whether a student is eligible for 
admission.  

Although the primary responsibility to provide appropriate educational programs for 
students with learning disabilities remains with school boards, the ministry recognizes 
that some students require a residential school setting for a period of time.  

The Demonstration Schools were established to:  

 provide special residential education programs for students between the ages of 5 
and 21 years;  

 enhance the development of each student’s academic and social skills;  

 develop the abilities of the students enrolled to a level that will enable them to 
return to programs operated by a local school board within two years.  

In addition to providing residential schooling for students with severe learning 
disabilities, the provincial Demonstration Schools have special programs for students 
with severe learning disabilities in association with attention-deficit/hyperactivity 
disorder (ADD/ADHD). These are highly intensive, one-year programs.  
 
The Trillium School also operates Learning for Emotional and Academic Development 
(LEAD), a special program for students with severe learning disabilities who require an 
additional level of social/emotional support.  
 
Further information about the academic, residential, LEAD, and LD/ADHD programs is 
available from the Ministry of Education website at the following link: 
http://edu.gov.on.ca/eng/parents/moving_pds.html 
 
An in-service teacher education program is provided at each Demonstration School. This 
program is designed to share methodologies and materials with teachers of Ontario school 
boards. Information about the programs offered should be obtained from the schools 
themselves.  
 
Students Attending Provincial and Demonstration Schools and Transportation Provided 
 
The Northwest Catholic District School Board does not have students who are currently 
registered as resident students at the Provincial and/or Demonstration Schools and therefore 
there is not a current plan in place for the provision of transportation to and from the 
institutions. 

http://edu.gov.on.ca/eng/parents/moving_pds.html
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SPECIAL EDUCATION STAFF 
 

(Appendix E) 
 
Special Education staffing is determined each year as part of the overall Board staffing and 
budget process. 
 
Elementary Panel 

Special Education Staff FTEs Staff Qualification 

1. Teachers of exceptional students  OCT members 

1.1  Teachers for resource-withdrawal 
Programs 

8.77 Minimum of Part I – Special 
Education 

1.2  Teachers for self-contained classes 0  

2. Other special education teachers   

2.1 Itinerant teachers 0  

2.2 Teacher Diagnosticians 0  

2.3 Coordinators 1 Specialist in Special Education 

2.4 Consultants 0  

3. Educational Assistants in Special 
Education 

  

3.1 Educational assistants and  
      Communication Assistants 

47.38 Educational Assistant training, on-site 
training by professionals 

4. Other professional resource staff   

4.1 Psychologists 0  

4.2  Psychometrists 0  

4.3  Psychiatrists 0  

4.4  Speech-Language Pathologists 1.35 SLP services purchased in one area of 
the Board 

4.5  Audiologists 0 Services are available via Health 
Agencies on a referral basis. 
 
1.0 Board Social Worker/School 

Counsellor 4.0 
0.2 Attendance Counsellors 

4.6  Occupational Therapists 0 

4.7  Physiotherapists 0 

4.8  Social Workers - Attendance 
Counsellors 

4.2  

4.9  Subtotal 62.7  

5. Paraprofessional resource staff   

5.1  Orientation and mobility personnel 0  

5.2  Oral interpreters (for deaf students) 0  

5.3  Sign interpreters (for deaf students) 0  

5.4  Transcribers (for blind students) 0  

5.5  Interveners (for deaf-blind students) 0  

5.6  Auditory-verbal therapists 0  

5.7  Subtotal 0  
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 Board’s Overview for Special Education 
 The Northwest Catholic District School Board operates five schools; Our Lady of the Way 

School in Stratton, St. Mary School in Fort Frances, St. Patrick’s School in Atikokan, St. 
Joseph’s School in Dryden and Sacred Heart School in Sioux Lookout.  French Immersion 
is offered at St. Joseph's, Sacred Heart and St. Mary.  The student population is 1268 
FTE.  The Board currently employs a Director of Education, 2 Superintendents of 
Education, 1 Assistant to the Superintendents, a Superintendent of Business, a Special 
Education Coordinator, a Catholicity Coordinator, a Mathematics Facilitator, an 
Indigenous Education Lead, a Behaviour Lead, a Literacy & Re-Engagement Lead,  5 
Principals, 3 Vice-Principals, 94.49 FTE teachers and 47.38 FTE Education Assistants.  The 
following is a breakdown by school: 

 

SPECIAL EDUCATION TEACHERS 

School #  of Special Education 
Teachers 

F.T.E. (positions) 

Our Lady of the Way 1 0.50 

Sacred Heart 3 2.50 

St. Joseph’s 3 2.34 

St. Mary 3 2.34 

St. Patrick’s 1 1.00 

St. Kateri Tekakwitha 
Virtual Classrooms 

1 0.09 

TOTAL 12 8.77 
 

SPECIAL EDUCATION ASSISTANTS 

School  # of Special Education 
Assistants 

Total #  
of Hours 

F.T.E. 
(positions) 

Our Lady of the Way 3 82.05 2.74 

Sacred Heart 16 348.43 11.61 

St. Joseph’s 21 455.50 15.18 

St. Mary 20 464.00 15.47 

St. Patrick’s 8 228.00 7.60 

TOTAL 68 1577.98 52.60 

 
SPEECH ASSISTANTS 

School  # of Speech Assistants Total #  
of Hours 

F.T.E. 
(positions) 

Our Lady of the Way 1 7.50 0.25 

Sacred Heart 1 25.00 0.83 

St. Joseph's 2 50.00 1.67 

St. Mary 2 40.00 1.34 

St. Patrick’s 1 12.00 0.40 

TOTAL 7 134.50 4.49 
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Range of Other Services Available 
 
Speech and Language Services 
 
The Northwest Catholic District School Board employs a 1.0 Speech-Language 
Pathologist and also contracts service from qualified Speech-Language Pathologists. The 
Speech-Language Pathologists work directly with students and as consultants to the 
Board’s Speech Assistants. 
 
Community Services in the School Setting 
 
Students also receive services from Firefly and Riverside Health Service for speech and 
language, occupational therapy and physiotherapy. 
 
Firefly provides assessments and programming recommendations for all students 
referred by parents/guardians and school personnel to facilitate integration into the 
regular classroom. 
 
Firefly, Weechi-it-te-win Family Services, and Family and Children Services provide 
counselling services for students referred by parents/guardians and school personnel. 
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STAFF DEVELOPMENT PLAN 
 
Overall Goal 
 
The Northwest Catholic District School Board is committed to the professional 
development of all staff members. The overall goal is to ensure that all staff members 
have an understanding of special needs of the students, how the needs may be 
addressed, current legislation, policies and guidelines, best practices in Special 
Education, and use of technology in order to meet needs of all students receiving special 
education programs and services. 
 
 
Staff Input    
 
As excellence in teaching is enhanced by ongoing professional growth and serves as a 
model for improved student learning, the Board encourages staff to participate in a 
variety of professional growth and learning experiences: 

 Board staffs are invited to present their ideas for staff development to the 
Principal, Curriculum Coordinator and/or Special Education Coordinator; 

 Principals request in- service sessions and workshops based on the needs of their 
staff; 

 SERTs present professional development ideas and requests to the Special 
Education Coordinator when PD opportunities arise and at SERT meetings; 

 Professional Development is offered through our community partners (examples 
are Healthy Babies Healthy Children, FireFly, Family & Child Services, Child Care 
Resources); 

 Staffs are invited to attend professional development opportunities that arise 
through notifications and bulletins sent to schools; 

 Notification of professional development opportunities presented by invitation 
from other boards and agencies.  

 
 
SEAC Consultation 
 
In the SEAC monthly meetings, there is opportunity for input regarding any aspect 
concerning special education. SEAC is notified regarding professional development 
opportunities and invited to attend in-services and workshops.  The Northwest Catholic 
District School Board welcomes presentations from the local associations and supports 
staff attendance at the association workshops. 
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Determining Priorities 
 
Priorities for staff professional development are determined in a variety of ways: 

 New requirements from the Ministry; 

 Needs of the students, staff and school; 

 Which opportunities can be incorporated to become a “Train the Trainer” 
sessions; 

 Best practice opportunities;  

 Finances available; 

 SEAC recommendation; 

 Supporting professional development presented by local associations and 
agencies. 

 
 
Courses, In-Service, and Other Types of Professional Development Offered by the 
Board 
 
The Northwest Catholic District School Board does not offer formal courses with respect 
to teacher professional development. It does offer in-service training and other 
professional development opportunities as the need arises, either independently or in 
conjunction with community partners.  In-service sessions are offered through after 
school workshops, training sessions on available Professional Activity Days and through 
providing coverage for staff to attend training opportunities during the school day. 
 
 
Training with Regards to Legislation and Ministry Policy 
 
The Special Education Coordinator is responsible for training Principals and Special 
Education Resource Teachers regarding legislation and ministry policy.  The trained 
individuals then assume the responsibility for training staff in their school.  New staff 
training is accomplished through school presentations and in-services, mentoring 
opportunities, video-conferencing with Special Education Coordinator, regular SERT 
meetings with/without Coordinator at the school level and opportunities to participate 
in professional development for Special Education issues.   
 
 
The following outlines the Special Education Training with regards to legislation and 
Ministry Policy: 
 
Special Education Staff Development Plan 2022-2023 
 

 Computer Programs (Read & Write, Google Classroom & Extensions) 

 Assistive Technology training 



79 
 

 iPad & Chromebook training 

 Autism Spectrum Disorder 

 Applied Behaviour Analysis   

 SNAP IEP Development in-service 

 Special Education Legislation 

 IEP Requirements in compliance with government standards & collaborative 
review 

 Power School Special Programs IEP training 

 Ministry legislation for Special Education, Identification Placement and Review 
Committee (IPRC) process 

 Learning Disabilities 

 SEAC Training 

 Plan for the Provisions of Special Education Programs and Services 

 Literacy/Early Literacy instruction 

 Lexia Core5 Reading & PowerUp Literacy 

 Classroom Assessments 

 Positive Behaviour Supports 

 Learning for All K-12  

 Standardized Assessments  

 New Teacher/SERT Mentoring 

 Professional Learning Communities/LIFT projects/Collaborative Inquiry 

 Crisis Prevention Intervention (CPI) Training 

 Mental Health Awareness, Mental Health First Aid & ASIST Suicide Prevention 
training 

 Speech Screening & OT/fine motor/self-regulation training 

 Mindfulness, Breathing/Yoga, Self-regulation workshops 
 

 
Board Budget Allocation 
 
The Board advises all parties of the total amount of the Professional Development 
budget regarding Special Education. Decisions regarding the allocation of the money 
available is based on needs of staff and school, what opportunities are presented in our 
community, availability of replacement staff, programs being implemented, and 
professional care requirements for high needs students.  The Board allocated $30,687 
for professional development activities relating to areas of Special Education.  
 
 

Cost Sharing  
 

The Northwest Catholic District School Board does take part in cost sharing for 
professional development opportunities.  We have shared costs with our coterminous 
boards, community agencies and with the Ministry of Health in relation to the 
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“Understanding Early Years North/Early Development Instrument”, (A community based 
Early Screening/Early Intervention initiative). Costs are also shared for the Board’s 
contract psychologist travel. 
 
Staff Awareness of the Special Education Plan / Professional Development 
Opportunities 
 
School staffs are provided with opportunities to have input and examine the Plan for the 
Provisions of Special Education Programs and Services. Special education staff and 
principals, have copies of the plan.  Classroom teachers may obtain a copy of the plan 
available in each school. The board offices in Dryden and Fort Frances have copies of the 
Plan for the Provisions of Special Education Programs and Services for the general public 
to view.  The Plan for the Provisions of Special Education Programs and Services will also 
be placed on our web site once approved by the Ministry. 
 
Staffs are made aware of the professional opportunities through daily communication 
with Principals, through bulletins sent to the schools from community partners, local 
association, agencies and co-terminous boards, and notification from the Curriculum 
and Special Education Coordinators. Despite the geographical challenges, the Northwest 
Catholic District School Board strives towards the goal of keeping staff abreast of the 
many ongoing changes in the field of Special Education. 
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EQUIPMENT 
 
Determining Requirements 
 
The Board, the Ministry of Education and Federal Government (Indigenous Students) 
fund personal special education equipment for students with demonstrated and 
documented high needs. 
 
The Board determines whether or not a student requires individualized equipment as 
per the criteria set out within the resource manual, Special Education Funding 
Guidelines – Special Equipment Amount (SEA) and Special Incidence Portion (SIP) 2022-
2023. 
 
A SEA claim may be put forward for any student who requires a total expenditure on 
personalized equipment, including freight and taxes, insurance, warranty agreements 
and peripherals that will exceed $800 for the school year. A SEA claim may be submitted 
for any student with special needs if the appropriate documentation is provided by a 
referring professional. 
 
Each school set budgets to reflect the cost of specialized equipment costing less than 
$800.00 and not eligible to be claimed through the SEA process.  The following eligibility 
criteria must be met before individualized equipment is ordered: 

 The student has been identified as an exceptional pupil through the IPRC process 
and has a current IEP; 

 Written documentation has been received from a medical professional or service 
provider (Audiologist, Occupational Therapist, Physiotherapist, Psychologist, 
Speech/Language Pathologist, Physician, Specialists from Provincial Schools).  
The assessment documentation must indicate that the individualized equipment 
is required to allow the exceptional student to access curriculum and 
programming and profit from instruction;   

 The individualized equipment is for the use of the exceptional student within the 
school setting. 

 
Budget Allocations 
 
Budget allocation is based upon the current SEA reviews and the allocation within the 
special education budget for supplies and extra capital to account for equipment not 
met through SEA funding.   
 
Criteria for Purchasing Equipment 
 
As laid out in the TNCDSB Special Equipment Amount (SEA) Claims Process and 
Guidelines Manual, once the school receives the documentation from the appropriate 
professional recommending specialized equipment for an exceptional student and 
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completes form H-SE-10, the school forwards the documentation to the Special 
Education Coordinator.  The Special Education Coordinator, after acquiring quotes for 
the equipment, initiates the process to purchase the equipment through the SEA 
process if the cost of the equipment. (Appendix A-Forms) For non-technology 
equipment needs under $800.00 and not eligible for SEA funding, the Principal in 
consultation with the Special Education Resource Teacher and/or Special Education 
Coordinator may purchase the equipment.   
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ACCESSIBILITY OF SCHOOL BUILDINGS 

 
The purpose of the Ontarians with Disabilities Act, 2001 (ODA) is to improve 
opportunities for people with disabilities and to provide for their involvement in the 
identification, removal and prevention of barriers to their full participation in the life of 
the province. To this end, the ODA requires each school board to prepare an annual 
accessibility plan; to consult with people with disabilities in the preparation of this plan; 
and to make the plan public. 
 
This annual plan (2019-2023) was prepared by the Accessibility Working Committee of 
the Northwest Catholic District School Board. The plan describes: 
 
(1) The measures that the Northwest Catholic District School Board has taken in the 
past, and 
(2) The measures that the Northwest Catholic District School Board will take during the 
year (2019 -2023) to identify, remove and prevent barriers for people with disabilities. 
 
The Northwest Catholic District School Board is committed to improving access to our 
facilities for students, staff, parents/guardians and members of the community. We will 
ensure that the principals of inclusionary practice, freedom from barriers and accessible 
environments will inform all policies, programs and procedures of the Northwest 
Catholic District School Board. 
 
Multi-Year Accessibility Plan 
 
The direct link to the Northwest Catholic District School Board’s full Plan is: 
 
http://www.tncdsb.on.ca/departments/hr/Accessibility/Documents/2019%20to%202023%20Accessibility
%20Plan%20-FINAL.pdf#search=accessibility%20plan 
 

 
Communication of the Plan 
 
The Northwest Catholic District School Board’s accessibility plan is posted on the Board 
website at www.tncdsb.on.ca and hard copies will be available. The plan can be made 
available in accessible formats. The plan shall be included within each school’s staff 
handbook. 
 
Contact information for accessible format requests: 807-274-2931 ext. 1225

http://www.tncdsb.on.ca/departments/hr/Accessibility/Documents/2019%20to%202023%20Accessibility%20Plan%20-FINAL.pdf#search=accessibility%20plan
http://www.tncdsb.on.ca/departments/hr/Accessibility/Documents/2019%20to%202023%20Accessibility%20Plan%20-FINAL.pdf#search=accessibility%20plan
http://www.tncdsb.on.ca/
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PROVISION OF TRANSPORTATION 
 

Students in Special Education Programs 
 
Transportation for exceptional students is provided in accordance with Board policy and 
based on the needs of the child and availability of service.  Alternate methods to bussing 
may include taxi service, or handicapped van service with wheelchair accessibility. 
Arrangements may require approval by a physician, and/or other criteria set out by the 
Board Guidelines, Procedures and Practices E-01 (Appendix E).  
 
 
Students in Educational Programs in Care, Treatment, and Correctional Facilities 
 
The Director of Education or designate, may approve, other than regular home to school 
and return transportation for an exceptional student as defined by an Identification, 
Placement, and Review Committee. 
 
The Director of Education or designate may approve transportation to a treatment 
centre for an exceptional student who requires therapy related to their education 
program provided the treatment is given during the school day and provided it has been 
established that neither the parent/guardian nor some other agency is able to provide 
the necessary transportation. 
 
 
Students Attending Provincial and Demonstration Schools 
 
At present the Northwest Catholic District School Board does not have students 
attending a Provincial or Demonstration School.  Therefore, transportation is not 
provided.  When the Board does have a student attending a Provincial or Demonstration 
School the transportation would be available to the student in accordance with Board 
policy. 
 
 
Transportation to Summer School Programs 
 
The Northwest Catholic District School Board does not offer summer school programs.   
 
 
Transportation- Best Interest of Special Needs Students 
 
The process for deciding whether a student with special needs will be transported with 
other children or whether it is in the best interests of the student to be transported 
separately is the decision of the Director of Education or designate.  The decision will be 
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based upon the Identification, Placement, Review Committee’s recommendation, 
parental preference and availability of services.  
 
 
Safety Criteria/ Training 
 
The Board shall endeavour to arrange training for school bus drivers using the expertise 
of the Ministry of Transportation, the OPP, safety associations and any other available 
sources. 
 
The Board requires all bus drivers to hold a current first aid certificate equivalent to 
either a Red Cross or St. John’s Ambulance Standard First Aid Certificate and meet all 
future regulations of the Ministry of Transportation. As well, The Northwest Catholic 
District School Board purchases services from local bus companies and Board 
expectations of drivers and operators are listed in the Board’s Transportation 
Guidelines, Procedures and Practices E-01 located in Appendix E. 



89 
 

 

 

 

 

 

 

SPECIAL EDUCATION 
ADVISORY 

COMMITTEE 



90 
 

TNCDSB SPECIAL EDUCATION ADVISORY COMMITTEE 
 

Names, Affiliation and Contact of Members 
 

 

Committee Members Affiliation 

Kristi Langner 
Chair 

Community Member 
Atikokan 

Lorraine Stromberg Gauthier 
Vice-Chair 

Kenora-Rainy River Districts Child and Family Services 
211 Main Street 
Atikokan, ON  P0T 1C0 
Phone: 807-597-2700 

Kathy Bryck Trustee Appointment (Reg.464, 97; Section 65) 
75B Van Horne Avenue 
Dryden, ON   P8N 2B2 
Phone: 807-223-2160 

Michelle Strachan Weechi-it-te-win Family Services 
P.O. Box 812 
Fort Frances, ON P9A 3N1 
Phone: 807-274-0589 

Kayla Brady Community Living, Fort Frances and District 
P.O. Box 147 
Fort Frances, ON  P9A 3M5 
807-274-5556 

Jillian Davies Community Living Dryden - Sioux Lookout 
41 King Street 
Sioux Lookout, ON P8T 1B8 
807-223-3364 

Allene Perusse 
 

Community Member  
Fort Frances 

Resources  

Superintendent 
Kim Anderson 
 

The Northwest Catholic District School Board 
555 Flinders Avenue 
Fort Frances, Ontario   P9A 3L2 
Phone: 807-274-2931 (ext.1233) 
Toll Free: 888-311-2931 (ext. 1233) 
Fax:  807-274-8792 

Special Education Coordinator 
Shelly Durance 

The Northwest Catholic District School Board  
75B Van Horne Avenue 
Dryden, Ontario   P8N 2B2 
Phone:  807-223-4663 (ext. 1032) 
Toll Free: 877-235-4663 (ext. 1032) 
Fax:  807-223-4014   

 

javascript:void(0)
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SSPPEECCIIAALL  EEDDUUCCAATTIIOONN    

AADDVVIISSOORRYY  CCOOMMMMIITTTTEEEE  

  

22002222--2233  

MMeeeettiinngg  SScchheedduullee  

  
 
 

 

September 13, 2022 
 

October 11, 2022 
 

November 8, 2022 
 

 December 13, 2022 
 

January 10, 2023 
 

February 14, 2023 
 

March 14, 2023 
 

April 11, 2023 
 

May 9, 2023 
 

June 13, 2023 
 

 

All meetings begin at 12:00 p.m. 
 
All meetings are held on the second Tuesday of the month. 
 
All meetings will be held by Google Meet or by teleconference from Dryden, Atikokan, 
Fort Frances and Sioux Lookout. 
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Procedures for Selection of Members 
 

Nomination for Membership 
Special Education Advisory Committee 

 
Name:   
 
Address: 
 
Telephone:  Home:     Business: 
 
Reason for Participation:          
            
            
            
            
            
            
            
            

   

Qualifications Required: 
Please indicate if all of the following apply:  Yes   

 a Canadian Citizen 
 the full age of eighteen years 
 a resident within the jurisdiction of the Board 
 a separate school supporter 
 not an employee of the Board 

 

Membership Categories: 
Please check one of the following: 

 Representative of a local association   
 Rate payer  
 Trustee of the Board   
 
** If applying as a representative of a local association, please include the following: 

a) the criteria for eligibility form (enclosed); and 
b) a letter of nomination from the executive of the association you represent 

 
Expectations: 

 four-year term  
 one meeting per month (September to June) 
 commitment and abiding interest in children with special needs 

 
RETURN APPLICATION TO: 
Director of Education 
The Northwest Catholic District School Board 
555 Flinders Avenue 
Fort Frances, ON  P9A 3L2 
Fax:  807-274-8792 
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CRITERIA OF ELIGIBILITY FOR LOCAL ASSOCIATIONS 
 

Special Education Advisory Committee 

 

 

 

Name of Association:   
 
Name of Contact Person:          
    
Telephone:   
 

            

    

Please complete this form.  All criteria must be met in order to be eligible 
for appointment. 
 
 
 an association or organization of parents 

 operates locally within the area of jurisdiction of the Board 

 affiliated with an association or organization that is incorporated and 
operates throughout Ontario 

 
 not an association of professional educators 

 incorporated and operates to further the interests and well-being of 
one or more groups of exceptional children 

 
RETURN THIS FORM TO: 
Director of Education 
The Northwest Catholic District School Board 
555 Flinders Avenue 
Fort Frances, ON  P9A 3L2 
Fax:  807-274-8792 

 
A-00-02 
Rev:  12/05-FFBO 
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Procedures for Selecting Members 
 
Members are selected to represent their local organization on the SEAC Committee as 
outlined in Regulation 464/97.  Several times a year, the Board advertises for new 
members.  
Forms A00-01 and A00-02 also outline the required criteria for membership. 
 
Roles and Responsibilities  
 
Roles and Responsibilities of SEAC are: 

 Making recommendations to the Board with respect to any matter affecting the 
establishment, development, and delivery of special education programs and 
services for exceptional students within the school; 

 Participating in the Board’s annual review of its Special Education Plan; 

 Participating in the development of the Board’s annual budget for Special 
Education; 

 Reviewing the financial statements of the Board as they relate to Special 
Education. 

 
Fulfilling SEAC’s Role and Responsibilities 
 
At each SEAC meeting, SEAC fulfills its mandate by participating in all aspects relating to 
the Board’s special education programs and services. Prior to each meeting documents 
are sent to the SEAC members to assist in their preparation for the issues to be 
addressed at the SEAC meeting.  Early possession of the documentation enables SEAC to 
be well informed and prepared to make recommendations to the Board. The following is 
a list of SEAC opportunities for input and activities as evidenced by the minutes of the 
SEAC Committee: 
 
September 2021 Meeting 

 Planning Cycle  

 Election of Chair & Vice-Chair 

 Roles & Responsibilities of SEAC Committee Members  

 Approval of Draft SEAC Meeting Schedule 2021-2022 

 SEAC Learning Website –PAaC on SEAC 

 PD Plans for 2021/22 related to Special Education 

October 2021 Meeting 

 School Special Education presentation #1 – SHS 

 Process for review of 2021/22 Special Education Plan 

November 2021 Meeting: 

 Special Education Budget Presentation by Superintendent of Business 

 October 31st Report (OnSIS) data 
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December 2021 Meeting: 

 School Special Education presentation #2 - SPS 

 Board Level Staff presentation by Mental Health Lead 

January 2022 Meeting: 

 Community Partner presentation by Weech-It-Te-Win Family Services 

Development Support Services Manager & Clinical Team Leader 

 SEAC nominations for membership – J. Davies & K. Brady 

 Standards for the Plan for Provision of Special Education Programs & Services 

(Special Education Plan) review – Part 1 

 Review of St. Patrick’s School special education equipment presentation 

February 2022 Meeting: 

 School Special Education presentation #3 - SJS 

 Special Education Plan review – Part 2 

 PAaC on SEAC review for new members 

March 2022 Meeting: 

 Board Level Staff presentation by Behaviour Lead 

 Special Education Plan review – Part 3 

 PAaC on SEAC Funding Resource Guide 

April 2022 Meeting: 

 School Special Education presentation #4 – SMS 

 Special Education Budget update by Superintendent of Business 

 Special Education Plan review – Parts 4 & 5 

 March 31st Report (OnSIS) data 

May 2022 Meeting: 

 Information update & discussions re: Special Education Plan/Report Checklist 

 Review SEAC Chair Annual Report 

 Annual Assessment review 

 SEA equipment update 

June 2022 Meeting: 

 School Special Education presentation #5 – OLOW 

 Special Education Coordinator presents the final draft of The Plan for the 

provision of Special Education programs and Services- Request for motion, 

SEAC to accept the plan. 

 Develop draft SEAC annual agenda & goals 2022-23 

 

SEAC’s Participation in the Annual Review of the Board’s Special Education Plan. 
 
The Ministry approved the June 2021-2022 updates to the Plan.  SEAC reviewed the Plan 
and a copy of the plan was submitted to the Board Trustees with SEAC’s 
recommendation for approval.  
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Participating in the Development of the Board’s Annual Budget 
 
The Director of Education provides SEAC with the opportunity to provide input into the 
development of the annual budget for special education.  The funding for Special Education 
is explained.  The Superintendent of Business informed SEAC that The Northwest Catholic 
District School Board allocates more dollars to Special Education than it receives through 
enveloped grants. 
 
Reviewing the Financial Statements as They Relate to Special Education  
 
Financial statements relating to special education are provided to SEAC on a regular basis.  
SEAC is provided with the opportunity for input into the budget as it pertains to Special 
Education before the budget is set.  SEAC is provided with quarterly financial reports.  
 
First Nations, Métis, and Inuit Representation 
 
Michelle Strachan represents Weechi-it-te-win Family Services on the SEAC Committee. 
 
Communication with Public 
 
Parents and members of the public may make their views known to the SEAC by contacting 
the Principal of their child’s school, the Special Education Coordinator, the SEAC Chair, or 
the School/Parent Council Chair. School newsletters provide ongoing information to the 
public on matters pertaining to Special Education.  In addition, the minutes of all SEAC 
meetings are public documents and are available to members of the public upon request.  

Placed in each school are copies of the SEAC brochure. They are available to all 
parents/guardians and interested public.  Special Education Resource Teachers provide a 
copy of the brochure to all parents at interviews, case conferences, IEP meetings and IPRC 
meetings. 

The Board website is currently used in SEAC membership recruitment. It lists the meeting 
schedule for the 2022-23 school year. 

 
SEAC Brochure 
 
The SEAC brochure is located in Appendix F. 
 
SEAC Motions or Recommendations  
 
SEAC Motions are located in Appendix G.  
 
Special Education Advisory Committee’s Annual Report 
 
The SEAC Annual report is located in Appendix I.  
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Special Education Advisory Committees 
Regulation 464/97 

 

 

1. In this Regulation, 
 
“local association” means an association or organization of parents that operates 
locally within the area of jurisdiction of a board and that is affiliated with an 
association or organization that is not an association or organization of 
professional educators but that is incorporated and operates throughout Ontario 
to further the interests and well-being of one or more groups of exceptional 
children or adults. 
 

2.(1) Every district school board shall establish a Special Education Advisory 
Committee that shall consist of, 
 

a. subject to subsections (2) and (3), one representative from each of 
the local associations that operates locally within the area of 
jurisdiction of the board, as nominated by the local association and 
appointed by the board; 

b. one alternate for each representative appointed under clause (a), as 
nominated by the local association and appointed by the board; 

c. such number of members from among the board’s own members as 
is determined under subsection (4) , as appointed by the board; 

d. where the number of members appointed under clause (c) is less 
than three, one alternate, as appointed by the board from among its 
own members, for each member appointed under clause (c); 

e. one or two persons to represent the interests of Indian pupils, as 
provided by section 4; and 

f. one or more additional members appointed un subsection (5). 
 

(2) The board shall not appoint more than 12 representatives under clause (1) (a). 
 

(3) Where there are more than 12 local associations within the area of jurisdiction 
of the  

                board, the board shall select the 12 local associations that shall be represented. 
 

(4) The number to be appointed by the board under clause (1)(c) shall be the 
lesser of,  

a. three; and 
b. 25 per cent of the total number of members of the board, rounded 

down to the nearest whole number. 
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(5) For the purposes of clause (1)(f), the board may appoint one or more 

additional 
members who are neither representatives of a local association nor members 
of the board or another committee of the board. 

 
3. (1) Every school authority, other than a board established under section 68 of the 
Act,  

shall establish a Special Education Advisory Committee that shall consist of,  
 

a. two representatives from the local associations that operate locally 
within the area of jurisdiction of the board, as nominated by the local 
associations and appointed by the board; 

b. one alternate for each representative appointed under clause (a), as 
nominated by the local associations and appointed by the board; 

c. one member from among the board’s own members, as appointed by 
the board; 

d. one alternate, as appointed by the board from among its own 
members, for the member appointed under clause (c); and 

e. one or two persons to represent the interests of Indian pupils, as 
provided by section 4. 

 
(2) Where no local association or associations have been established, instead 

of the members and alternates required by clauses (1)(a) and (b), the 
board shall appoint two members and two alternates who are not 
members of the board. 

 
4.(1) Where a board has one member appointed in accordance with a 

regulation made under section 188 of the Act, the Special Education 
Advisory Committee shall include one person appointed to represent the 
interests of Indian pupils. 

 
(2) Where a board has more than one member appointed in accordance with 

a regulation made under section 188 of the Act, the Special Education 
Advisory Committee shall include two persons appointed to represent 
the interest of Indian pupils. 

 
(3) One alternate shall be appointed for each person appointed in 

accordance with subsection (1) or (2). 
 
(4) The representatives and alternates shall be nominated by the councils of 

the bands with which the board has entered into agreements under 
section 188 of the Act. 
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(5) The board shall appoint the persons nominated under subsection (4). 
 

5. (1) A person is not qualified to be nominated or appointed under section 2 or 3 to a 
Special Education Advisory Committee of a board unless the person is qualified 
to vote for members of that board and is resident in its area of jurisdiction. 
 

(2) Subsection (1) does not apply in respect of persons appointed 
under section 4. 

 
(3) A person is not qualified to be nominated or appointed under 

section 2, 3 or 4 if the person is employed by the Board. 
 

6.    Subject to section 7, each of the persons appointed to a special education advisory  
committee of a board shall hold office during the term of office of the members 

of  
the board and until a new board is organized. 

 
7.(1) A member of a Special Education Advisory Committee vacates his or her seat if 

he or  she, 
a. is convicted of an indictable offence; 
b. absents himself or herself without being authorized by resolution entered 

in the minutes from three consecutive regular meetings of the 
committee; or 

c. ceases to hold the qualifications to be appointed to the committee. 
 
(2) An alternate for a member of a Special Education Advisory Committee 

vacates his or her position if he or she, 
a. is convicted of an indictable offence; 
b. absents himself or herself without being authorized by resolution entered 

in the minutes from three consecutive regular meetings of the committee 
in respect of which the alternate received a notice under subsection 9(9); 
or 

c. ceases to hold the qualifications to be appointed to the committee. 
 
(3) Where a seat or position becomes vacant under this section, section 8 

applies with respect to filling the vacancy. 
 
(4) Despite subsection (3), where a member of the committee or an alternate for 

a member of a committee is convicted of an indictable offence, the vacancy 
or position shall not be filled until the time for taking any appeal that may be 
taken from the conviction has elapsed, or until the final determination of any 
appeal so taken, and in the event of the quashing of the conviction the seat 
or position shall be deemed not to have been vacated. 
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8. (1) If a seat or position on a Special Education Advisory Committee becomes vacant, 
the board that appointed the person whose seat or position has become vacant 
shall appoint a qualified person to fill the vacancy for the remainder of the term 
of the person whose seat or position has become vacant. 

 
(2) The nomination requirements of sections 2, 3 and 4 apply with respect to 

appointments under this section. 
(3) Where a seat of a member of the committee is vacant and has not yet 

been filled, the alternate for the member, if there is an alternate, shall 
act in the member’s place for all purposes of this Regulation. 

 
9. (1) A majority of the members of a Special Education Advisory Committee is a 

quorum, and a vote of a majority of the members present at a meeting is 
necessary to bind the committee. 

 
(2) Every member present at a meeting, or his or her alternate when attending 

the 
                  meeting in his or her place, is entitled to one vote. 

 
(3) The members of the committee shall, at their first meeting, elect one of their 
                  members as chair and one of their members as vice-chair. 

 
(4) The vice-chair shall assist the chair and shall act for the chair at meetings in 

his or  
                  her absence. 

 
(5) The chair or, in the absence of the chair, the vice-chair, shall preside at 

meetings. 
 

(6) If at any meeting the chair and vice-chair are not present, the members 
present may  

                  elect a chair for that meeting. 
 

(7) The chair may vote with the other members of the committee and any 
motion on 

                  which there is an equality of votes is lost. 
 

(8) The committee shall meet at least 10 times in each school year. 
 

(9) Where a member for whom an alternate has been appointed cannot attend a  
                  meeting of the committee, the member shall so notify the alternate. 

 
(10) Where an alternate receives a notice under subsection (9), he or she shall 

attend the 
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                  meeting and act at the meeting in the member’s place. 
 

10. (1) The board shall make available to its Special Education Advisory Committee the 
personnel and facilities that the board considers necessary for the proper 
functioning of the committee, including the personnel and facilities that the 
board considers necessary to permit the use of electronic means for the holding 
of meetings of the committee in accordance with the regulations made under 
section 208.1 of the Act. 
 

(2) Within a reasonable time after a Special Education Advisory Committee is 
appointed, the board shall provide the members of the committee and their 
alternates with information or orientation respecting, 

 
a. the role of the committee and of the board in relations to special 

education; and 
b. Ministry and board policies relating to special education. 

 
11. (1) A Special Education Advisory Committee of a board may make recommendations 

to the board in respect of any matter affecting the establishment, development 
and delivery of special education programs and services for exceptional pupils of 
the board. 
 
(2) Before making a decision on a recommendation of the committee, the board 

shall provide an opportunity for the committee to be heard before the board 
and before any other committee of the board to which the recommendation 
is referred. 

 
12. (1) The board shall ensure that its Special Education Advisory Committee is provided 

with the opportunity to participate in the board’s annual review, under 
Regulation 306 of the Revised Regulations of Ontario, 1990, of its special 
education plan. 
 
(2) The board shall ensure that its Special Education Advisory Committee is 

provided with the opportunity to participate in the board’s annual budget 
process under section 231 of the Act, as that process relates to special 
education. 

(3) The board shall ensure that its Special Education Advisory Committee is 
provided with the opportunity to review the financial statements of the 
board, prepared under section 252 or the Act, as those statements relate to 
special education. 

 
13. This Regulation comes into force on the day section 31 of the Education Quality 

Improvement Act, 1997 comes into force. 
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SPECIAL EDUCATION ADVISORY COMMITTEE 
 
1. The SEAC committee is a statutory committee of the Board. 
 
Members 

 
Kathy Bryck, Board Member 
Don Marquis, Alternate Board member 
Representatives are from local associations and/or members at large to a maximum of 
12 members. 
 
Resource 

 
Superintendent of Education 
Special Education Coordinator 
 
Mandate 

 
To make recommendations to the Board in respect to any matter affecting the 
establishment and development of Special Education programs and services in respect 
of exceptional pupils of the Board. 
 
2. Terms of Reference 

 
2.1 The Special Education Advisory Committee is an advisory body and may 

make recommendations to the Board in respect of any matter affecting 
the establishment, development and delivery of Special Education 
programs and services for exceptional pupils of the Board. 

 
2.2 The committee may report to the Board, in writing, at least once each 

calendar year, and more frequently if desired and/or at the request of 
the Board. 

 
2.3 The effectiveness of performance of employees of the Board shall not be 

subject to discussion by the Special Education Advisory Committee. 
 
2.4 Within a reasonable time after a Special Education Advisory Committee is 

appointed, the Board shall provide the members of the committee and 
their alternates with information or orientation respecting, 

 
a. the role of the committee and of the Board in relations to Special 

Education;  
b. Ministry and Board policies relating to Special Education. 
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2.5 Before making a decision on a recommendation of the committee, the 
Board shall provide an opportunity for the committee to be heard before 
the Board and before any other committee of the Board to which the 
recommendation is referred. 

2.6 The board shall ensure that its Special Education Advisory Committee is 
provided with the opportunity to participate in the Board’s annual 
review, under Regulation 306 of the Revised Regulations of Ontario, 
1990, of its Special Education plan. 

 
2.7 The board shall ensure that its Special Education Advisory Committee is 

provided with the opportunity to participate in the board’s annual budget 
process under section 231 of the Act, as that process relates to Special 
Education. The board shall ensure that its Special Education Advisory 
Committee is provided with the opportunity to review the financial 
statements of the board, prepared under section 252 of the Act, as those 
statements relate to Special Education. 

 
3. Membership 
 
3.1 The Committee shall consist of: 

 
a) one representative from each of the local associations that 

operates within the area of jurisdiction of the Board, as 
nominated by the local associations and appointed by the Board 

 
b) one trustee appointed by the Board and one alternate trustee 

appointed by the Board 
 

c) one or more additional representatives from the community, as 
appointed by the Board 

 
d) one person to represent the interests of native pupils as 

nominated by the Councils of the Bands with which the Board has 
entered into tuition agreements and appointed by the Board. The 
name of a representative will be selected by the Board’s Native 
Advisory Committee for appointment. 

 
e) the Board may appoint one or more additional members who are 

neither representatives of a local association nor members of the 
Board or another committee of the Board. 

 
3.2 All members of the Special Education Advisory Committee, except the 

person representing the interests of indigenous pupils, must be qualified 
to vote for members of the Board and must be a resident of the Board’s 
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jurisdiction. A person is not qualified to be nominated or appointed to 
the Special Education Advisory Committee if the person is employed by 
the Board. 

 
3.3 'Local association' means an association or organization of parents that 

operates locally within the area of jurisdiction of the Board and that is 
affiliated with an association or organization that is not an association or 
organization of professional educators but that is incorporated and 
operates throughout Ontario to further the interests and well-being of 
one or more exceptional children and adults. 

 
3.4 The Board shall appoint from among its own members one trustee to sit 

on the Committee, and one alternate member.   
 

A member of a Special Education Advisory Committee vacates their seat if he or she, 
 

a. is convicted of an indictable offence; 
b. absents themself without being authorized by resolution entered in 

the minutes from three consecutive regular meetings of the 
committee; or 

c. ceases to hold the qualifications to be appointed to the committee. 
 
3.5 Any member of the Special Education Advisory Committee is eligible for 

reappointment by the Board. 
 
3.6 The current Special Education Advisory Committee members are Kristi 

Langner (Chair), Lorraine Gauthier-Stromberg (Vice-Chair), Kathy Bryck, 
Allene Perusse, Michelle Strachan, Kayla Brady and Jillian Davies. 

 
3.7 In the recruitment process potential members submit a letter of 

application as per the attached forms A-00-01 and A-00-02 
 

4. Terms of Office: 
 
4.1 Each person appointed to the Committee will hold office during the term 

of office of the members of the Board and until a new Board is organized.   
 

5. Committee Meetings: 
 
5.1 The initial meeting each year of the Special Education Advisory 

Committee shall be called by the Secretary of the Board.  The Board 
Secretary or their designate shall act as chairperson of the meeting until a 
chairperson has been duly elected by the committee. 
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5.2 The member of the committee shall, at their first meeting, elect one of 
their members as chair and one of their members as vice-chair. 

 
5.3 A majority of the members of a Special Education Advisory Committee is 

a quorum, and a vote of a majority of the members present at a meeting 
is necessary to bind the committee. 

 
5.4 Every member present at a meeting, or their alternate when attending 

the meeting in their place, is entitled to one vote. 
 
5.5 The vice-chair shall assist the chair and shall act for the chair at meetings 

in their absence. 
 
5.6 The chair or, in the absence of the chair, the vice-chair, shall preside at 

meetings. 
 
5.7 If at any meeting the chair and vice-chair are not present, the members 

present may elect a chair for that meeting. 
 
5.8 Written notice of any change of meeting date is to be sent to each 

member of the committee by the committee secretary at least one week 
in advance of the meeting. 

 
5.9 Minutes of each meeting shall be forwarded to the Secretary of the 

Board by the committee's secretary within three days of the meeting. 
 

5.10 The Committee is required to hold at least ten meetings per year. 
 
5.11 Meeting dates shall be determined by the committee at first meeting of 

September of each year. 
 
5.12 Meetings of the Special Education Advisory Committee may be electronic 

meetings in accordance with Board Policy A-05. (Appendix J) 
 

6. Voting Privileges: 
 
6.1 Voting privileges are restricted to: 
 
- association members appointed by the Board 
 
- Trustees appointed by the Board 
 
- community representatives appointed by the Board 
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- member appointed to represent the interests of native students 
 

7. Access to Board Resources: 
 
7.1 The Board shall provide clerical assistance to reproduce minutes of 

committee meetings. 
 
7.2 Additional clerical assistance, if required, must be approved by the 

Secretary of the Board. 
 
7.3 Access to other resources, human and/or material, by the committee or 

members of the committee, shall be directly through the Secretary of the 
Board, and shall require their consent and approval. 

 
 
 

 
8. Reporting: 

 
8.1 All reports to the Board shall be made, in writing, through the Secretary 

of the Board. 
 
8.2 The Board shall formally receive any annual report of the Special 

Education Advisory Committee at a public meeting. 
 
8.3 In addition to the annual report identified in Section 2.2, the Board may 

request additional reports. 
 
8.4 The Board may deal with other reports requested by the Board from the 

Special Education Advisory Committee in Committee-of-the-whole, or in 
public session as determined by the Chairperson of the Board.  
Attendance by members of the Special Education Advisory Committee at 
committee-of-the-whole sessions dealing with such reports, shall be at 
the pleasure of the Board. 
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COORDINATION OF SERVICES WITH OTHER MINISTRIES OR AGENCIES 
 

Advanced Educational Planning for Special Needs Students Arriving From Other Programs 

 
Children with special needs who arrive from preschool nursery programs, preschool 
programs for deaf students, early intervention programs for autistic children, care, 
treatment, and correctional programs, and programs offered by other boards of 
education require advance special education planning.  To effectively address the needs 
of a special needs student so that their entry process into the school system is positive 
and rewarding, the following steps are followed:    
 

 It is the parents’/guardians’ responsibility to inform the school or school board of 
their child’s special needs prior to or at registration of their child into one of the 
five schools within the Northwest Catholic District School Board. 

 

 The school board staff will initiate a case conference to be held in the school 
setting at an agreed date and time.  All professionals involved with the child’s 
development and program prior to school entry will be invited to the case 
conference (Parents/guardians, preschool nursery teacher, preschool teacher of 
the deaf, Speech and Language Pathologists, occupational therapists, 
physiotherapists, behavioural therapists, social workers, counsellors, case 
managers, etc.). 

 

 Parents/guardians, support professionals and agencies are responsible for the 
release of documentation relevant to the student’s needs and programming.  
This documentation will assist the school in developing a plan for the child. 

 

 With the information and documentation obtained in the case conference, the 
school and parents/guardians will develop a plan to ensure that services are in 
place when the student enters the school system.  The plan, to meet the 
student’s needs, will be developed through the IEP and will be based upon the 
availability of personnel, agency involvement and parental preference. 

        
The Northwest Catholic District School Board follows the Transition to School Plan 
developed by Kenora-Rainy River District Speech and Language Services for special 
needs children who arrive from preschool speech and language programs. (Appendix D) 
 
Criteria for Accepting Assessments 
 
The Northwest Catholic District School Board accepts Canadian assessments that 
accompany students entering into the school system from other Canadian boards and 
programs.  Once the student is enrolled, referral for reassessment may be made if board 
personnel and the parent/guardian deem that further assessment information is 
necessary.  Parent/guardian will be contacted to sign permission forms for the student 
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assessments and depending upon the urgency of the assessment at school level, there 
may be a waiting time of two months before completion of the assessments and 
reports.  If the student is referred to the Teacher Diagnostician for further testing, there 
may be a 1-3 month waiting period before the completion of the assessment. (Appendix 
A- Forms) 
 
 
Procedures for Students Leaving the Board 
 
Student information regarding students leaving the Northwest Catholic District School 
Board to attend programs offered by other boards or care, treatment, and correctional 
facilities occurs only when parents/guardians sign release of information forms. 
Information in the student’s OSR file is released according to the regulations governing 
the transfer of OSR material. 
(Appendix A-Forms) 
 
In situations where parents move their child into a public board system, the student’s 
files will be transferred to the child’s new school as per the regulations governing the 
transfer of OSR material.  Teachers within the Northwest Catholic District School Board 
will confer with public board staff regarding the exceptional student upon request from 
the receiving school. 
 
As the Northwest Catholic School Board does not have a secondary system, the public 
high school system is notified and invited to attend a case conference and/or IPRC for 
exceptional students entering into the high a school system within our region. 
 
Position of Person Responsible  
 
The Principal is responsible for ensuring the successful admission or transfer of students 
from one program to another. 
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SUBMISSION AND AVAILABILITY OF SCHOOL BOARD PLANS 

 
 
Staff and any interested members of the public may access the Special Education Plan 
via the Board website, the Director of Education, the Special Education Coordinator, 
Special Education Advisory Committee Members, or by contacting the school Principal.  
Copies of the plan will also be housed in the board offices in Dryden and in Fort Frances.  
Copies of the new plan will be distributed and posted on the web site after Ministry 
approval. 
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(Place on school letterhead) 

 
SCHOOL CONSENT FORM FOR 

 AN EDUCATIONAL ASSESSMENT 
 

STUDENT:  

GRADE:  DATE:  

 
Date of Birth:        ___________________ 
 
 
An Educational Assessment of your child is required to identify and/or update their 
strengths, weaknesses and academic levels. The results of the assessment will be used 
to determine placement of your child in the appropriate education program to meet his 
or her individual needs. A written report of the results and recommendations of the 
assessment will be provided to you. Raw assessment data obtained from the 
assessment will be kept in a separate file from the school’s Ontario Student Records 
(O.S.R.) and may be made available to you by contacting your child’s school Principal. 
 

   I consent to an educational assessment of my child. 

 I do not consent to an educational assessment of my child. 
 
 
   

Signature of Parent/Guardian  Date 
 
 
   

Principal’s Signature  Special Education Resource Teacher 
 
 
Please return this consent form to the Principal/ Special Education Resource Teacher of your 
child’s school. Failure to return this consent form to the school indicates that 
parents/guardians give permission for the educational assessment of their child.  

 
 

The pertinent information that will be released to the assessor is personal information on your child, The information is 
released, with your consent, under the authority of section 266 of the Education Act and paragraphs 14(1)(a) and (d) 
of the Municipal Freedom of Information and Protection of Privacy Act. Questions about this collection should be 
directed to the Privacy of Information/Records Management Officer, The Northwest Catholic District School Board, 
555 Flinders Avenue, Fort Frances, Ontario, P9A 3L2, 807-274-2931 or Toll Free 1-888-311-2931. 
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Appendix B 

 

 

 

 

 

 

 

 

 

THE INDIVIDUAL EDUCATION PLAN 
 
 

A GUIDE FOR PARENTS 
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The 
Individual 
Education 
Plan (IEP) 
 

A Guide for Parents 

 
What is An Individual Education Plan (IEP)? 

 
An IEP is a written plan. It is a working document which describes the strengths and 
needs of an individual exceptional pupil, the Special Education program and services 
established to meet that pupil’s needs, and how the program and services will be 
delivered. It also describes the student’s progress. 

 

The IEP summarizes the following: 

 
 student’s strengths and needs 

 medical/health information 

 assessment data 

 student’s current level of achievement in each program area 

 goals and specific expectations for the student 

 program modifications (changes required to grade-level expectations in the 

Ontario Curriculum) 

 accommodations (supports, services that will help your child access the 

curriculum and demonstrate learning) 

 Special Education services provided to the student 

 assessment strategies for reviewing the student’s achievements and progress 

 regular updates, showing dates, results and recommendations 

 a Transition Plan (for students over the age of 14). 
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Contributions 
from as many 

sources as 
possible will 
benefit your 

child. 

How does an IEP work? 

An IEP outlines the Special Education programs and services your child will receive. 
There are five phases in the development of an IEP. 

 

1. Gather information. 

2. Set the direction. 

3. Develop the plan. 

4. Carry out the planned activities. 

5. Review and update the IEP. 

 

 

As the parent, what role do I play? 

 
Parents play a powerful supporting role in the IEP process. It is important to understand 
and participate in the five phases of the IEP process. As well, be sure to ask for a copy of 
your child’s IEP, within 30 school days, so that you can support the planned activities at 
home. Ongoing communication and consistent routines between home and school are 
crucial to your child’s learning. 

 
As a parent you know things about your child’s approach to learning that no one else 
knows. Be sure to tell the teacher about your child’s: 

 

 likes, dislikes and interests; 

 interest in extra-curricular activities; 

 talents and abilities; 

 family relationships and dynamics (including extended family and pets); 

 peer relationships and dynamics; and 

 family routines and schedules. 
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Developing the IEP 

How Can I Contribute to Planning Goals for My Child? 

Beginning with your child’s strengths and needs is an important first step. 
You can help by: 

 including your child in the discussions; and 

 sharing with the teacher what you hope your child will accomplish over the year. 
 

Carrying Out The IEP 
 

There are many things you can do at home to help your child to reach their goals. 

 Talk to the teacher about what they are trying to accomplish. 

 Do all that you can at home to try to support your child’s goals. 

 Take every opportunity to communicate with your child’s teacher. 

 Offer to provide additional insights and resources to the school. 

 Share significant personal/family events or changes as relevant. The school 

should be informed of changes. 

 

Review and Update the IEP 

Your child’s progress toward their goals will be reviewed. Then, the IEP will be updated 
to include different strategies, approaches, and/or resources considered necessary to 
help the learning process. 

 

 Talk to your child’s teacher about the goals that have been set. 

 Communicate regularly with your child’s teacher regarding progress. 

 Look for evidence of growth towards goals on your child’s report card. 

 Recommend changes in goals, strategies and/or resources or support where you 

see need. 

 Be actively involved in discussions at school when your child is changing grades, 

schools or moving into the workplace. 

 
Many organizations are available to support you in understanding the IEP and/or to 
provide additional resources. Your school’s Principal can provide the name of the 
organizations that serve your area. This information may also be available via the Special 
Education Advisory Committee for the Northwest Catholic District School Board, or by 
contacting the Board Office. 
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Setting the Direction 
 

How Do I Work As An Effective IEP Team Member? 

 

Students are most successful when all team members work together towards achievable 
goals. As a parent: 

 

 keep the focus on your child at all times; 

 tell the teacher the hopes you have for your child’s learning; 

 bring ideas and information; 

 ask questions; and 

 value the input and perspective of all. 
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OUR VISION 
 

The Northwest Catholic District School Board will be an excellent provider 

of Catholic Education so our students are able to succeed spiritually, 

academically, socially, emotionally, and physically to be caring, 

responsible citizens and lifelong learners. 

 

THE NORTHWEST CATHOLIC DISTRICT SCHOOL BOARD 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

MISSION STATEMENT 
 

It is the Mission of The Northwest Catholic District School Board to 

provide for students entrusted to our care excellence in Catholic 

Education in partnership with home, Church, and community. 
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OUR VALUES 
 
 
 
 

 
The Northwest Catholic District School Board believes: 
 
All children are created in the image and likeness of God; 
 
In the provision of excellence in education and a love of learning 
based on Catholic values; and to respond to our global 
environment in a manner reflective of the teachings of Jesus 
Christ. 
 
In a partnership of home, church, and school that live the values 
of: 
 

† Love of God 
† Respect for life 
† Service 
† Integrity 
† Fairness 
† Responsibility 
† Compassion 
† Forgiveness 
† Caring 
† Humility 
† Honesty 
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The Education Act requires that school boards provide, or purchase from another board, 
Special Education programs and services for their exceptional pupils.  The purpose of 
this parents’ guide is to provide you with information about the Identification, 
Placement, and Review Committee (IPRC), and to set out for you the procedures 
involved in identifying a pupil as “exceptional”, deciding the pupil’s placement, or 
appealing such decisions if you do not agree with the IPRC. 
 
Note:  The word “parent” when used includes guardian. 

If, after reading this guide, you require more information, please see the board 
contact list at the end of the document. 
 

 
What is an IPRC?  
 

Regulation 181/98 requires that all school boards set up an Identification, 
Placement and Review Committee (IPRC). An IPRC is composed of at least three 
persons, one of whom must be a Principal or supervisory officer of the board.  
 
1. Principal 

 2. Special Education Resource Teacher 

4. Classroom Teacher 

Parents are invited and encouraged to attend the meeting. 

 
What is the role of the IPRC?  
 

The IPRC will:  

 decide whether or not the your child should be identified as exceptional;  
 identify the areas of your child’s exceptionality, according to the 

categories and definitions of exceptionalities provided by the Ministry of 
Education;  

 decide an appropriate placement for your child  (Appendix 1); and  
 review the identification and placement at least once in each school year.  

Who is identified as an exceptional pupil?  
 

The Education Act defines an exceptional pupil as “a pupil whose behavioural, 
communicational, intellectual, physical or multiple exceptionalities are such that 
he or she is considered to need placement in a Special Education program....” 
Students are identified according to the categories and definitions of 
exceptionalities provided by the Ministry of Education.  (Appendix 2)  

http://192.75.156.68/DBLaws/Regs/English/980181_e.htm
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What is a Special Education program?  
 

A Special Education program is defined in the Education Act as an educational 
program that:  

 is based on and modified by the results of continuous assessment and 
evaluation; and  

 includes a plan (called an Individual Education Plan or IEP) containing 
specific objectives and an outline of Special Education services that meet 
the needs of the exceptional pupil.  

What are Special Education services?  
 

Special Education services are defined in the Education Act as the facilities and 
resources, including support personnel and equipment, necessary for developing 
and implementing a Special Education program.  
 

What is an IEP? 
 
An IEP is a written plan describing the Special Education program and/or services 
required by a particular student.  It identifies learning expectations that are modified 
from or alternative to the expectations given in the curriculum policy document for 
appropriate grade and subject or course, and/or any accommodations and Special 
Education services needed to assist the student in achieving their learning expectations.  
The IEPs of students who have no modified or alternative expectations will focus only on 
accommodations and services.  The IEP is not a daily lesson plan itemizing every detail of 
the student’s education. 
 
The IEP also helps teachers monitor the student’s progress and provides a framework 
for communicating information about the student’s progress to parents and to the 
student.  The IEP is updated periodically to record any changes in the student’s Special 
Education program and services that are found to be necessary as a result of continuous 
assessment and evaluation of the student’s achievement of annual goals and learning 
expectations.   
 
The IEP reflects the school board’s and the Principal’s commitment to provide the 
Special Education program and services, within the resources available to the school 
board, needed to meet the identified strengths and needs of the student. 
 
  

The IEP must be developed for your child, in consultation with you. It must 
include:  
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 Specific Educational expectations;  
 an outline of the Special Education program and services that will be 

received;  
 a statement about the methods by which your child’s progress will be 

reviewed; and  
 for students 14 years and older (except those identified as exceptional 

solely on the basis of giftedness), a plan for transition to appropriate 
postsecondary school activities, such as work, further education, and 
community living.  

The IEP must be completed within 30 school days after your child has been placed in the 
program, and the Principal must ensure that you receive a copy of it. 
How is an IPRC meeting requested?  
 

The Principal of your child’s school:  

 must request an IPRC meeting for your child, upon receiving your written 
request;  

 may, with written notice to you, refer your child to an IPRC when the 
Principal and the child’s teacher or teachers believe that your child may 
benefit from a Special Education program.  

Within 15 days of receiving your written request, or giving you notice, the 
Principal must provide you with a copy of this guide and a written statement of 
approximately when the IPRC will meet. 

 
May parents attend the IPRC meeting?  
 

Regulation 181/98 entitles parents and pupils 16 years of age or older:  

 to be present at and participate in all committee discussions about the 
your child; and  

 to be present when the committee’s identification and placement 
decision is made.  

Who else may attend an IPRC meeting?  
 

 the Principal of your child’s school;  
 other resource people such as your child’s teacher, Special Education 

staff, board support staff, or the representative of an agency, who may 
provide further information or clarification;  

 your representative  - that is, a person who may support you or speak on 
behalf of you or your child; and  
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 an interpreter, if one is required.  (You may request the services of an 
interpreter through the principal of your child’s school.)  

 
Who may request that they attend?  
 

Either you or the Principal of your child’s school may make a request for the 
attendance of others at the IPRC meeting.  
 

What information will parents receive about the IPRC meeting?  
 

At least 10 days in advance of the meeting, the chair of the IPRC will provide you 
with written notification of the meeting and an invitation to attend as an 
important partner in considering your child’s placement. This letter will notify 
you of the date, time, and place of the meeting, and it will ask you to indicate 
whether you will attend.  
 
Before the IPRC meeting occurs, you will receive a written copy of any 
information about your child that the chair of the IPRC has received. This may 
include the results of assessments or a summary of information. 

 
What if parents are unable to make the scheduled meeting? 
  

If the parent is unable to make the scheduled meeting, you may:  

 contact the school Principal to arrange an alternative date or time; or  
 let the school Principal know you will not be attending.  As soon as 

possible after the meeting, the Principal will forward to you, for your 
consideration and signature, the IPRC’s written statement of decision 
noting the decision of identification and placement and any 
recommendations regarding Special Education programs and services.  

 
What happens at an IPRC meeting? 
 

 The chair introduces everyone and explains the purpose of the meeting.  
 The IPRC will review all available information about your child. The 

members will:  

- consider an educational assessment of your child;  
- consider, subject to the provisions of the Health Care Consent Act, 

1996, a health or psychological assessment of your child conducted 
by a qualified practitioner, if they feel that such an assessment is 

http://192.75.156.68/DBLaws/Statutes/English/96h02_e.htm
http://192.75.156.68/DBLaws/Statutes/English/96h02_e.htm
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required to make a correct identification or placement decision;  
- interview your child, with your consent if your child is less than 16 

years of age, if they feel it would be useful to do so; and  
- consider any information that you submit about your child or that the 

child submits if he or she is 16 years of age or older.  

 The committee may discuss any proposal that has been made about a 
Special Education program or Special Education services for the child. 
Committee members will discuss any such proposal at your request, or at 
the request of your child if the child is 16 years of age or older.  

 You are encouraged to ask questions and join in the discussion.  
 Following the discussion, after all the information has been presented 

and considered, the committee will make its decision.  

 
 
What will the IPRC consider in making its placement decision?  
 

Before the IPRC can consider placing your child in a Special Education class, it 
must consider whether placement in a regular class with appropriate Special 
Education services will:  

 meet your child’s needs; and  
 be consistent with your preferences.  

If, after considering all of the information presented to it, the IPRC is satisfied 
that placement in a regular class will meet your child’s needs and that such a 
decision is consistent with your preferences, the committee will decide in favor 
of placement in a regular class with appropriate Special Education services. 
 
If the committee decides that your child should be placed in a Special Education 
class, it must state the reasons for that decision in its written statement of 
decision. 
 
 

What will the IPRC’s written statement of decision include? 
  

The IPRC’s written statement of decision will state:  

 whether the IPRC has identified your child as exceptional;  
 where the IPRC has identified your child as exceptional,  

- the categories and definitions of any exceptionalities identified, as 
they are defined by the Ministry of Education;  
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- the IPRC’s description of your child’s strengths and needs;  
- the IPRC’s placement decision; and  
- the IPRC’s recommendations regarding a Special Education 

program and Special Education services;  

 where the IPRC has decided that your child should be placed in a Special 
Education class, the reasons for that decision.  

What happens after the IPRC has made its decision?  
 

 If you agree with the IPRC decision, you will be asked to indicate, by signing your 
name, that you agree with the identification and placement decisions made by 
the IPRC. The statement of decision may be signed at the IPRC meeting or taken 
home and promptly returned.  

 If the IPRC has identified your child as an exceptional pupil and you agree with 
the IPRC identification and placement decisions, the board will promptly notify 
the Principal of the school at which the Special Education program is to be 
provided of the need to develop an Individual Education Plan (IEP) for your 
child.  

 

Once a child has been placed in a Special Education program, can the placement be reviewed?  
 

 A review IPRC meeting will be held within the school year, unless the principal of 
the school at which the Special Education program is being provided receives 
written notice from you, the parent, dispensing with the annual review.  

 You may request a review IPRC meeting any time after your child has been in a 
Special Education program for 3 months.  

 

What does a review IPRC consider and decide? 
  

 The review IPRC considers the same type of information that was originally 
considered, as well as any new information.  

 With your written permission, the IPRC conducting the review will consider the 
progress your child has made in relation to the IEP.  

 The IPRC will review the placement and identification decisions and decide 
whether they should be continued or whether a different decision should now 
be made.  

What can parents do if they disagree with the IPRC decision?  
 

 If you do not agree with either the identification or placement decision made by 
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the IPRC, you may:  

- within 15 days of receipt of the decision, request that the IPRC hold a 
second meeting to discuss your concerns; or  

- within 30 days of receipt of the decision, file a notice of appeal with the: 

Director of Education 
555 Flinders Avenue 
Fort Frances, ON  P9A 3L2 
 

 If you do not agree with the decision after the second meeting, you may file a 
notice of appeal within 15 days of your receipt of the decision.  

If you do not consent to the IPRC decision and you do not appeal it, the Board will 
instruct the Principal to implement the IPRC decision. 
 

How do I appeal an IPRC decision?  
 

If you disagree with the IPRC’s identification of your child as exceptional or with 
the placement decision of the IPRC, you may, within 30 days of receipt of the 
original decision or within 15 days of receipt of the decision from the second 
meeting described above, give written notification of your intention to appeal 
the decision to the: 
 
  Director of Education 
  555 Flinders Avenue 
  Fort Frances, ON  P9A 3L2 
 
 
 
The notice of appeal must: 
 

 indicate the decision with which you disagree; and  
 include a statement that sets out your reasons for disagreeing.  

 

What happens in the appeal process?  
 

The appeal process involves the following steps:  

 The Board will establish a Special Education appeal board to hear your appeal. 
The appeal board will be composed of three persons who have no prior 
knowledge of the matter under appeal, one of whom is to be selected by you, 
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the parent. 
 The chair of the appeal board will arrange a meeting to take place at a 

convenient time and place, but no later than 30 days after they have been 
selected (unless parents/guardians and the Board provide written consent to a 
later date).  

 The appeal board will receive the material reviewed by the IPRC and may 
interview any persons who may be able to contribute information about the 
matter under appeal.  

 You, the parent, and your child, if he or she is 16 years old or over, are entitled 
to be present at, and to participate in, all discussions.  

 The appeal board must make its recommendation within 3 days of the 
meeting’s ending. It may:  

- agree with the IPRC and recommend that the decision be implemented; 
or disagree with the IPRC and make a recommendation to the Board 
about your child’s identification or placement, or both.  

 The appeal board will report its recommendations in writing, to you and to the 
school board, providing the reasons for its recommendations.  

 Within 30 days of receiving the appeal board’s written statement, the school 
board will decide what action it will take with respect to the recommendations 
(boards are not required to follow the appeal board recommendation).  

 You may accept the decision of the school board or you may appeal to a Special 
Education Tribunal. You may request a hearing by writing to the secretary of the 
Special Education Tribunal.  Information about making an application to the 
tribunal will be included with the appeal board’s decision. 

What Special Education programs and services are provided by the Board? 

The Northwest Catholic District School Board endeavours to provide the necessary services for 
its exceptional children.  Our focus is to integrate exceptional children as fully as possible.  In our 
on-site approach to Special Education, we currently provide the following as outlined in 
Appendix 1 of this guide. 
 

Methods of service delivery: 

 Regular classroom 

 Regular classroom with program modifications 

 Regular classroom with support 

 Regular classroom with resource withdrawal 

 
Access to special programs and services for students with special needs is through an 
Identification, Placement and Review Committee (IPRC). Should the need for further services be 
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identified, the Board will investigate the possibility of services being purchased from another 
school. 
 

All schools have Special Education Resource Teachers to provide support to the classroom 
teachers and to assist them with any program modifications for students with special needs.  
They also provide direct instruction to individual students and small groups of students based on 
identified needs. Special Education Assistants are assigned to students with demonstrated and 
documented high needs.  Funding is provided by Special Education Per Pupil Amount (SEPPA) 
and Special Equipment Amount (SEA) grants from the Ministry of Education. Personal special 
education equipment is funded by the board and the Ministry of Education.  Specialized 
equipment may be provided for students with demonstrated and documented high needs.  
(Special Equipment Amount – SEA) 
 

Speech and Language Services 

The Northwest Catholic District School Board currently has one Board level Speech-Language 
Pathologist and also obtains qualified Speech-Language Pathologist services on a contract basis 
from within 2 of the communities it serves.  The Speech-Language Pathologists work directly 
with students and as consultants to the Board’s speech assistants. 

All schools then have a speech/language program, which is delivered by speech assistants under 
the guidance and direction of a Speech/Language Pathologist. 

Integrated Services Northwest (ISN) 

The Integrated Services Northwest provides assessments and programming recommendations 
for all students referred to them by parents/guardians and school personnel to facilitate 
integration into the regular classroom. 

They may also provide additional types of assessments for students in need of these services. 
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What organizations are available to assist parents? 

Many parent organizations are available to provide information and support to 
parents of exceptional children. 
 
 Ministry of Education  
 Ministry of Health 
 Ministry of Community & Social Services  
 Association for Bright Children 
 Association for Community Living 
 Association for the Gifted  
 Autism Society Ontario 
 Canadian Diabetes Association 
 Canadian Hearing Society  
 Canadian National Institute for the Blind  
 Canadian Red Cross Society 
 Council for Exceptional Children 
 Community Care Access  
 Down Syndrome Association of Ontario 
 Easter Seals Society 
 Family and Children’s Services 
 Firefly 
 George Jeffrey Children’s Treatment Centre 
 Lakehead Regional Family Centre 
 Learning Disabilities Association of Ontario 
 Mental Health Association 
 Muscular Dystrophy Association of Canada 
 Northwestern Health Unit 
 North Words Pre-School Speech & Language 
 Ontario Association of the Deaf 
 Ontario Association for Family of Children with Communication Disorders 
 Ontario Association of Spina Bifida & Hydrocephalus  
 Ontario Brain Injury Association 
 Ontario Council for Children with Behaviour Disorders 
 Patricia Centre for Children and Youth 
 Weechi-it-te-win Family Services 
 
Additional information may be accessed by contacting the Special Education 
Coordinator at The Northwest Catholic District School Board office at 807-274-
2931, ext. 1032. 
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Special Education Advisory Committee (SEAC) 
Legislation requires that all school boards in Ontario have a Special Education Advisory 

Committee (SEAC). For more information on SEAC, parents/guardians may contact their 

child’s school for a brochure.  
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What are the Ministry’s Provincial and Demonstration schools? 

 

The Ministry operates Provincial and Demonstration Schools throughout Ontario for deaf, blind, 
deaf-blind, and severely learning-disabled students, as well as those with attention deficit 
hyperactivity disorder (ADHD).  Residential programs are offered at the schools Monday to 
Friday, for students who live too far from school to travel daily. 
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Demonstration schools for English-speaking students with severe learning disabilities and for 
students with learning disabilities in association with ADHD: 
 

Amethyst School    Trillium School 
1515 Cheapside Street   347 Ontario Street South 
London, ON N5V 3N9    Milton, ON   L9T 3X9 
Phone: (519) 453-4408   Phone: (905) 878-8428 
 

Sagonaska School 
350 Dundas Street West 
Belleville ON K8P 1B2 
Phone: (613) 967-2830 

 

 
Schools for the deaf: 

 
Ernest C. Drury School  
255 Ontario Street South 
Milton ON L9T 2M5 
Telephone: (905) 878-2851 
TTY: (905) 878-7195 

 
Robarts School  
1515 Cheapside Street  
London ON N5V 3N9 
Telephone and TTY: (519) 453-4400 

 
Sir James Whitney School  
350 Dundas Street West 
Belleville ON K8P 1B2 
Telephone and TTY: (613) 967-2823 

 
School for the blind and deaf-blind 

 
W. Ross Macdonald School 
350 Brant Avenue 
Brantford ON N3T 3J9 
Phone: (519) 759-0730 

  
French-language school for the deaf and Demonstration School for French-speaking students 
with severe learning disabilities, including learning disabilities associated with ADHD 

 
Centre Jules-Léger 
281 rue Lanark 
Ottawa ON K1Z 6R8 
Phone: (613) 761-9300 
TTY: (613) 761-9302 and 761-9304 
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Where can parents obtain additional information? 

 

Additional information can be obtained from: 

 

The Director of Education   The Special Education Coordinator 
 
Northwest Catholic District School Board Northwest Catholic District School Board 
555 Flinders Avenue    75B Van Horne Avenue, Suite B 
Fort Frances, ON  P9A 3L2   Dryden, ON  P8N 2B2 
Phone:  (807) 274-2931 or (888) 311-2931 Phone:  (807) 223-4663 or (877) 235-4663 
 
 

Visit our Website at www.tncdsb.on.ca 
 
 

The Principal 
 

Our Lady of the Way School 
Box 10 
Stratton, ON  P0W 1N0 
Phone:  (807) 483-5477 
 

 St. Mary School 
 755 Flinders Avenue 
 Fort Frances, ON  P9A 3L2 
 Phone:  (807) 274-7756 
  
 St. Joseph’s School 
 185 Parkdale Road 
 Dryden, ON  P8N 1S5 
 Phone:  (807) 223-5227 
  
 Sacred Heart School 
 P.O. Box 1059 
 41 Eighth Avenue 
 Sioux Lookout, ON  P8T 1B7 
 Phone:  (807) 737-1121 
   
 
 St. Patrick’s School 
 160 Hemlock Avenue 
 Atikokan, ON  P0T 1C0 
 Phone:  (807) 597-2633 
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APPENDIX 1 
 

The Northwest Catholic District School Board follows 

The Reynold’s Cascade Model of Service Delivery 
As shown in the figure below: 

 

 

SPECIAL PROVINCIAL 

SCHOOLS 

 

RESIDENTIAL PROGRAMS 

 

SPECIAL SCHOOLS 

 

CONGREGATED SPECIAL 

CLASS 

with or without integration 

 

REGULAR CLASS 

with withdrawal support services 

 

REGULAR CLASS 

with in-class resource support 

 

REGULAR CLASS 

with monitoring or support to 

the teacher 

 

REGULAR CLASS 

with no supplementary program 

 

more  
restrictive 

less  
restrictive 

decreasing 
incidence 

increasing 
incidence 
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APPENDIX 2 

Update to the  

Categories and Definitions of Exceptionalities 

1. Category:  Behaviour  

A learning disorder characterized by specific behaviour problems over such a period of 
time, and to such a marked degree, and of such a nature, as to adversely affect 
educational performance, and that may be accompanied by one or more of the 
following:  

 an inability to build or to maintain interpersonal relationships; 

  excessive fears or anxieties;  

  a tendency to compulsive reaction, 

  an inability to learn that cannot be traced to intellectual, sensory, or other health 
factors or any combination thereof. 

2. Category: Communication  

(A) Autism  
A severe learning disorder that is characterized by:  

a) disturbances in:  

 rate of educational development;  
 ability to relate to the environment;  
 mobility;  
 perception, speech, and language;  

 
b) lack of the representational symbolic behaviour that precedes language.  

 
(B) Deaf and Hard-of-Hearing  

 
An impairment characterized by deficits in language and speech development 
because of a diminished or non-existent auditory response to sound.  

 
(C) Language Impairment  

 
A learning disorder characterized by an impairment in comprehension and/or 
the use of verbal communication or the written or other symbol system of 
communication, which may be associated with neurological, psychological, 
physical, or sensory factors, and which may:  

 
c) involve one or more of the form, content, and function of language in 

communication; and  
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d) include one or more of the following:  
- language delay;  
- dysfluency;  
- voice and articulation development, which may or may not be 

organically or functionally based.  
 

(D) Speech Impairment  
 

A disorder in language formulation that may be associated with neurological, 
psychological, physical, or sensory factors; that involves perceptual motor 
aspects of transmitting oral messages; and that may be characterized by 
impairment in articulation, rhythm, and stress.  

 
(E) Learning Disability  

 
A learning disorder evident in both academic and social situations that involves 
one or more of the processes necessary for the proper use of spoken language 
or the symbols of communication, and that is characterized by a condition that:  

 
a) is not primarily the result of:  

 
- impairment of vision;  
- impairment of hearing;  
- physical disability;  
- developmental disability;  
- primary emotional disturbance;  
- cultural difference; and  

 
b) results in a significant discrepancy between academic achievement and 

assessed intellectual ability, with deficits in one or more of the following:  
 

- receptive language (listening, reading);  
- language processing (thinking, conceptualizing, integrating);  
- expressive language (talking, spelling, writing);  
- mathematical computations;  

 
c) may be associated with one or more conditions diagnosed as:  

 
- a perceptual handicap;  
- a brain injury;  
- minimal brain dysfunction;  
- dyslexia;  
- developmental aphasia.  
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3. Category: Intellectual  

(A) Giftedness  
An unusually advanced degree of general intellectual ability that requires 
differentiated learning experiences of a depth and breadth beyond those 
normally provided in the regular school program to satisfy the level of 
educational potential indicated.  

 
(B) Mild Intellectual Disability  

A learning disorder characterized by:  
 

d) an ability to profit educationally within a regular class with the aid of 
considerable curriculum modification and supportive service; 

e) an inability to profit educationally within a regular class because of slow 
intellectual development;  

f) a potential for academic learning, independent social adjustment, and 
economic self-support.  

 
(C) Developmental Disability  

A severe learning disorder characterized by:  
 

d) an inability to profit from a special education program for students with 
mild intellectual disabilities because of slow intellectual development;  

e) an ability to profit from a special education program that is designed to 
accommodate slow intellectual development;  

f) a limited potential for academic learning, independent social 
adjustment, and economic self- support.  

 

4. Category:  Physical 
 

(A) Physical Disability 
A condition of such severe physical limitation or deficiency as to require special 
assistance in learning situations to provide the opportunity for educational 
achievement equivalent to that of pupils without exceptionalities who are of the 
same age or developmental level.  

 
(B) Blind and Low Vision 

A condition of partial or total impairment of sight or vision that even with 
correction affects educational performance adversely.  

 
5. Category: Multiple  
 

Multiple Exceptionalities  
A combination of learning or other disorders, impairments, or physical disabilities, that 
is of such nature as to require, for educational achievement, the services of one or more 
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teachers holding qualifications in Special Education and the provision of support services 
appropriate for such disorders, impairments, or disabilities.  
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KENORA-RAINY RIVER DISTRICT 
SPEECH/LANGUAGE SERVICES 

 
TRANSITION TO SCHOOL PLAN  

 
 

The transition for children and families from preschool speech/language services to 
school-based programs should be smooth and seamless.  This transition plan outlining 
roles and responsibilities has been developed so as to minimize any wait for school- 
based services.  
 
In the Kenora-Rainy River Districts, this agreement is between the following agencies 
and school boards: 
 
North Words Preschool Speech & Language System, which includes: 
Atikokan General Hospital  
Lake of the Woods Child Development Centre 
Northwestern Health Unit 
Riverside Health Care Facilities Inc. 
 
Integrated Services Northwest 
Community Care Access Centre for the Kenora-Rainy River District 
 
Atikokan Roman Catholic Separate School Board 
Connell and Ponsford District School Area Board 
Ignace Roman Catholic Separate School Board 
Keewatin Patricia District School Board 
Kenora Catholic District School Board 
Mine Centre District School Area Board 
Northwest Catholic District School Board 
Rainy River District School Board 
Red Lake Area Combined Roman Catholic Separate School Board 
 
Private Schools in the District 
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Roles & Responsibilities: 
 
I.  Preschool Speech & Language System (North Words): 
 
The Preschool Speech & Language System is responsible for providing speech and/or 
language services to children until October of the year they are eligible for Senior 
Kindergarten, to a maximum age of 70 months. 
 
The Preschool Speech & Language System is responsible for transitioning the children 
receiving speech/language services who have ongoing needs for speech/language 
support service.  The transition process includes: 
 
A) In September, the Preschool Speech Language Pathologist will contact the school-

based Speech Language Pathologist (or designate) to indicate the number of 
children who will require transition during the school year. 

 
B) Completing and forwarding the transition summary (with parental consent attached) 

and following the designated procedure.  (See appendix for transition summary and 
parental consent form).  A copy of all documentation must be sent to the 
parents/guardians. 

 

 
TRANSITION FORM PROCEDURE 

 
If the child is eligible for senior kindergarten and will require school-based 
speech/language intervention, a transition form must be completed and, with the 
parent/guardian consent attached, forwarded as follows: 
 
1) If the child requires articulation intervention and his articulation difficulties are in 

the severe to profound range, then he may qualify for school-based intervention 
through the Community Care Access Centre's School Health Support Program.   This 
must be indicated in the recommendation section of the transition form. 
 
Forward the completed transition form, with a discharge report, to the Community 
Care Access Centre office that is responsible for the school the child will be 
attending. 

 
Forward a copy of the transition form to the principal of the school that the child 
will be attending (for information purposes). 
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2) If the child requires voice or fluency intervention, this also is within the  
       Community Care Access Centre's School Health Support Program's  
        mandate.  Follow the same procedures as in  #1.  **Indicate in the     
       recommendations section, the specific service you are   
       recommending for the student. 
 
3) If the child requires language-based intervention, then the completed transition 

form is forwarded to the Speech Language Pathologist for the School Board that 
the child attends. If the School Board does not employ a Speech Language 
Pathologist, then the transition form should be forwarded to the Special Education 
Coordinator.  **Indicate in the recommendations section that the child requires 
language intervention and therefore does not meet the C.C.A.C. .mandate. 

 
4) If the child requires articulation intervention, and presents with a mild to moderate 

articulation disorder, then follow the same procedure as in #3.   
 
**IT IS IMPORTANT TO INDICATE IF IT IS RECOMMENDED THAT SERVICE BE RECEIVED 
THROUGH COMMUNITY CARE ACCESS CENTRE (C.C.A.C.) OR THE BOARD OF 
EDUCATION   (This is indicated in the Recommendations section) 
 
C) Preschool Speech Language Pathologists will prepare discharge reports which 

outline progress and current speech/language skills.  Form or frequency of future 
intervention will not be recommended. 

 
D) A child who is attending junior kindergarten may receive school-based 

speech/language services if it is deemed to be in the best interest of the child. This 
must be mutually agreed upon by the Preschool Speech/Language Staff, the School 
Board Speech/Language Staff, the C.C.A.C. speech/language staff and the 
parents/guardians. 

 
E) If a case conference is required prior to the child entering senior kindergarten, it is 

the responsibility of the preschool Speech Language Pathologist to coordinate this 
meeting with the parents, school personnel and provider agencies as appropriate 
(e.g., C.C.A.C.). 

 
F) The preschool Speech Language Pathologist will be responsible for consulting with 

the child’s classroom teacher, school Principal, or other school board personnel as 
needed. 

 

 

II.   School Boards 
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A) Based on the information provided on the transition summary, the School Board will 
contact parents/guardians to acknowledge receipt of transition plans and discuss 
the child’s school-based program. 

 
B) The school-based program may be conducted by board-employed Speech Language 

Pathologists, contracted Speech Language Pathology services, Integrated Services 
for Northern Children (I.S.N.C.) or C.C.A.C. (as outlined through the Tri-Ministerial 
Guidelines for the provision of speech and language services). (see appendix) 

 
C) Ongoing documentation and progress will then be the responsibility of the school 

board or providing agency. 
 

 

 
III. Community Care Access Centre (C.C.A.C.) 
 
For children who require school health based speech/language services, as outlined in 
the tri-ministerial guidelines for the provision of speech and language services, 
transition summaries and reports (with parent/guardian consent) will be forwarded 
directly to the appropriate C.C.A.C.  office.  A copy will be sent to the parent or guardian 
as well as to the school board for their information. 
 
Upon receipt of the transition summary and report, C.C.A.C. will contact parents to 
acknowledge receipt of the transition plan and discuss the C.C.A.C. school health 
support program. 
 
 
 
If children require two services (e.g., school based language services and C.C.A.C’s school 
health services for severe articulation) this will be indicated on the transition summary. 
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TRANSITION CONTACT LIST 

 

 

 

 

 
Transition Contact Person 

Indicate if 
SLP 

Atikokan General Hospital    

Lake of the Woods Child Development Centre Racheal Humphrey  

Northwestern Health Unit Deb Cousineau – Fort Frances   

Tricia Setek – Dryden area  

Heather Riddell – Kenora area  

Riverside Health Care Facilities Inc. Lonna Mahon  

Community Care Access Centre for the Kenora-
Rainy River District 

Case Manager responsible for 
school health program 

 

Atikokan Roman Catholic Separate School Board Special Education Coordinator  

Connell and Ponsford District School Area Board Special Education Coordinator  

Ignace Roman Catholic Separate School Board Special Education Coordinator  

Keewatin Patricia District School Board Special Education Coordinator  

Kenora Catholic District School Board Special Education Coordinator  

Mine Centre District School Area Board Special Education Coordinator  

Northwest Catholic District School Board Special Education Coordinator  

Rainy River District School Board Ann Anderson  

Red Lake Area Combined Roman Catholic 
Separate School Board 

Special Education Coordinator  
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SPEECH-LANGUAGE PATHOLOGY 
TRANSITION SUMMARY 

 

Present Therapy Information 

 
 
 
 
 
 
 

 
RECOMMENDATIONS:         
            
             
 
List reports attached to this form:        
             
 
Speech Language Pathologist:         
Address:                
Phone Number:       Fax Number:    
 
 

PLEASE PLACE THIS FORM IN ONTARIO STUDENT RECORD. 

Student:     D.O.B.:      
         (yy/mm/dd)  
Address:       Phone:    
            
 
Parent(s)/Guardian(s):          
 

Transfer Date:                              
      (yy/mm/dd) 
Transferring from:           
 
Transferring to:                   
 
Reason For Transfer:          
 
Treatment Type:                 
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SAMPLE 
Transition to school consent form 
 
 
 

(agency address and telephone number) 
 

RELEASE OF INFORMATION 
FOR 

TRANSITION TO SCHOOL-BASED SPEECH/LANGUAGE SERVICES 
 
 
 

 

I, _______________________, parent/guardian of ______________________hereby  

consent to the disclosure of the following information: 

________________________________________________________________________

________________________________________________________________________ 

 

The specified information is to be disclosed to : 

________________________________________________________________________

________________________________________________________________________ 

for the purpose of Speech-Language Services. 

This consent is valid from    ________________  to  ______________________. 

The enclosed information is provided with the understanding that your agency will not 
forward this information without the consent of the individual/parent/guardian. 
 

____________________________                 _________________________________ 

Witness        Signature (Parent/Legal Guardian) 
 
 
____________________________                _________________________________ 
Date       Date 
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Interministerial Guidelines  
for the Provision of Speech and Language Services 

(as applicable to the Education Act) 

September 1988 

Ministry of Education 
Ministry of Health 

Ministry of Community and Social Services 

This document supersedes the Guidelines for the Provision of Speech and Language 
Services, June 1985, and the references to speech and speech pathology/therapy in the 
document, Policy/Program memorandum No. 81, July 19, 1984. 

 

Purpose of the Interministerial Guidelines  

The following information is provided as a guide for the use of school boards; local 
Home Care Programs and Agencies of the Ministry of Health; and, Facilities for the 
Developmentally Handicapped, Schedule I and II (hereafter referred to as Facilities) and 
Children's Mental Health Centres (hereafter referred to as Centres) funded by the 
Ministry of Community and Social Services, in the provision of speech and language 
services for pupils who are enrolled in and attending publicly-supported schools 
(hereafter referred to as pupils). 

Introduction 

Program/Policy Memorandum No. 81, Provision of Health Support Services in School 
Settings, was issued on July 19, 1984. The interministerial agreement represents the 
Ontario Government's commitment to ensure that all pupils with special needs receive 
the support services required to benefit from an educational program. 

The agreement represents a sharing of responsibilities by the Ministries of Education, 
Health, and Community and Social Services. Furthermore, it requires the direct provision 
of services at the local level by school boards, Home Care Programs, Agencies, Facilities 
and Centres operating under the aegis of the Ministries of Education, Health, and 
Community and Social Services, respectively. 

In June 1985, Guidelines for the Provision of Speech and Language Services, a further 
interministerial agreement approved by the Ontario Cabinet, described the sharing of 

http://mettowas21.edu.gov.on.ca/extra/eng/ppm/81.html
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responsibility for the provision of relevant services so that the speech and language 
needs of all pupils with communication disorders could be addressed through the co-
ordinated services of school boards, Home Care Programs, Agencies, Facilities and 
Centres. 

In June 1987, the Interministerial Advisory Committee on Speech and Language 
Services, including representation from speech and language professionals and 
associations, was reconvened. The advisory committee reviewed data from various 
sources, modified the original guidelines and submitted the revised guidelines for 
approval of the three ministries. 

The guidelines are published to assist in decision-making, at the local level, by providing 
direction to school board, Home Care Program, Agency, Facility and Centre personnel to 
determine their responsibilities in the provision of speech and language services in a co-
operative mode. 

The contributions of all who participated in the review process and in the development 
of the revised guidelines are gratefully acknowledged. 

The revised guidelines are approved by the Ministries of Education, Health, and 
Community and Social Services. 

(Signed) (Signed) (Signed) 

Assistant Deputy 
Minister 
Learning Programs 
Ministry of Education 

Assistant Deputy 
Minister 
Community Health 
Ministry of Health 

Assistant Deputy Minister 
Community Services 
Ministry of Community and Social 
Services 

 

I. Basic Principles 

The following basic principles are essential to the understanding of the provision of 
speech and language services: 

1. The responsibility of parents to work together with school boards and other 
service providers to facilitate the provision of required services is acknowledged.  

2. Where a child is receiving speech and language services upon being enrolled in a 
community school, it is expected that local Home Care Program, Agency, Facility 
or Centre personnel, in co-operation with the parent(s), will liaise with school-
board staff to share information and, where appropriate, to ensure a smooth 
transition of the speech and language program to the local school setting.  
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3. The implementation of the guidelines does not preclude the provision of speech 
and language services by other established sources of service to pupils who are 
enrolled in schools, for example, hospitals or Children's Treatment Centres.  

4. Where speech and language needs have not been assessed prior to school entry 
and before making a referral to the Home Care Program or to other service 
providers, it is the responsibility of a school board, within its early identification 
process, to develop and implement strategies to:  

a. determine a pupil's communication needs and, where appropriate,  
b. make a referral to the local Home Care Program or to other community 

resources.  
5. When addressing the educational needs of pupils with various communication 

disorders, school boards should provide a comprehensive language and speech 
program. This program should utilize a spectrum of professional and trained 
support personnel through a co-operative, interdisciplinary approach.  

6. School boards will provide services for pupils with communication disorders, 
where such services are an appropriate part of the pupil's educational program.  

7. School boards may continue to purchase speech and language services from 
other service providers, for example, other school boards, hospitals, Agencies 
and Centres.  

Co-ordination and monitoring are essential to the complete and efficient provision of 
speech and language services by the various service providers within local communities. 
It is expected that school boards will assume leadership to facilitate the development, 
co-ordination and ongoing monitoring of speech and language services for pupils who 
are enrolled in their schools.  

II. Development of a Local Service Delivery Model 

It is expected that school boards, local Home Care Programs and Agencies of the 
Ministry of Health and Ministry of Community and Social Services Facilities and Centres 
will: 

 be mutually supportive in the provision of speech and language services  
 employ or contract appropriately trained staff to provide assessment, treatment 

and programming  
 develop a co-operative model for providing speech and language services within 

the community, in accordance with the basic principles and proposed service 
delivery model described herein.  

School boards should provide leadership in the development of a local service delivery 
model by initiating regular meetings with local Home Care Programs, Agencies, Facilities 
and Centres to co-ordinate and monitor services.  
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Where it is determined that speech and language services are the responsibility of the 
Ministry of Health and that these services must be provided within the school setting, 
such services will be requested by the school Principal and provided through the local 
Home Care Program, in accordance with established procedures. Staff providing services 
through the Home Care Program shall liaise closely with appropriate school board 
personnel. Where services are not provided through the Home Care Program, service 
providers are encouraged to liaise with appropriate school board personnel. 

The attached model describes the responsibility of school boards, Home Care Programs 
and Agencies of the Ministry of Health, and Facilities and Centres of the Ministry of 
Community and Social Services in developing a local service delivery model. Service 
providers are encouraged to modify and adapt the model to meet identified local needs.  

 

 

III. Determining Responsibility for Service Delivery 

A. For those pupils who are admitted to treatment programs operated by the 
Ministry of Health and to Facilities and Centres funded by the Ministry of 
Community and Social Services, and who attend an educational program offered 
by a school board in the treatment setting, it is expected that the provision of 
speech and language services will be the responsibility of the Ministries of Health 
and Community and Social Services, respectively.  

B. For those pupils, who are enrolled in publicly supported schools and who are not 
admitted to a treatment program identified in paragraph A above, the following 
information will guide the development of service delivery models at the local 
level.  

Language Disorders 
Language competence is an integral component of the classroom program. 
Therefore, school boards should be responsible for the assessment and provision 
of services for pupils with language disorders. These services are most effective 
when closely integrated with the classroom program, particularly with language 
problems associated with a learning disability, autism, intellectual and hearing 
impairment.  

RESPONSIBILITY 
Assessment of and services associated with language disorders are the 
responsibility of school boards.  
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Non-Speech Communication 
Assessment for, prescription of, and orientation to augmentative and alternate 
methods of communication for non-speaking pupils will be provided by the 
Ministries of Health and Community and Social Services, respectively. However, 
the ongoing development and use of these methods of communication in the 
educational setting must be part of the school program and the responsibility of 
school boards, with the support of Home Care Programs, Agencies, Facilities, and 
Centres of the Ministries of Health and Community and Social Services, 
respectively. 

RESPONSIBILITY 
Non-speech communication is a shared responsibility of the local Home Care 
Programs and Agencies of the Ministry of Health, the Ministry of Community 
and Social Services, and the local school boards.  

Articulation/Speech Sound Production 
While it is recognized that articulation/speech sound production problems may 
be viewed as a dimension of language competence, the large numbers of pupils 
experiencing varying degrees of such problems make it necessary for local Home 
Care Programs and Agencies of the Ministry of Health and school boards to 
provide services, as follows: 

1. a) Specialized assessments and programs for pupils with neuromotor 
speech disorders, such as dyspraxias and dysarthrias, should be the 
responsibility of the Ministry of Health. 
b) Other motor speech disorders requiring the support of a medical, 
habilitation or rehabilitation team should be provided by the Ministry of 
Health.  

2. In cases where it is determined that the articulation/speech sound 
program should be part of the educational program, school boards are 
responsible.  

3. In cases where it is not essential that the speech program be part of the 
educational program, school board or health staff may provide 
assistance, as determined locally.  

RESPONSIBILITY 
Home Care Programs and Agencies of the Ministry of Heath and school boards 
have both specific and shared responsibilities for articulation/speech sound 
production problems.  

Fluency Disorders 
The provision of services for pupils with fluency disorders requires the 
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availability of services and support programs within both the health and 
education sectors. Therefore, Home Care Programs, Agencies, and school boards 
should co-operate to develop and deliver diversified services to pupils with 
fluency disorders. 

Where the fluency program is determined to be an integral part of the 
educational program requiring the support services available in the school 
setting, the school board should be responsible. 

RESPONSIBILITY 
Home Care Programs and Agencies of the Ministry of Health and school boards 
share the responsibility for pupils with fluency disorders.  

Voice Disorders and Resonance Problems 
The need for assessment and monitoring by a medical team requires that pupils 
with voice disorders and resonance problems be served by Home Care Programs 
and Agencies of the Ministry of Health. This includes therapy needs associated 
with cleft lip and palate repair and velopharyngeal insufficiency.  

Some pupils may require monitoring through the school program after a period 
of therapy. Monitoring should be provided by school boards, with the support of 
Home Care Programs and Agencies of the ministry of Health. 

RESPONSIBILITY 
Voice disorders and resonance problems are shared responsibilities of the local 
Home Care Programs and Agencies of the Ministry of Health and the local 
school boards.  

IV. Conflict Resolution 

Where a pupil has multiple or complex needs, including speech and language, such as 
multiple-diagnosis, and there is a lack of agreement regarding which service agent is 
responsible, a supervisory officer designated by the local school board, the director of 
the local Home Care Program (or designate) and the area manager of the Ministry of 
Community and Social Services (or designate) will determine which local service 
provider will deliver and monitor appropriate speech and language services. Duplication 
of identical services and the provision of speech-language services by more than one 
speech-language pathologist to one pupil should be avoided. 

Where local officials are not able to determine the respective role for each ministry or 
are unable to provide the required service, the case, supported by documentation, will 
be referred by the local school board to the appropriate regional office of the Ministry 
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of Education. In seeking a resolution, the Regional Director of Education is expected to 
refer the matter to appropriate staff of the Special Education and Provincial Schools 

Branch, Ministry of Education. A mutually satisfactory resolution will be determined in 
consultation with officials of the Ministries of Health and Community and Social 
Services. 

V. Service Review 

An interministerial committee will monitor the implementation of the Interministerial 
Guidelines for the Provision of Speech and Language Services, September 1988 and 
conduct an annual review of service delivery.  

   

 
 
 

  Model for the Provision of Speech and Language Services 

(As applicable to the Education Act) 

 
Criteria 
School Boards  

School boards will be responsible in the 
following circumstances: 

 when assessment or 
programming for the 
communication disorder 

Criteria 
Facilities and 
Centres of the 
Ministry of 
Community and 
Social Services  

Facilities and 
Centres will be 

Criteria 
Local Home Care Programs and Agencies 
of the Ministry of Health  

Local Home Care Programs and Agencies 
will be responsible in the following 
circumstances: 

 when assessment and/or 
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requires close cooperation and 
liaison with an educational 
team;  

 when appropriate programming 
requires the educational 
environment for improvement;  

 when communication 
programming can and should be 
part of the pupil's educational 
program;  

 when communication problems 
are having, or are likely to have 
a significant impact on 
educational progress or school 
adjustment, i.e. when 
educational development will be 
impeded without 
communication skill 
programming;  

 when management by a medical 
team is not essential.  

Where school boards are responsible for 
the provision of language and speech 
services, a spectrum of professional and 
trained support personnel should be 
utilized in a co-operative, 
interdisciplinary approach. 

Note: In this document, an educational 
team includes but is not restricted to one 
teacher working with other professionals, 
including a school principal, to develop 
an educational program. 

responsible when a 
pupil admitted to a 
facility or centre, 
funded by the 
Ministry of 
Community and 
Social Services, 
attends an 
educational 
program offered by 
a school board in 
the Facility or 
Centre setting, in 
accordance with the 
General Legislative 
Grants regulation of 
the Ministry of 
Education.  

management of the 
communication disorder 
requires the involvement of and 
liaison with a medical 
management team;  

 when co-ordination efforts of 
other services available within 
the health setting are required;  

 when the assessment and/or 
management plan does not 
require liaison with an 
educational team, i.e. the goals 
of the assessment, treatment or 
plan of care need not become an 
integral component of the 
pupil's educational program;  

 when management by an 
educational team is not 
essential;  

 when a pupil in a treatment 
program, funded by the Ministry 
of Health, attends an 
educational program offered by 
a school board in the approved 
care and treatment setting, in 
accordance with the General 
Legislative Grants regulation of 
the Ministry of Education.  

Note: In this document, a medical 
management team includes but is not 
restricted to one health professional 
working with other professionals, 
including a physician, to develop a plan of 
care.  

Program and Agency service providers 
are encouraged to liaise with appropriate 
school board personnel. 
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Appendix E 

 
 

 

 

 

 

 

 

 

 

 

TRANSPORTATION  
 

  
Joint Policies for Transportation were developed with our coterminous 
boards.  
 
The Board now operates under the following consortia: 
 

 Northwestern Ontario Student Services Consortia 

https://www.nwobus.ca/policies-procedures-forms/ 

 

 Rainy River District Transportation Services Consortium 

https://rrdtsc.rrdsb.com/policy_procedures 

 

 

https://www.nwobus.ca/policies-procedures-forms/
https://rrdtsc.rrdsb.com/policy_procedures
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Appendix F 

 

 

 
 

 

SPECIAL EDUCATION ADVISORY 
COMMITTEE (SEAC)  

BROCHURE 



 

 

 

Local Associations Represented on SEAC 
 

The Northwest Catholic District School Board – Trustee 

Kathy Bryck    223-2160 
 

Kenora Rainy River Child and Family Services 

Lorraine Stromberg  597-2700 

 

Weechi-it-te-win Family Services 

Michelle Strachan 274-0589 

 

Community Living Fort Frances & District 

Kayla Brady    274-5556 ext.228 

 

Community Living – Dryden, Sioux Lookout 

Jillian Davies  223-3364 ext. 2404 

 

Community Representatives 

Kristi Langner (Chair), Atikokan 

Allene Perusse, Fort Frances    

 

 

 

FOR FURTHER INFORMATION CONTACT: 
The Northwest Catholic District School Board 

1-888-311-2931 

 

 

 

 

 

 

 

 

 

 

 

 

 

SSOOMMEE  IINNFFOORRMMAATTIIOONN  OONN  
  

SSEEAACC 
 

 

 

  SPECIAL EDUCATION  

 

  ADVISORY COMMITTEE 
 

javascript:void(0)


 

 

 

What is SEAC? 
 

SEAC stands for Special Education Advisory Committee.  

Legislation requires that all school boards in Ontario have a 

SEAC. 

 

What does SEAC do? 
 

The purpose of SEAC is to advise the Board of Trustees on all 

matters related to the provision of Special Education programs 

and services to exceptional pupils. 

 

An exceptional student is one whose 

behavioural, communicational, intellectual, 

physical, or multiple exceptionalities are such 

that he or she requires placement in a Special 

Education program (Learning Centre / 

Resource Room Support or Special Class 

Placement).  A pupil is designated as 

exceptional by an Identification, Placement and 

Review Committee (IPRC) established by the 

School Board. 

 

 

Who serves on SEAC? 

 

SEAC is largely made up of parents, many of who represent 

a local association that is concerned with children with 

special needs.  Also serving on SEAC are members of the 

Board of Trustees, and in an advisory capacity, members of 

the school board's administrative staff. 

 

What happens at the SEAC meetings? 

 

SEAC meetings usually include a variety of agenda items.  

Discussion may focus on evaluation of ongoing programs, 

proposed changes to current Special Education services or 

development of new procedures.  SEAC also has input with 

respect to the allocation of Special Education finances. 

 

When are meetings held? 

 

SEAC meets once each month from September to June, at 

12:00 p.m., via videoconference from a number of sites.  

The meeting schedule can be obtained from the Board 

Office by calling 274-2931 or toll free at 888-311-2931. 
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SEAC’S ANNUAL REPORT 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Our Vision  

The Northwest Catholic District School Board will be an excellent provider of Catholic  

Education so our students are able to succeed spiritually, academically, socially, emotionally and physically to be 

caring, responsible citizens and lifelong learners.   

The Northwest Catholic District School Board  

Special Education Advisory Committee (SEAC) Chair Report June 2022  
  
The 2021-2022 school year has been another one for the books, with several changes and challenges throughout another 
COVID-19 year. The SEAC committee continued to meet and work virtually through the access of Google Meet and 

welcomed new members Jill Davies and Kayla Brady. We also are saddened to see the departure of Jennifer Martins, who 

served as a community member for several years, and long-time committee member and past chair of the committee, 
Allene Perusse. We give you both a heartfelt thank you for the commitment and hard work you gave the SEAC over the 

years. You will both be missed. This leaves us with open spaces on the SEAC committee, and a recruitment posting will 
be going out on social media in hopes to fill these positions. 

 

The year began as usual with the election of Chair/Vice-Chair of the committee, followed by the development of annual 
goals, meeting dates and the plans for professional development relating to special education.  

 
Throughout the year, we have had presentations from all the schools in the Northwest Catholic District School Board 

where each school highlighted a portion of their special education program. Board level presentations were also given by 
TNCDSB’s Mental Health and Behaviour Leads, the Indigenous Education Lead and the Speech Language Pathologist. 

Several community partners presented including Firefly, Kenora Rainy River Child and Family Services, and Weechi-It-Te-

Win Family Services Inc. 
 

The SEAC was kept informed with the latest results from student demographic data, frequently reviewed the Standards 
for the Special Education Plan for Provision of Special Education Programs and Service in portions for each meeting and 

given the budget updates/financial allocation toward the special education program, including the allotment for 

specialized equipment.  
 

Throughout the year, TNCDSB continued its efforts to recruit a Child and Youth Worker to better support students, and 
hosted a few parent engagement nights with the Mental Health Lead. We were given several updates and information 

from other schools supporting various initiatives, including the Provision of Health Support Services, current nursing 
shortages, Online Learning supports, the introduction of Bill 172, and the Special Incidence Claim Funding to name a few. 

This was done to keep our committee up to date with current issues facing Special Education across the province. 

 
This committee cannot be as successful as it is without the support of key members that provide the information to keep 

us up to date on the trends and challenges facing special education in our schools, but also the work that they do to 
support the SEAC committee. Thank you to Shelly Durance, Denise Witty, Kim Anderson, all the teachers and staff that 

take the time to spotlight their work, the community partners that continue to support our special education students, 

and all SEAC members who advocate and keep special education a priority throughout the school years.  
 

Sincerely,  

 
Kristi Langner, RECE 

Special Education Advisory Committee, Chair 

Northwest Catholic District School Board 
 

 
 

 
 

 
Dryden Board Office  
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